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Chapter 1



Introduction

Phonics is an instrumental means of helping pupils to acquire competence in

letter-sound relationship. It entails the understanding as well as learning that printed

language represents the spoken sounds that are heard when words are pronounced. It is

teaching students the association of each sound that iIs represented by a particular letter or

combination of letters,

Decoding, making connection and understanding how words are spelt is an

important skill that pupils need to acquire which will enable them (o communicate, read

fluently and understand written information.

sed in many schools throughout Belize, All of the reading

the child must learn how to read and communicate in English. This creates a problem to

most children in Belize when con fronted with the English language by the teacher.

In Belize various languages are spoken, such as Garifuna, Spanish, Maya (Ketchi

and Mopan Maya) and the most famous dialect Creole. A¢ schools most children speak

the Creole dialect and it creates a problem in their writing, because children ofien write

the way in which they speak. The Creole dialect has all the structure of the language but

does not have a stand

ard pronunciation key. This means words are different according to

their manner of pronunciation.

A recent survey conducted by SPEAR indicates that there is a high percentage in

the amount of Literacy found in Belize. According to the census that was taken in 1992

the results indicated that there is a high percentage’i{,i leracy in the villages. This resulted

in children who work on various industries from an early age and do not attend school.



+Background of the Study

Teachers all over the country of Belize are finding out that our children today

have a general problem in pronouncing unfamiliar words. The ability to pronounce and

recognize words is one of the most important element in order for good reading to take

place and the researcher found out that this is a lacking many schools. Children must

learn how to read so that they can |

ater read to learn, this begins by picture association

and representation. the abj lity to read efficiently is a key tool for retaj ning and

maintaining employable jobs. The following statement made by Terry D. Johnson (1973)

concerning the teaching of reading is relevant to Belize. “The linguistic abilities of the

child are very important in learning to read. It is obviously very difficult for one to see

the relationship between the printed code and the language if one does not have a firm

understanding of spoken language in the first place.”

A good phonics programme will assist in providing a basic reading readiness for

children in the classroom. The pupils will be stimulated through various meaningful

activities and practices that will enhance in mastering these reading skills,
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Identification of the Problem

Many schools in Be]izc? stream children according to their ability. In a single
class there maybe two or three groups of reading, this is a result of the reading
disability that teachers are experiencing within the classroom. The children of Holy
Ghost School were grouped according to their ability in reading, this was observed
by the researcher in a Standard 1 Class.

During the months of September and November 1995, it was observed and
noted that majority of the students showed little interest in reading. It was obvious
that very few pupils were unable to read fluently, and were unable to read their text

from the Lady Bird Series “On the Beach.” Most of the time they would stop at an

unfamiliar word to seek assistance in the pronunciation of the word, they would
discontinue to read when the word has been pronounced properly for them because
they felt embarrassed.

Based on the researcher’s observation, there appeared to be lacked of
understanding in the (structure, pronunciation, decoding, and association of words)
phonetic skills in this Standard 1 Class.

Therefore, the researcher decided to implement a reading programme to
determine if there will be any significant improvement in the reading ability of

these pupils who will be involved in the programme.



Purpose of the Study

The researcher found out that the problem that children are encountering maybe a
lack of the phonetic skills, so she decided that she will implement a programme based on
the phonetic skill which she hope will motivate children to become good readers. This
programme is designed to let children develop a love for reading and gain more reading
skills.

To assist these pupils the researcher planned to implement a reading programme
for six weeks using the Phonetic Approach.

The purpose of the study is to

1. Let pupils associate letters with sounds and objects,

2. Let pupils combine sounds to pronounce words,

3. Use consonants blends and diagraphs to identify their position in words and

create new words using blends.

4. Have a basic knowledge of the generalization (;f vowels.

5. Gain skills to attack new words and pronounce them correctly.

Significance of the Study

The researcher feels that this study is relevant, because more attention is being
taken by Belizean and Caribbean Education to improve the level of Literacy in our
region.

Children could be viewed as the main beneficiary in that the programme will
provide them with the foundation of their reading skills. If proven effective it is also

hoped that it will be implemented in schools to improve their reading performance.



Teachers will have at their disposal a method which will be tested, and if faced
with the similar problem would have some materials to assist them.
Curriculum Development Unit will be able to benefit from the ideas and activities

used in the programme that could be incorporated in an activity pack to assist them in

their planning,

Definition of Terms

Reading - the act of producing correct sounds from symbols

Blend - two or more consonants coming together: it can be at the beginning or at the end

of a word.

Diagraph - two consonants coming together to make one sound.
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LITERATURE REVIEW

Topic: A six week remedial Reading Programme using the Phonetic
Approach to teach reading to twelve students in Standard 1 at Holy
Ghost School in Dangriga Town.

Reading is the ability to receive and comprehend language through written symbols. It is
the key to the entire learning process in present day schooling. Performance in all subjects is
dependent on the ability to read. Children must learn to read in order to read to learn. The
teaching and learning of reading is a complex process which is so great that if it is not taught in
the correct manner can frustrate the teacher and confuse the learner.

According to Arthur W. Heilan in Principles and Practices of Teaching Reading (1991)
“Learning to read is a complicated process, and is sensitive to a variety of pressure, too much
pressures or the wrong kind of pressures may result in non-learning.” Reading is complicated for
it involves speaking, listening, reading, and writing which are bound together. Lack of
experience in one mode will affect learning in all the other skills that need to be mastered in
reading. Heilman further states that “Reading involves more than the mechanical process.” It
involves group activities which are associated with reading to enhance the learning process and
even though, it is true that learning is partly a social process, each child in a group who learns to
read, learns as an individual.

Throughout many schools in Belize, children of different ethnic groups can be found. In
many classrooms there are two or more children of different ethnic origin whose language and
pronunciation varies. As a result of this it hinders the progress of children whose mother tongue

is completely ignored by the teacher. The children is then placed
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into a new environment (school) and is expected to speak and write in English when
infact they are unable to speak and comprehend this strange unfamiliar language because
they are accustom to their first language spoken at home which can be Creole, Garifuna
Spanish or Maya. For example a Garifuna child when seeing books at school and is
shown by the teacher to give the name of the object will say garada, and a Mestizo child

will say libro. Webster R. (1991) in Principles and Practices of Teaching Reading states

that * children whose culture and language or dialect is differ from that of the school,
difficulty in learning to read has been a major educational problem for some of these
students.”

In many of the primary schools throughout the entire country of Belize, teachers
are grouping children according to their ability in reading by providing them with a
diagnostic test at the beginning of the term in the hope that it will improve their reading
ability. According to Heilman (1991) he states that Dividing a class into three or more
small groups Ol.l the basis of their reading abilities, may be a wise procedure, but this
itself will not teach the children in the lowest group who have the common
characteristics to become good readers.” However, if the teacher group children
according to their ability and adjust learning situation to meet each child’s need with

specific instruction, improvement of the reading will occur.
Phonics is the general foundation to the teaching and learning of reading,

therefore, teaching reading to a poor reader should be done with utmost care to ensure

that proper phonetic skills are learnt. However, most teachers fail to transmit these skills

12
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Edwards Fry in his book Teaching Faster Reading (1965) states that “Good

motivation and become poor readers.

readers should know something of the relationship between the latter that they read and
the speech sound, which is called Phonics. Sometimes an unfamiliar printed word will
become familiar when spoken; and learning new words will become familiar when
spoken; and learning new words is often aided by pronouncing it as well as seeing it.”
Based on the researcher’s observation in the teaching of Phonics, teachers are
satisfied when they constantly repeat the words until children are unable to hear or see
the word anymore. The children then lack the opportunity to practice the use of the word
in their experiences, and the word does not become a part of the child’s vocabulary. The
child will eventually forget the word and no learning will take place. To avoid such
mistrial, it is important to construct meaningful lessons that will be accompanied by
teaching aids and games to motivate children and to establish and maintain their interest.

These will benefit the good readers as well as the poor readers.

Language experts have broken down English into two categories which are
vowels and consonants. there is a disagreement at times about the difference between a
vowel and a consonant. One distinct characteristic of a vowel is that it uses the vocal
cords, example a as in and e as in me. Based on the researcher’s observation some
teachers are unable to differentiate between the vocal and nasal sound, and lack the

intrinsic motivation in researching to enhance their knowledge. This is an important



element in the learning and teaching of reading since the twenty-six letters of the
alphabet do not have the same sound. A consonant may or may not use the vocal cords.
The sound by fas in fit or t as in top do not use the vocal cords. Another distinction is
that a vowel is relatively open and flowing that can be elongated as desired. This does not
always apply to consonants, for example, the t sound must be made short and quick. The
passage of air through the speaker’s mouth is often twisted and contorted in making
consonants where as the mouth is relatively open in vowel sound. Although most young
children can tell the difference between print and picture, and distinguish from other
graphic symbols, an essential understanding for continued literacy growth is the concept
that print represents meaningful language in reading. While children can understand the
meaning of features in print when they come to school, others do not see any connection
between oral language and print. To provide opportunities for children, teachers should
let children focus on the concept that the print represents messages and these messages

must be sensible as spoken language and it will enhance the development of children that

the concept which is printed is meaningful.

Marion Monroe and Bernice Rogers in Foundation for Reading (1964) categorize
the causes of difficulties in learning to read as follows. “A child’s emotional balance or
unbalance has an effect upon his ability to learn, and retain what he has learnt.
Emotionally disturb children are under pressure when they are placed in reading
situation. Anxieties, hostilities and withdrawals are some factors that contribute to

children experiences that hinder their progress in reading.”
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(i1)

believe

(iii)

prone

(iv)

using

(v)

Visual Defects of various kinds may retard learning to read. One is myopia-near
sightedness. Children are not usually aware of the visual defects since they

that everyone sees just like they do.
Hearing Defects - is one of the many infectious illness to which children are
and may result in hearing loss. Some children sometimes go through periods of
temporary hearing loss just at a period when the learning tasks require hearing
activity. A teacher should be on the alert to identify children who are even
temporary, hard of hearing and give them chair near enough to hear his/her voice
in the classroom.
Problems resulting from change hand reference Serious Reading problems may
develop if a child who naturally prefer his right hand has been pressured into

his left instead. His/Her whole system of motor coordination may be affected as

well as his/her perception of space.

Neurological Problem since they are more difficult to identify their problems of
vision or hearing frequently go diagnosed. A child must have an adequate
organized central nervous system in order to coordinate and link visual symbols
with their meaning. These association take place in the central nervous system
where association fibers between the sense areas of the brain are coordinated with
each and motor responses. If the brain has been damaged by birth, injuries or
illness so that the association fibers are injured, there may be an organic basic for

child’s difficulty in learning to read.



[t is important that the teachers are familiar with all the causes of reading
difficulties. It will enhance their development and they will be able to recognize who is
affected by one of the problem stated above. Teachers in Belize school will maximize
their alertness in identifying these children by working with individuals rather than in

large groups and will administer help and seek the need for a specialist if it is required.

The researcher has observed that in many schools throughout Belize the “Look
and Say” approach is adapted - in this approach it presents the word “as a whole and is
frequently associated by illustration or real objects. The words are usually repeated in
several different meaningful contexts. However, this approach should not be used for
children whose first language is not English because it tends to involve children
learning words in isolation with little or no link to other words and it offers no real word
recognition as it ignores letters in words and it offers no real word attack skills for

unknown words.

Donald and Louis M. Moyle In Modern Innovation in the Teaching of Reading

(1965) considers that “ The sounding of letters is far too abstract an activity during the
carly stages of reading.” Teachers should provide children with charts, flash cards,
pictures or even real objects to enhance and motivate them to read, these will stimulate
their interest.

A pre-requisite to become a good reader is to know the relationship between oral
and written language. In actuality this is taking the concept of awareness of print one step
further. Children must be able to recognize that speech symbols can be translated into

spoken words. The knowledge would enable children to begin to understand the symbol



system of our language. It follows, therefore, that young children and beginning readers
should be exposed to a variety of printed materials and related oral language. This
exposure will help children to develop a sense of print and language that will enhance

their cognitive development and start them on the road to being successful readers.
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Research Method

After looking at the problems that were directly affecting the pupils at Holy Ghost
School, the researcher designed a reading programme that assisted them. The programme lasted
for six weeks and also was administered on 18" September to the 27" October 2000. At the
beginning of the programme a pre-test was given and at the end of the programme a post-test
was given.

The areas that the researcher covered were consonants sounds, short and long vowels
sound, blends and diagraphs.

The instructional lessons were taught four days a week from 10 o’clock to 10:30a.m.
Thirty minutes per day from Monday to Thursday, and on Friday a test was given to sum up the
units for each week which was recorded on a table but was not used as a part of the data analysis.

The grades from the pre-test and post-test were recorded to be used in the data analysis.
Sample

The sample for this study consisted of 12 out of 18 standard one pupils at Holy Ghost
School. The pupils age ranged from 7 to 11 years. The sample included pupils who had great
difficulty in reading and problem in decoding new words when they encountered them.

Three of the pupils were repeaters. The pupils in the sample are referred to as subjects.

19



Instruments

Weekly tests were given after each unit was completed but was not used in the
data analysis, this information was used to check pupils progress.

The pre-test and the post-test that were given were used to analyze data based on

their results. These can be seen on a table chart on figure 3.1 and a bar graph on figure

3.2,

How data was analyzed

The data was analyzed using the results of the pre-test and the post-test. The
numbers on the graph and chart indicates a clear interpretation of the data collected:
indicating test difference in percentage of each subject. A table chart and a bar graph was

used to illustrate the difference between the subjects pre-test and post-test scores.
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Description of the Programme

The programme lasted six weeks. Each lesson was taught for a period of 30
minutes, four days a week. On Friday a test was given to sum up each unit.

The following is a summary of the programme.

Week 1 - Day |

Topic - Initial Consonants

Objectives - Pupils will be able to give different sounds of consonants and identify them.

Using pictures as clues pupils will be able to complete a word by writing the
initial consonants, getting at least 7 out of 10 correct.

Materials - Worksheets, consonants card, picture cards, surprise box.

Activities - Have a student walk around the class with a surprise box and have students
select a consonant card. Pupils who are given the card will stand and arrange
themselves in alphabetical order, give the sound of the letter that they selected

and choose a word that begins with the letter, and tell the class the word. The child will
be rewarded with a clap and will sit. Teacher will place pupils in groups of three
and will distribute picture cards to the groups and let pupils select from a box the
initial consonant of each picture and arrange them in the order then pin them on
the chalkboard. Pupils will be given a sheet of paper and will write the initial
consonant to the corresponding pictures to complete the words.

Evaluation - Pupils were able to identify some of the consonants, the pictures and give

the initial consonants to complete the words. A few pupils wrote C fork. The activities

were interesting to them and they enjoyed the lesson.
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Topic - Medial Consonants

Objective - Using pictures as clues pupils will be able to identify the middle consonant
sound in a word, by inserting the letter of the sound in the medial position of
words, getting at least 7 out of 10 correct.

Materials - Objects, pictures, flash cards, flipchart.

Activities - Have pupils show the class pictures and the teacher writes the picture’s name
on the flipchart. Let pupils look at the word and give the similarities in the letter
and their position. Pupils will identify only the medial consonants in each word.
Pupils will be placed in pairs and they will match objects with their names by
using tapes and place the flash cards on the objects and circle the medial
consonants.

Pupils will be given a worksheet to complete by using the pictures as clues and
write the medial consonants on the blank space provided.

Evaluation - Not all pupils were able to give the correct consonants. Many of them wrote

any letter for the picture.

€.g se_en ca_ el bo_es
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Week 1 - Day 3
Topic - Final Consonants

Objective - Using picture illustration and letter for clues pupils will be able to identify

the final consonants by coloring the pictures and complete the words getting at least

7 out of 10 words correct.

Materials - Surprise bag, work cards, objects, worksheet, flash card.
Activities - Teacher will present pupils with a surprise bag. Have pupils select an
object from the bag, tell the class what the object is and find a flash card to
match the picture. Pupils will be ask what is the similarities between the words;
pupils will be ask to give the final consonants of each word. Each pupils will be
given a workcard with pictures and will circle the pictures that ends with a
consonant and read the words to the class. Pupils will circle the pictures that
contains a consonant in the last word and will complete each word.

Evaluation - Most pupils were able to identify and color the correct pictures, and

complete each word. It was shown that there was a significant improvement in their

grades.

eg

moo eg ba kit
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Week | - Day 4
Topic - Consonant in initial, medial and final position.

Objective - Children will be able to recognize the consonant sound in all three position,

by providing consonants in the initial, medial and final position getting at least 7 out of

10 correct.

Material - Worksheet, game (Puss in the Tree), flash cards.

Activities - Have pupils play the game “Puss in the Tree.” Let pupils take two flash cards
from a box and write their names on the card placing the initial, medial and final
position of each word and place it in the center of the tree until they can reach the
puss. The person to place the last card and place it correctly will get the Puss and

inside the package will have many Kittens. Children who got both words correct

will get a Kitten. Pupils will be given a worksheet to insert initial, medial and

final consonants.

Evaluation - Some pupils still had difficulty in inserting the medial position. There were
few pupils who had difficulty in inserting the letter to the final position of the

word. The initial insertion of letter was improved significantly.

Week 1 -Day5
Topic - Test on Consonants
Objective - Provided with a worksheet pupils will be able to place words correctly

according to their position getting at least seven out of twelve correct.

Materials - Worksheet, puzzle

25



Activities - Have pupils complete a puzzle by rearranging letters selecting only the

consonants and placing them in the puzzle with the pictures.

Evaluation - Most pupils were unable to place the consonants in their medial positions.

This resulted in a low grade in their performance; only four pupils were able to

obtain sixty percent passing mark.

Initial Medial Final
Five Wagon Fan
Bun Spider Bun
Nut Camel Nut
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Week 2 - Day |

Topic - Short “A” vowel sound

Objective - Pupils will be able to circle words that contain the short “a” vowel sound
getting at least eight out of ten correct.

Materials - Pictures, worksheet, flipchart, chart.

Activities - Teacher will have pupils present pictures and let the class name them and she
will record the names on the flipchart. Teacher will elicit from pupils through
questioning what letter is common to each word after they have pronounced the
words. Using a chart, pupils will identify the vowel “a”, sound it out, and will
underline the word that the short “a” sound is in. Provided with a worksheet,
pupils will identify the short “a” vowel sound by circling the words.

Evaluation - Children enjoyed looking at the pictures and identifying the letters. This

assisted them in pronouncing words.

bag apple cane plane
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Week 2 - Day 2
Topic - Short “¢” and “i” vowel sound
ci!'

Objective - Pupils will be able to identify words that contain short “e” and “i” vowel

sound using picture clues and pronunciation of words by underlining the words
getting at least seven out of ten correct

Materials - Shop paper, markers, worksheet.
Activities - Have pupils place themselves in groups of three and provide each
group with a shop paper and marker. Have the leader of the group write ten words
that has the letter “e” and ten that has the letter “i”. Let pupils identify the words
that have the short “e” and “i” sound and circle them. The leader will present to
the class the words and pronounce them.

Evaluation - Pupils enjoyed working in groups and being assigned to a position they were

able to come up with many words and this helped in expanding their vocabulary.

Week 2 - Day 3

Topic - Short “0” vowel sound

Objective - Using pictures and objects, pupils will be able to select short “0” vowel
sound getting at least seven out of ten correct.

Materials - Pictures, real objects.

Activities - Have pupils say the vowels and give the short sound of each.

- Have pupils give words that contain the short “o” sound and let the others

pronounced it.
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- Teacher will have an oral test with pupils by having them name ten objects
with pictures and let them select the ones that has a short “0” vowel sound.
Evaluation - This was not a difficult lesson for the pupils. They were able to name the

objects and pictures and had less difficulty in giving the names of objects that has

short “0” vowel sound.
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