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lrrtrod uction

Phonics is an inslrunrenlal rneans olhelpirrg pupils lo acquire cornpelence in
letter-soun<J rerationshiplrt entairs the un.erstan<iing as we, as rearning that printetr
language represenls the sgrken sotuds t'at are heard wrren worcrs are pronounced. It is
teaching students the associatiorr ofeach souncr that is represenred by a particurar letter or
combination of letrers

Decoding, rnaking connection and understanding how words are spelt is an
important ski' that pupirs need to acquire which wilr enabre them 10 comnrunicate, read
lluently and understancl writterr inlormation.

English is the language that is usetl in rrany schoors throughout Berizc. A, ofthe reading
textbook are written in English, regardless ofthe ethnic group ofthe children. Therefore,
the child must reanr rrow to read an<r cornmunicate in English. This crcates a probrern t<.r

most chirdren in Berize when confronled with the Engrish ranguage by the teacher.
ln Belize various languages are spokerr, such as Garifuna, Spanish, Maya (Ketchi

and Mopan Maya) and the rnost falnous diarect creore. At schools nrost chirdren speak
the creole dialect and it creates a problem in their writing, because chirdren ollen write
the way in which they speak. The creore diarect has a, the structure ofthe ranguage but
does not have a standard pronunciation key. This means words are different according to
their manner ol pronunciation.

_ A recent survey conducted by SpEAR indicates lhat there is a high percentage in
the amount ofLiteracy found in Berize. According to the census that was taken in rgg2
tlre resurts indicated that there is a high p".""rtrgiilit"ra"y in the vilrages. r.his resurted
in children who work on various industries liorn an early age and do not attend schoor.
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.'---Back (tround ofthe Study

Teachers all over the country of Belize are finding out that our children today
have a generar probrern in pronouncirg unlarniriar words. 'rhe abirity to pronource and
recognize words is one of the r,ost irnportant erenrenr in oraer ror good reading to take
place and the researcrrer lound out thar rhis is a racking many schoors. Chirdren must
learn how to read so that they can rater read to rearn, this begins by picture association
and representation the abirily to read efricientry is a key tool for retaining and
maintaining enrproyabre -iobs. 1he forowing staternent made by -I.erry 

D. Johnson (rg73)
concerning the teaching ofreading is relevant to Berize. ..The 

rrnguistic abirities ofthe
child are very important in leanrirrg to read. rt is obviousry very difficurt f<lr one ro see
the relationship between the printed code an<l the language ifone does not have a finn
understanding ofspoken language in the first place.,,

A good phonics programme wi, assist in providing a basic reading readiness rbr
children in the classroom. The pupils wi, be stimurated through various rneaningfur
activities and practices that will enhance in tnastering (hese reading skills.
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Identification of the Problem

Many schools in Belize stream children according to their ability. In a single

class there maybe two or three groups of reading, this is a result of the reading

disability that teachers are experiencing within the classroom. The chrldren of Holy

Ghost School were grouped according to their ability in reading, this was observed

by the researcher in a Standard I Class

During the months of September and November 1995, it was observed and

noted that majority of the students showed little interest in reading. It was obvious

that very few pupils were unable to read fluently, and were unable to read their text

from the Lady Bird Series "On the Beach." Most of the time they would stop at an

unfamiliar word to seek assistance in the pronunciation of the word, they would

they felt embarrassed.

understanding in the (structtre, pronunciation, decoding, and association ofwords)

phonetic skills in thrs Standard I Class.

Therefore, the researcher decided to implement a reading programme to

determine if there will be any sipificant improvement in the reading ability of
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Purpose ofthe Stud Y

'fhe researcher found out that the ploblem that children are encountering maybe a

lack ofthe phonetic skills, so she decided that she rvill implernent a programrne based on

the phonetic skill which she hope will motivate children to become good readers. l'his

programme is designed to let children develop a love for reading and gain more reading

skills.

To assist these pupils the researcher planned to implement a reading programme

for six weeks using the Phonetic Approach.

The purpose ofthe study is to

1. Let pupits associate letters with sounds and objects,

2, Let pupils combine sounds to pronounce words,

3. Use consonants blends and diagraphs to identify their position in words and

create new words using blends.

4. Have a basic knowledge of the generalization of vowels.

5. Gain skills to attack new words and pronounce them correctly.

Sienifican ce of the Studv

The researcher feels that this study is relevant, because more attention is being

taken by Belizean and Caribbean Education to improve the level ofLiteracy in our

region.

Children could be viewed as the main beneficiary in that the progranrrne will

provide them with the foundation oftheir reading skills. Ifproven effective it is also

hoped that it will be irnplernented in schools to improve their reading performance.
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Teachers rvill have at their disposal a rrerhod rvhich will be tested, and if laoed

rvith the sitnilar problern rvould have some nraterials to assist thetn.

Curriculum Developlnent tjnil rvill bc able kr benefit from the itleas an<l aclivities

used in the programme that could be incorporated in an activity pack to assist thern in

their planning.

Definition of 'l.ernrs

Reading - the act ofproducing correct sounds lrorn syrntrols

Blend - two or rnore consonants coming together; it can be at (he beginning or at the end

of a word.

Diagraph - two consonants conring togelher to rnake onc sourrd.

g

E

I
t
I
E

T

n

T

t
I
T

T

T

T

T

T

T

I
T



Chapter 2

lo

f
T

I
E

T

I
I
t
I
I
n

E

f
I
T

I
T

T

T



LITER.*.TURf, REVIEW

A six week remedial Reading Programme using the Phonetic
Approach to teach reading to twelve students in Standard I at Holy
Ghost School in Dangriga Town.

Reading is the ability to receive and comprehend language through written symbols. It is

the key to the entire learning process in present day schooling. Performance in all subjects is

dependent on the ability to read. Children must learn to read in order to read to leam. The

teaching and learning of reading is a complex process which is so great that if it is not taught in

the correct manner can fiustrate the teacher and confuse the leamer.

According to Arthur W. Heilan in P sof Reading ( 1991)

"Learning to read is a complicated process, and is sensitive to a variety of pressure, too much

pressures or the wrong kind of pressures may result in nonJeaming." Reading is complicated for

it involves speaking, listening, reading, and writing which are bound together. Lack of

experience in one mode wiil affect learning in all the other skills that need to be mastered in

reading. Heilman further states that '?.eading involves more than the mechanical process." It

involves group activities which are associated with reading to enhance the leaming process and

even though, it is true that learning is partly a social process, each child in a group who learns to

read, leams as an individual.

Tkoughout many schools in Belize, children of difierent ethnic groups can be found. In

many classrooms there are two or more children of different ethnic origin whose language and

pronunciation varies. As a result of this it hinders the progress of children whose mother tongue

is completely igrored by the teacher. The children is then placed
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ulto a nelv environment (school) and is expected to speak and write in English when

inlact they are unable to speak and comprehend this strange unlarniliar language because

they are accustom to their lirst language spoken at home which can be creole, Garifuna

spanish or Maya. For example a Garifuna child when seeing books at school antl is

shown by the teacher to give the nanre o[rhe otrject will say garada, and a Mestizo child

will say libro. Webster R, ( 199 I ) in tnol les and ices of Teachi n states

that " children whose culture and language or dialect is difler from that of the school,

ditficulty in leaming to read has been a major educational problem for some ofthese

students."

In rnany ofthe primary schools tlrroughout the entire country of Belize, teachers

are grouping children according to their ability in reading by providing thern with a

diagnostic test at the lreginning of the ternr in the hope that it will irnprove their rea<ling

ability. According to Heihnan ( l99l) he states that " Dividing a class into three or rnore

small groups on the basis oltheir reading abilities, rnay be a wise procedure, but this

itself will not teach the children in the lowest group who have the common

characteristics to become good readers." However, if the teacher group children

according to their ability and adjust leaming situation to meet each child's need with

specific iostruction, inrprovemeut ofthe reading will occur.

Phonics is tlre general foundation to the teaching and learning ofreading,

therefore, teaching reading to a poor reader should be done rvith utrnost care [o ensure

that proper phonetic skills are learnt. l'lowever, most teachers fail to transmit these skills
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that are required by the learner as a result the learner becomes frustrated develop less

motivation and become poor readers.

Univers

Samopsn
Edwards Fry in his book Teachins l'asrer Readinq (1965) states that..Good

readers should know something oFthe relationship between the latter that they reacl and

the speech sound, which is called Phonics. sometimes an unlamiliar printed word will

become thrniliar when spoken; and leaming new words will become familiar when

spoken; and learning new words is oflen aided by pronouncing it as well as seeing it."

Based on the researcher's observation in the teaching ofphonics, teachers are

satisfied when they constantly repeat the words until chitdren are unable to hear or see

the word anynlore. The children then lack the opportunity to practice the use ofthe word

in their experiences, and the word does not become a part ofthe child's vocabulary. The

child will eventually forget the word and no learning will take place. To avoid such

mistrial, it is important to construct meaningful lessons that will be accompanied by

leaching aids and Sames to motivate children and to establish and maintain their interest.

These rvill benefit the good readers as rvell as the poor readers.

Language experts have broken down English into two categories which are

vowels and consonants. there is a disagreement at times about the difference between a

vowel and a consonant. one distinct characteristic ofa vowel is that it uses the vocal

cords, example a as in and e as in me. Based on lhe researcher,s observation some

teachers are unablc to dift-erentiale between the vocal antl nasal sound, and lack rhe

intrinsic lnotivation in researching to enhance their knowledge. This is an important
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element in the leaming and teaching ofreading since the twenty-six letters ofthe

alphabet do not lrave the sanre sourrd. A conso,ant lnay or may not use the vocal cords.

The sound by fas irr fit or t as in top tlo not use the vocal cords. Another distinction is

that a vowel is relatively open and florving that can be elongatecl as desired. This does not

always apply to consonanrs, for example, the t sound nrust be rnade short and quick.'the

passage of air through the speaker's nrouth is.ofte, lwisted and contorted in making

consonants where as the rnouth is relatively open in vowel sound. Although most young

children can tell the diflerence between print and picture, and distinguish from other

graphic syrnbols, an essential understanding for continued literacy growth is the concept

that print represents meaningful language in reading. while children can understand the

meaning offeatures in print when they corne to school, others do not see any connection

between oral language and print.'l'o provide opportunities for chil<iren, teachers should

let children focus on the concept that the print represents messages and these messages

tnust be sensible as spoken language and it will enhance the development ofchildren rhat

the concept which is printed is meaningful.

Marion Monroe and Bernice Rogers i, Founrlation for Readine ( 1964) categorize

the causes of difficulties in learning to read as follows. "A child's emotional balance or

unbalance has an efrect upon his ability to learn, and retain what he has leamt.

Emotionally disturb children are under pressure when they are placed in reading

situation. Anxieties, hostilities and withdrawals are solne factors that contribute to

children experiences that hinder their progress in reading."
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(ii) Visual Defects ofvarious kinds rnay retard learning to read. One is rnyopia-near

sightedness. Children are not usually aware ofthe visual del'ects since they

believe that everyone seesjust like they do.

(iii) Hearing f)efects - is one of the rnany infectious illness to which chil<lren are

prone and may result in hearing loss. Some children sometimes go through periods of

temporary hearing lossjust at a period rvhen the learning tasks require hearing

activity. A teacher should be on the alert to identily children rvho are even

temporary, hard ofhearing and give them chair near enough to hear his/her voice

in the classroom.

(iv) Problems resulting frorn change hand rel'erence Serious Reading problerns rnay

develop if a child who naturally preler his right hand has been pressured into

using his left instead. His/Her whole systern olmotor coordination rnay be affected as

well as his/her perception ofspace.

(v) Neurological Problem since they are rnore diflicult to identify their problerns of

vision or hearing frequently go diagnosed. A child must have an adequate

organized central nervous system in order to coordinate and link visual symbols

with their meaning. These association take place in the central nervous system

where associalion fibers between the sense areas of the brain are coordinated with

each and motor responses. lIthe brain has been damaged by birth, injuries or

illness so that the association fibers are injured, there may be an organic basic for

a child's difliculty in leamirrg to read.
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It is important that the teachers are rhrniriar with all rhe causes ofreatling

difficulties. It will enhanoe their developrnent and they will be able to recognize who is

affected by one ofthe problern stated above. 'l'eachers in Belize schbol will rnaxirnize

their alertness in identilying these children by working rvittr indivi<luals rather than in

large groups and will adrninister help and seek the need lor a specialist if it is required.

The researcher has observed that in rnany schools throughout Belize the "Look

and Say" approach is adapted - in this approach it presents the word "as a whole and is

frequently associated by illustration or real objects. The words are usually repeated in

several different meaningful contexts, However, this approach should not be used for

children whose first language is not English because it tends to involve children

learning words in isolation with little or no link to other words and it ofters no real rvord

recognition as it ignores letters in words and it offers no real word attack skills for

unknown words.

Donald and Louis M_ Moy lelnModern lnnovation in the 'fcachinu of Readins

( 1965) considers that " The sounding of letters is far too abstract an activily during the

early stages ofreading." Teachers should provide children with charts, flash cards,

pictures or even real objects to enhance and motivate them to read, these will stirnulate

their inlerest.

A pre-requisite to become a good reader is to know the relationship between oral

and written language. In actuality this is taking the concept of awareness ofprint one step

further. children must be able to recognize that speech symbols can be translated into

spoken words. The knowledge would enable children to begin to understand the symbol
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system ofour language- lt follows, therefore, that young children and beginning readers

slrould be exposed to a variety o[printed materials and related oral language. This

exposure will help children to develop a sense ofprint and language that will enhance

their cognitive development and start them on the road to being successful readers.
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Research Method

After looking at the problems that were directly affecting the pupils at Holy Ghost

School, the researcher designed a reading programme that assisted them. The programme lasted

for six weeks and also was administered on 186 September to the 2f October 2000, At the

beginning of the programme a pre-test was given and at the end of the prograrnme a post-test

was given.

The areas that the researcher covered were co nnants sounds, short and long vowels

sound, blends and diagraphs.

The instructional lessons were taught four days a week from l0 o'clock to 10:30a.m.

Thirty minutes per day from Monday to Thursday, and on Friday a test was given to sum up the

units for each week which was recorded on a table but was not used as a part ofthe data analysis.

The grades from the pre-test and post-test were recorded to be used in the data analysis.

Samole

The sample for this study consisted of 12 out of 18 standard, one pupils at Holy Ghost

School. The pupils age ranged from 7 to ll years. The sample included pupils who had great

difficulty in reading and problem in decoding new words when they encountered them.

Three ofthe pupils were repeaters. The pupils in the sample are referred to as subjects.
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Instrumen tS

weekly tests were given aller each unit was cornpleted but was,ot use<I in lhe

data analysis, this infonnation was used to check pupils progress.

The Fe-test and the post-test that rvere given were used to analyze data based on

their results.'I'hese oan be seen on a table chart on figure 3. I and a bar graph on ligure

3.2

How data was anal

The data was analyzed using the results ofthe pre{est and the post-test. Tlre

numbers on the $aph and chart indicates a clear interpretation ofthe data collecred;

indicating test difference in percentage ofeach subjecl. A table chart and a bar graph was

used to illustrate the difference between tlre subjects pre-test and post-test scores.

20

L]

I
I
I
E

I
I
T

t
n

I
T

E



Chapter 4

2l

!
I
I
I
T

I
E

E

lt

lt

T

I
I
t
T

I
T

T

T



Description of the Programme

The programme lasted six weeks. Each lesson was taught for a period of30

rninutes, four days a week. On Friday a test was given to sum up each unit.

The following is a summary of the prograrnme.

Week I - Day I

Topic - Initial Consonants

objectives - Pupils will be able to give different sounds ofconsonants and identify them.

using pictures as clues pup s wilr be able to complete a word by writing the

initial consonants, getting at least 7 out of l0 correct.

Materials - Worksheets, consonants card, picture cards, surprise box.

Activities - Have a student walk around trre class with a surprise box and have students

select a consonant card. pupils who are given the card wilr stand and arrange

themselves in alphabetical order, give the sound ofthe letter that they selected

and choose a word that begins with the letter, and tell the class the word. The child will

be rewarded with a crap and w r sit. Teacher w l place pupils in groups of three

and will distribute picture cards to the groups and let pupils select from a box the

inirial consonant ofeach picture and arrange them in the order then pin them on

the chalkboard. Pupirs will be given a sheet ofpaper and will write the initiar

consonant to the conesponding pictures to complete lhe wor<ts.

Evaluation - Pupils were abre to identifo some ot'rhe consonants, the pictures and give

the initial consonants to complete the words. A few pupirs wrole c fork. The activities

were interesting to them and they enjoyed the lesson.
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e.g

og llt _up

weekl .Day2 y$frX$ffit*
Topic - Medial Consonants

objective - using pictures as clues pupirs will be able to identis the middle consonant

sound in a word, by inserting the letter of the sound in the medial position ot

words, getting et least 7 out of l0 correct,

Materials - Objects, pictures, flash cards, flipchart.

Activities - Have pupils show the class pictures and the teacher writes the picture's name

on the flipchart. trt pupils look at the word and give the similarities in the letter

and their position. Pupils will identi$ only the medial consonants in each word.

Pupils will be placed in pairs and they wi match objects with their names by

using tapes and place the flash cards on the objects and circle the medial

consonaltts

Pupils will be given a worksheet to complete by using the pictures as clues and

w te the medial consonants on the blank space provided.

Evaluation - Not all pupils were able to give rhe correct consonants. Many ofthem wrote

any letter fot the picture.

e.g. se en ca cl bo
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Week I -Day3

Topic - Final Consonants

objective - using picture illustration and letter for clues pupils will be able to identi$,

the final consonants by coloring the pictures and complete the words getting at least

7 out of l0 words correct.

Materials - Surprise bag, work cards, objects, worksheet, flash carcl.

Activities - Teacher will present pupils with a surprise bag. Have pupils select an

object from the bag, tell the class what the object is and find a flash card to

match the picture. Pupils will be ask what is the similarities between the words;

pupils will be ask to give the final consonants ofeach word. Each pupils will be

given a workcard with pictures and will circle the pictures that ends with a

consonant and read the words to the class. pupils will circle the pictures that

contains a consonant in the last word and will complete each word.

Evaluation - Most pupils were able to identify and color the correct pictures, and

complete each word. It was shown that there was a significant improvement in their

grades.

e.g

llt oo eE ba
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Week I -Day4

Topic - Consonant in initial, medial and linal position.

olrjective - children will be able to recognize lhe consonant sound in all three position,

by providing consonants in the initial, medial and final position getting at least 7 out of

l0 correct.

Material - Worksheet, game (Puss in the 'I'ree), flash cards.

Activities - Have pupils play the game "Puss in the 
-l'ree." 

Let pupils take two flash cards

from a box and write their names on the card placing tlre initial, rnedial and final

position o[ each word and place it in the center of the tree until they can reach the

puss. The person to place the last card and place it correctly will get the puss and

inside the package will have many Kittens. children who got both words correct

will get a Kitten. Pupils will be given a worksheet to insert initial, medial and

final consonants.

Evaluation - some pupils still had difficulty in inserting the medial position. There were

few pupils who had difliculty in inserting the letter to the final position oflthe

word. The initial insertion of letter was improved significantly.

Week I -Day 5

Topic - Test on Consonants

objective - Provided with a worksheet pupils will be able to place rvords correctly

according to their position getting at least seven out of twelve correct.

Materials - Worksheet, pr.z"ls
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Activities - Ilave pupils cornplete a puzzle by rearranging letters selecting only the

consonants and placit)g thern in the puzzle with the pictures.

Evaluation - Most pupils were unable to place the consonants in their rne<Iial positions.

This resulted in a low grade in their perforrnance; only four pupils were able to

obtain sixty percent passing mark.

I n itial al liirral

Five
Bun
Nut

Wagon
Spider
Camel

Fan

Dun
Nut
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Week2 - Day I

'Iopic - Sho( "A" vorvel sound

Objective - Pupils rvill be able to circle rvords that contain the short "a" vorvel sound

getting at lcast eight out of ton correct.

Materials - Pictures, worksheet, flipchart, chart.

Activities - Teacher will have pupils prese[t pictures and let the class name them and she

rvill record the names on the flipchart. Teacher will elicit fronr pupils through

questioning what letter is cornmon to each word after they have pronounced the

words. Using a chart, pupils will identify the vowel "a", sourrd it out, and will

underline tlre word that the short "a" sound is in. Irrovided with a worksheet,

pupils will identifu the short "a" vowel sound by circling the words.

Evaluation - Children enjoyed looking at tlre pictures and identifoing the letters. This

assisted them in pronouncing words.

bag apple cane planc
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Week2 -Day2

Topic - Short "e" and "i" vorvel sound

objective - Pupils will be able to identify words that contain short "e" and "i" vowel

sound using picture clues and pronunciation o[words by underlining the words

getting at least seven out often correct

Materials - Shop paper, markers, worksheet.

Activities - Have pupils place themselves in groups ofthree and provide each

group with a shop paper and marker. Have the leader of the group w te ten words

that has the letter "e" and ten that has the letter "i". Let pupils identify the rvords

that have the short "e" and "i" sound and circle thern. The leader will present to

the class the words and pronounce thetrl.

Evaluation - Pupils enjoyed working irr groups and being assigned to a position they were

able to come up with rnany words and this helped in expanding tlreir vocabulary.

Week2 -Day3

Topic - Short "o" vowel sound

otrjective - Using pictures and objects, pupils rvill be able to select short "o" vowel

sound getting at least seven out of ten correct.

Materials - Pictures, real objects.

Activities - Have pupils say the vowels and give the short sound ofeach'

- Have pupils give words that contain the short "o" sound and let the others

pronotnced it.
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-'feacher will have an orar lest with pupits by having thern nanre ten objects

with pictures and let thern select the ones that has a short..o', vowel sound.

Evaluation - This was not a difficult lesson lor the pupils. They rvere able to name the

objects and pictures and had less difficulty in giving the narnes ofobjects that has

short "o" vowel sound
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Week2 -Day4

Topic - Short "u" sound

objective - Pupils will be able to identiry the short "u" vowel sound in words by circling

the correct picture and naming the picture by circling the correct altemative.

Materials - Flash cards, chart, worksheet.

Activities - Have pupils select a flash card lrom a box and let thetn use the two

underlined letters to build new words on it.

e.g. Sun Bun Fun

- flave students read sentences and let them identifl all the short ..u,' vowel

sound words and write them in their note book.

- Provided with a worksheet pupils will circle the picture that contain lhe short

"u" vowel sound and circle the correct name.

Evaluation - Most pupils were able to circle the correct picture and name them by

circling the correct word.

e.g. cap sun

call

cup

sulll

bunr

30



Weck 3 -Day I

Topic - Long "a" vowel sound

Objective - Pupils will be able to give the long sound of vowel ..a". klentily words with

the long vowel sound "a" througlr visual and auditory clues an<I apply the rule in

order to fbrm long "a" vowel sound word getting at least seven out often correct.

Materials - picture cards, puzzle, workslreel, pocket chart.

Activities - have pupils identify picture cards with pictures tlrat contain rhe long

"a" vowel sound. The child who identify the picture will select the corresponding

flash card and place it in the pocket chart. Children will identity the long..a"

vowel sound and use the words to create the rule. pupils will appty the rule to

find five words in a short puzzle in five rninutes. Flave pupils form words using

the short "a" vowel in words.

Evaluation - Pupils enjoyed the activities especially the puzzle. This help them in

applying the rule. Only tlree of thern got below passing mark.

e.g. can

plan

tap
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Week 3 -Day2

'l'opic - Long vowel sound "e' and "i"

Objeclive - Pupils rvill be able 1o identily the long vowel sound of 'e" and "i" using the

long vowel sound rule by circling the name ofthe given picture getting at least

seven out of ten correct.

Materials - Flipchart, sentence strips, worksheet, objects.

Activities - Have pupils identifu three objects antl write the narnes of the objects on the

flipchart. Have them identify the vowel and use it to form the rules ofthe long

vowel sound. Present sentence strips and put pupils in pairs to identify the long

"e" and "i" vowel sound in thern and let them present to the class.

- Have pupils circle pictures that contain the long "e" and "i" vowel sound

Evaluation - Pupils work attentively in pairs and were able to identify lorrg "e" and "i"

vowel sound in them. Most were able to do the exercises.

e.g.

pin bik pal

pine bike pail
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Week3 -Day3

Topic - Long vowel sound of"o"

Objective - Pupils will be able to identify the long vowel sound of ..o" by choosing the

correct word for the pictures to complete each sentence.

Material - word chains, glue, tape, picture worksheet.

Objective - Teacher will present each pupils with a piece ofbristol board and

pupils will write a word that has the long "o" sound. They will glue the end of

both ends of the paper and will fonn a chain. 'feacher will ask a pupil to select

five words. Have pupils identify the similarities between the words and let thenr

create their own rules. Have pupils say what the pictures is and state whether it

has a long "o" vowel sound. Have pupils complete sentences by selecting the

correct picture.

Evaluation - Pupils were motivated by the word chain. Most pupils choose the

corresponding picture and completed each sentence correctly.

e.g. rope e.g. John bought a new _.
ripe

bote .lohn rverrt fislring in a _
boat

H$ffi'ydffix*.*
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Week3 -Day4

Topic - l-ong vowel sound of ..u',.

objective - Pupils will be able to identify the long vowel sound of ..u" 
by using auditory

and visual clues.

Materials - Balloon, string (twine), pictures, worksheet.

Activities - r-Iave pupils sit and wait attentivery as anolher student warks in the

classroom who will be a barloon saresman. on each bafloon wilr be marked the

letter "u".'I'he student ask the class to give the long vowel sound of ..u,,. Then

will explain to thern that ifthey give him a word that has a long vowel sound they

will be given a balloon. Each pupils will be given two chances to get a balroon.

Ilave pupils tell which picture has a long "u" vower sound when it is spelt. Have

pupils complete words with (he co*ect picture using the long "u" vower sound.

Evaluation - Pupils were abre to give words that begins with the retter..u', and

contains the letter "u" in thern; identify pictures quickly and cornplete each blank

using the pictures.

e.g cub

tub
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Week 3 -Day5

Topic - Test on long vowel sounds

Objective - Pupils will be able to identity the long vowel sound in words usirrg the

picture clue and will color the pictures getting at least seven out ofeleven correct.

Materials - Worksheet.

Activity - Have pupils review the longsoundof all the vowels. Have pupils play a garne

using the vowels. Provided rvith worksheet have pupils color tlre picture that has

the long vowel sound.

Evaluation - many pupils were confused with the long vowel sounds and colored all the

pictures including the ones with long vowel sound. Only four ofthem were able

to meet the objective ofthe test.

e.g. long a.

rvhale JarI

lnrce prg
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Week4 -Day I

'l-opic - Vowel Diagraph "ee" and "ea".

Objective - Pupils will be able to identily words that contain the long "e" vowel sound

that is represented by "ee" and "ea" by circling pictures getting at least seven out often

correct

Materials - Flash cards, pocket chart, worksheet. newspaper.

Activities - Pupils will pronounce wor<ls that are placed in given pocket chart. ldentify

the similarities between the words which is "ee" and "ea", and give what rvords it

stands for.

- Have children iderrtify at least five words on one sheet ofnewspaper that

has "ee" and "ea" in them, and let thern add it to their list ofwords'

-Providedwithworksheet,pupilswillidenti$thelong"e"soundinwords

by circling the correct word that names each picture'

Evaluation - Pupils were able to identiff only some words, but had difficulty identifying

words in which alt three contains the same letter to the corresponding picture.

e.g sell eat

seal ench

seed ear
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Week4 -Day2

Topic - Vowel diagraph "ai" anrl "ay".

objective - Pupils will be able to identify rvorls that contain the long "a" vowel sound

and is represented by "ai" and "ay" by matching words to corresponding pictures getting

at least seven out of ten correct.

Materials - Flash cards, worksheet, work cards, gifls.

Activities - I{ave pupils give each other gifts, inside each gift is a flash card. pupils will

open the gifts take out the card pronounce the word and place it on the

chalkboard. Have pupils read and tell what sound..ai" and..ay''make in the

words. Given work cards, pupils will place consonants at the beginning and end

of long "i" vowel sound to fonn new words.

e,g. --qt-- (n.cl) nail

- provided with worksheets pupils will match pictures to the corresponding

words that carries the long a vowel sound.

Evaluation - The lesson was motivating and pupits were involved in the activities that

were presented to them. 1'hey indicated a considerable improvement in their

performance.

e.g. sail
tail
tray

hay
pay

ohairr
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Week4 - Day3

lbpic - Vowel diagraph .'oa" arrtl ..oe',.

objective - Pupils will be able to identify words in a short passage that has the long..o"

sound that is represented by "oa" and "oe" an<l draw pictures ofeach rvorcls.

Materials - Work cards, pictures, worksheet, chart.

Activities - Have pupils volunteer by reading sentences on the charkboard and circling

the correct altemative and compare eaoh answer to see the consistency in the sou,d oF

the vowel. Pupils will tell what vowel sound is represented by "oa" an<l ..oe". using work

cards pupils will solve riddles by writing it on their cards and sharing it with the class.

Evaluation - Pupils did not have nruch difficulty in identi$ing words but in pronouncing

that was where the difficulty came, and this reflecls in the pictures that were being

drarvn.

e.g. My Dad, Joe. And I went to the store. We bought sonre soap. My Dad needed

to buy a hoe.
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Week4 -Day4

Topic - Dithong "ou" and .'ow',.

objective - Pupils will be able to print and place "x" beside each word that contain the

long vowel sound,.o,, getting at lest seven out often correct.

Materials - Work cards, flash cards, worksheet, pictures.

Activities - Iiave pupils identi$ pictures by narning them and matching them to the flash

cards. Have pupils pronounce words and identifo what is common to them and

discuss it.

- Have pupils build new words using lhe dithong ..ou,, and..ow,,.

- Have pupils pronounce words and have them prace an "x" beside each word

that has the long "o" vowel sound in them.

Evaluation - some pupirs put an "x" for any word; this resulted because they were unabre

to pronounce some of the words. While others were able to do well.

e.g._ how_ town

low house

trlow south
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Week4 -Day5

Topic - Test on Vowel diagraph and <lipthong.

otrjective - Pupils will be abre to identiry a diprhong or tliagraph in a word using pictures

for clues and write on the blank the rong sound trrat is made by the underlined

word

Materials - Worksheet, flash cards, pictures.

Activities - Have pupils identify pictures. Then serect a flash card that names the picture

and tell what long vowel sound is made.

- Have pupils underline rhe names ofeach picture and write on the blank what

long sound is heard when the word is pron<lunced,

Evaluation - Most pupils were abre to do we[ in this test. The picture was a sort of

motivation that helped them.

e.g. feet lean

feed =- leaf

Ibel leak

lie

tie

tcle
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Week5 -Day I

1'opic - "R" blend.

Objective - Pupils will be able to identify pictures, read riddtes, choose the correct..r"

blend word to contplete eaclr sentence.

Materials - Box with objects, flash cards, rvorksheet.

Activities - Teacher will read clues to pupils and they will answer the clues by selecting

the correct object from the box to answer each clue. The name ofthe object selected will

be placed on the chalkboard. llave pupils tell what is cornmon to the words and let pupils

use the words orally in sentences. Provided with worksheets, have pupils identifo

pictures, read riddles, then choose the correct word and insert it on the blank space.

Evaluation - Pupils were interested when clues were read and were all eager to find

object in box. They sound out the blends without much help; but had difliculty in

identiSing pictures on worksheets.

e.g. broom crow frame

(l)Iamablackbird

lama

(2) You sweep the floor with me

Iama
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Week 5 -Day 2

Topic - "L" blend words

Objective - Pupils will be able to iderrtily pictures and circle the correct blend that stands

for the beginning sound in each picture getting at least seven out o[ten correct.

Materials - Objects, flipchart, worksheet.

Activities - Teacher will present objects e.g. a plarrt and a glass and have pupils tvrite

them and give the sound of the initial letter. write them on the chalkboard and ask what

is alike to the words and let pupil identify the letter that is in the initial position and stare

what kind of letter it is. Pupils will put both letters together and will pronounce it.

Teacher will explain to pupils that two consonants coming together forms a blend.

Provided with worksheet, pupils will identify pictures and circle the blend that stands for

the beginning sound, meaning the picture.

Evaluation - Most pupils were able to perforrn well on the activities by identifying (he

picture and circling the correct "1" blend.

e.g. bl
fl
gl

cl
bl
gl

pl
t)l
cl
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Week5 -Day4

Topic - Final blend in words.

objective - Pupils rvill be able to compare rvords using picture for clues and circling the

correct words getting at least seven out of ten correct.

Materials - Objects, chart. flipchart, worksheet, flash carcls.

Activities - Teacher will have pupils identify objects that are taken fronr a surprise box

and write the name on the chalkboard. pupils will i<tenti$ blends at the encl ofeach word

and circle it. Teacher will produce a chart and let pupils use flash cards by writing the

correct blend on them and read them to the class. Have pupils circle the correct word that

names each picture and underline the final blend.

Evaluation - Ten out of twelye pupils were able lo maintain a passing rnark. The

additional two were given more drills in words who did not obtain a passing mark.

e.g. plank hand mast
plant hang mask
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Week5 - Day5

'topic - "l'est on Blends.

objective - Pupils will be able to read sentences and complete each by inserting the

correct word that contains the lrlends on the line getting at least seven out of ten correct.

Materials - Worksheet, puzzle.

Activities - Have pupils work in pairs to circle the words that contain any blend in thern

and list all the blends that can be found in the words. pupils read wonl and incomplete

sentences and write the correct word to complete the sentence.

Evaluation - Pupils were not quite successfur on this test as a result only three of them

were able to obtain a passing rnark.

e.g. scrub prince Fred

l. The boy narne is Fred.

2. The son of a King is a lrriuce.
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Week6 -Day I

'I'opic - Consonants diagraph (kn, th, ch, sh).

objective - Pupils will be able ro read each word, identity tlre consonanr Diagraph in

each word by circling thetn getting at lest seven out ol'ten correct.

Materials - Flash cards, work cards, worksheet.

Activities - Flave pupits take four flash cards, pronounce the diagraph. llave them think

ofwords that contain the digraph, then forrrr groups ofthree. Iiach group will be given a

set offlash cards and will write words on thenr that contain the diagraph kn, ch, th and

sh. Have pupils present their words to the class by reading theln. provided with

worksheets, pupils will identify consonants by circling the diagraph in each word.

Evaluation - Most pupils perf.rrn well and were able to circle the consonant diagraph on

each word. They also form the words wlren placed in groups to use the diagraphs to

create nelv rvords

e.g. s ch erne ch oke echo

nor th krr it rvrite
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Week6 -Day2

Topic - Consonant diagraph (ph, wh, gh).

objective - Pupils will be able to rcad rvords with consonant diagraph and inscrt rnissing

words to complete sentences.

Mat€rials - Towels, objects, worksheet.

Activities - Have children play a game by blind folding a child with a towel and tet him

feel objects, give the name of it and the diagraph it contains. If the response is conect rhe

child will be awarded. The response will be written on the chalkboard. Have children

create new words using the diagraph and give oral sentences using thern. Have pupils

read sentences and words and complete each sentences by inserting words to complete

each sentence.

Evaluation - Pupils were able to identi$ some objects. Pupils had diffrculty in spelling

words that begins with "ph" as "f ". this was corrected.

e.g. Chirping laughed sigh

The birds were chirping.

He laushed as he walked.
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Week6 -Day3

Topic - Consonant diagraph.

Objective - Pupils will be able to insert consonant diagraph to cotnplete a word and write

sentences using the diagraph.

Materials - Puppet, puppet theater, rvorkslreet.

Activities - Ilave two pupils go into the puppet theater and use the puppets to say words.

Those children who are seated will give the response to the puppets. The puppets will

say "Benoh" then will call on a pupil to give the consonant diagraph in the word and if

the answer is correct, will be rewarded with a praise. Pupils will complete words by

inserting the correct diagraph and form a sentence using it.

Evaluation - Pupils had fun in using the puppet theater, and interesting in leaming.

Written exercise was done correctly to an extent. Two pupils were unable to complete the

four sentences.

e.g. watgh

I have a watch.
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Week 6 - Day5

Topic - Post test

objective - Pupils will be abre to oolnplcte each w,rd by inserting correct letters on the

blank that narnes each picture.

Materials - Worksheet.

Activities - Have pupils complete rvords that nar,es eacrr picture by inserting retters on

the blank space. Pupirs wiI go to the teacher individualry, lxrints at the picture and name

ir

Evaluation - More than halfthe amount ofpupirs were abre to get sixty percent and over.

Two ofthem obtained ninety percent. Four pupils rvere abre to obain less than the

passing mark required by the school. One pupil got torty percent, which was the

lowest percent.
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Week6 -Day4

Topic - Test Blends and Diagraph.

objective - Pupils will be able to read sentences given as clues and select the correct

word for the given clue.

Materials - Worksheet, 3 cardboard house.

Activities - I{ave children learn what should be done in order to play the game by telling

them. Have the class divided into three rows. Each row will have four students.

Give each row a box, the pupir can onry pass the box to the person sitting in front

ofthem who can give another word that contains a consonant blend or consonant

diagraph. Pupils will read sentences given clues and select will the correct word

for each clue.

Evaluation - Some pupils had difliculty in reading sentences. only about halfthe arnount

ofpupils were able to obtain a passing rnark.

e.g. Your mother's son is your 
-=---.

A =-- is used to tell tinre.

Hlh$xffi"**
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Chapter E

Presentation and Analysis of Data
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Presentation and Data Analysis

The researcher would like to state that tlre pupils who participated in the program

conducted in Standard I class at Holy Ghost School will be referred to as Subjects. The table

below shows the individual and overall mean soores ofthe Pre and Posttest and the difference of

scores obtained in the program.

Figure 3.1

Table chart-Pre-test, Post test and Difference

Subject Pre-test Post-test Difference

A
B
C
D
E
F
G
H
I
J
K
L

30
20
l0
20
25
l0
t5
l5
l5
25
l5
30

20Overall Mean 46.6
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90
75
45
70
80
55
65
45
40
75
70
90

66.6

60
55
35
50
55
45
40
30
25
50
55
60
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Iigure 3.3

'Iable Chart - Subject Weekly test results at the errd of each unit.

Subiects Week 1 Week 2 W 3 Week 4 Week 5 Week 6 MEANeek
65
65
45
60
60
60
,q

45
,1

A
60
55
5'l

B
C

D
E
F

t-l

I

J
K
L

71

55
48
60
50
53
52
54
24

53
69

90
60
50
70

60

30
70
75
90
66

60
30
45
65
40
30
55
50
A
55
45
75
50

70
45
65
90
65
65
70
70
15
65
40
60
60

75
70
20
45
40
55
55
A
30
60
A
70
52

65
60
65
30
45
50
55
50
20
35
45
65
49Unit Mean

L;nirrnity of Blctizot tratJ-^- r.entral Cropur f
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overall the researcher felt that the program was a success although some pupirs

demonstrated very srow progress. To indicate the pupirs performance trre pre{est and

Post test scores were cornpared on the tabre chart there was an improvement in every

child's level o[perfbnnance and each benefited tiom lhe program.

The average passing mark ofthe school is sixty percentage. The data on the table

3' l shorvs rhat in the pre-tesr there was an overal mean score offorty-six point six

percent. This suggest that at the beginning ofthe school year onry two pupils were able to

obtain the passing ark sulrject A and L, the ottler ten pupils were below the passing mark

of the school. The data go on to srrow however, that after the implementation ofthe

program, the Post test mean score was sixty-six percent, some difference ofsix point six

percent above the passing mark and eight pupils were able to obtain the it.

'fhe mean ditrerence between the pre-tesl and the post test was twenty percent.

overall, it was seen that the program showed some kind ofachievement in pupils,

leaming activities.

It can be considered that lhe program was successful, but also pupils gained a

dil'lbrence ofscores which ranged from ten percent 10 thirty percent. Trris would seem to

suggest thal each student develop some relatively good reading skills.

'Ihe dift'erences ollhe subjects were remarkable, with subject A and L obtaining

lhe highest difference ofthirty percent. Subject A did not contributed much in class

discussion because she was shy, however she was a good ristener and participated in class

aclivities. subject L had short attention span, ror he was a new student who had recentry

been transferred and was more into socializing. 'r-he researcher believes that because of
the change ofenvironment and the fact that he had liltre phonetic skils and was morc
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into social interaction he trid not perfonn any better.'fhese factors afrected surlject L

level of perfonnance and hence his learning.

Subject I rnade a dirrerence of [ilrcen percent. r Ie dicr not fturctiorr welr, he rvas

constantly being called to be attentive because he sreeps a rot during crasses. he clainrs

that he often goes to sleep late, and that he sleeps because he is always hungry.

Subject E and J scored a difference oftwenty_five percent. Both subjects

contributed a lot to crass discussion and were actively engaged in activities that were

prepared. Subject E was much more attentive than subject J and was a good listener.

subject J readily took readership roles in the groups that he was prace in and function as

the leader. He has good leadership qualities.

Subject B and D scored a difference of twenty percent. subject B is an attenti'e,

but shy child. He gave answers and participated in crass onry when cafled upon. subject

D is a repeater and has behaviorar probrerns, this however did not interrupt with his

learning totally.

Subject G,H'l and K made a difference .f filteen percent. subject G actively participated

in the lessons and displays a lot ofinterest. She likes to do her work very fast, and

doesn't stop to cheek and make corrections as a resurt she often makes unintentionar

errors' Subject H speaks Garifuna and has a rimited knowredge ofthe English ranguage.

This made leaming quite difficult for him since teaching and rearning was done in

English Language. subject r was a repeater and was often absent for the ressons, prior to

this, she was unable to comprete two test on the units. Despite the fact that she was

absent, because ofher iflness, srre was sti[ abre to improve her performance. Subject K

was not attentive' she was more concernetr with the students need in the crassroom by
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sharing her nraterials with them, this ressens trre tirne that she often spend on her

activities and her work is oflen incornplete.

Sulr-iect c and F both nrade a diffbrence of ten percent. subject c had difficurty

understanding and applying the explanations of tlre lessons. she was a slolv learner and

needed individual attention. It was difficult for this subject to cope with the lesson due to

the duration. subject F is arso a repeater, he has short attention span and behaviorar

problem. when called upon to answer n crass rre ansrvers very quickly wirhout thirrking.

He raised his hand for nearly every question but rarely give a conect reply.

It should be noted here that alr subjects benefited from the prograrn because eacrr

made a significant difference. subjects A, L, E, J, B and D obtained the maxirnurn

benefit since they rnade the highest difference of thirty, thirty, twenty_five, twenty_five,

twenty and twenty percent respectively.

Figure 3.2 shows a bar graph with the scores ofsubject pre-test and post test

results. Figure 3.3 is a table chart presenting rhe weekly test results after the completion

ofeach unit. lt indicated the subjects weekly test means ofeach subject and the mean of

each unit covered. For evaluation purposes the researcher used a sixty percent grade to

determine the success ofthe subjects sirnilar to the school.

In week one when consonant sound were tested, subjects A, B, C and L were able

to oblain the required sixty percent or over. These pupirs participated actively in nearly

all the lessons. subject I was berow forty percent. This subject was easily distracted and

was inattentive. The problem that the researcher found was consistent in these subjects
1

activities was lhey were unable to identify consonants in the rnedial position.
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ln week two, short vower sound were tested. This week's results showed that four

out oflthe twelve subjects did very good with two being absent. one subject was able to

obtain a forty percent below average. Subject D and J showed an increase when

compared to the last week.

In week three, rong vower sounds were tested. This week's result sowed that six

subjects did very good. subject K was absent from the test. subject G showed extreme

decrease in this week when compared to the rast two weeks. subject I and J were given

individual assistance. Subjects D, E and F conlinued to improve.

In week four, vowel diagraphs were tested. Nine subjects obtained a passing mark and

over- Subject D surprisingry scored the highest in this unit compared to the rest. Three

subjects failed with subject I scoring the rowest as he did in week one. subject E

continued Io improve, while subject B showed a decrease,

In wesk five, blends were tested. Three subjects scored sixly percent and over.

The activities on this test indicated that it was above the level ofthe pupils. To assist the

subjects the researcher reviewed eaoh itern indicaring to pupils the correct answers and

why the answers were selected. pup s were able to demonstrate their understanding by

giving examples.

In the final week, the unit covered was consonant Diagraph. Subjects E, G, and H

were absent. seven out ofthe nine subjects who took the test showed a remarkabre

progress wilh two grades of ninety percent, the highest recorded in this unit. Subject I

scored the lowest, he was able to rnaintain the lowest grade throughout the entire

progratn
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'l'aking a closer analysis ofthe pupils grades, the researcher concluded that lllost

ofthem did not do very rvell in the short vowel unit done in the second week and blends

done in the li fth week.'I'hese were the lowest scores recorded. This was probably

because little practice was done irr identifying and listing words with vowel sound.'l'he

researcher would like to state that overall the program showed some kind of

improvement with a rnean increase in the Pre arrd l)ost lest of twellty percent.
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Conclusiorr s and Recornnreudations

The aitns of,the prograrn was to build pupils' confidence, develop positive

thoughts torvards reading, to decrease some oIthe difiiculties that they encounter in

reading such as identilying unfamiliar words.

During the program, the researcher evaluated to what extent di<t the phonics

Approach aided children to improve their reading. A closer analysis ofthe test scores and

observations made indicates that the prograrn was a $uggss.\On figure 3.1; the table

chart Ebfr the increase ofpercentages between the Irre and post test ofeach pupir.

There was a relatively moderate irnprovement in sorne pupirs perrbnnance. The

fact that two pupils were able to score thirty percent increase on the post test, and the

lowest increase on the Pre-test, and the lowest increase was ten percent indicated that

each pupil benefited from the progratn.

Despite the fact that pupils were unable to obtain the sixty percent passing rnark

required by the school, they too have achieved the objective to a certain extent.

I'he activities and materialsrused in the lessons were effective but, the researcher

thinks that the period to aid slow reariers is very short. Ad<litional topics could have been

dealt with to improve reading, including activities and materials. However, with the time

span that was allocated, pupils were still able to demonstrate satisfactory work. This

shoed that pupils can learn to read. with a resourceful teacher, the ideal method and

activities used, this can impact children and let them become intrinsically motivated to

become excellent readers.

The researcher wish to recommend that the phonetic Approach be used as early as

the latter year of the pre-schoo[ stage whereby large pictures and real objects can be

6t



given to children to describe oralry, to prepare them for primary scho.l. .rhe 
researcher

rvould like arso to reconrmend trrat teacher shour<l rarge pictures, rarge prints, present a

variety of interesting games such as puzzres, use as many rear objects as possible, dispray

charts and garnes where they are easiry accessibre for children and rnost ofa, dispray

pupils work; this builds their selfesteeln and their selfconfidence.

The researcher would like to recomnrend that teachers encountering pnrbrerns in reading

with slow learners to make use of this progranl. They wi, have at their disposar progam

that has been tested and had proven to work.
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