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Introduction

Education is very important in everyone's lite. Belize has an educational system from Pre-school

to University Level. Education impacts and determines one's means of survival and placement in

society. Primary education which is recogrized as the lowest level consists of children with age

ranging from five to fourteen years old. Children betrrseen these years most attend schools and

go through. eight years of primary school starting from Infant one to Standard six.

Like in many other countries some primary schools in Belize are monograde while otlters are

multigrade schools. Monograde is a situation where one teacher teaches one class and this is

practiced mainly in the urban and in bigger villages. Multigrade teaching is a situation where one

teacher is responsible to teach two or more classes in the same room. This is practiced in most

rural schools, throughout the country ofBelize.

In Corozal District there is a total amount ofthirty-five schools ofwhich fourteen are multigrade

schools. The researcher has spoken to many teachers about such areas, who the majority reacted

negatively towards multigrade teaching. The researcher has also gotten the opportunity to teach

in a multigrade schools and as such can say that does days were very difficult and frustrating.

The researcher found it difficult to teach reading to a multigrade school. The researcher's son

was attending a multigrade school and had a lot of problerns in reading.

It is in this view that the researcher decided to conduct an investigation to determine effective
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Reading strategies used in four multigrade schools.
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Background

Every Belizean child has a right to at least a primary Education. In Corozal District there are a

total amount of thiry-five schools. Out ofthe thiry-five schools fourteen ofthem are muligrade.

Most of these schools are located in the rural areas and remote villages. Multigrade teaching is a

system in which students from more than one grade level are grouped together in a class.

The researcher was very concerned about this topic frstly because she had taught in a multigrade

school for only one month. The school the researcher taught was Buena Vista R.C and the

classes were Infants one and two. During that time the researcher had no knowledge ofteaching

reading in a multigrade schools. That month for the researcher seemed like a year, stnrggling all

day and trying to cope with the day's work.

Secondly the researcher was very concerned for her son who is presently attending a multigrade

school . In the fust year of school the researcher's son attended a multigrade school in Cristo

Rey R.C.. 4scolding to his class teacher, the child was a slow learner. The researcher's son had

problems especially in reading. Whenever it was reading time in school, he used to cry or some-

times escape for school. Due to this problem the child hated school. At the end ofthe schools

year the researcher's son grade was 70.5 and of course failed reading. During his secon d year ,

the child was taken to a monograde school, whereby the principal wanted to demote him to In-

fant 1. Fortunately ttre researcher spoke to the class teacher and she promised to help him. At

the end ofthe school year the researcher's son grade rryas 80.1 a great diference. The re-
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searcher's son is now abl€ to read his book, not fluently but at lellt joined the symbols and take

sometime to get the word. Now the researcher's son is again in a nnrltigrade school and the re-

searcher is very worried.

Thirdly the researcher wants to gather effective reading strategies in multigrade schools so as to

help her fellow teachers

4



P r o b Ie m S tate me nt/ I d enfifrc otio n

The following questions will be used to develop the research:

How are teachers coping with multigrade teaching?

What strategies are they using when teaching reading in multigrade schools?

Do they feel they are using the best or up to date reading strategies.

Yes or No

If No

Why don't you try other reading strategies?

5



Purpose of the the Study

The purpose ofthe study is to:

(1) Daermine the effegtiveness of Reading Strategies used in four multigrade schools in the

Corozal District namely Cristo Rey RC., San Pedro Government, Buena Vista RC. and Con-

cepcion R.C. School.

(2) To find out if teahcers are satisfied with their RT.S. used in multigrade schools.

(3) Compare the different reading strategies and seleot the most effective ones used in the four

multigrade schools.

L



Signifrcance of the sfidy

It is hoped that the study will:

Teachers

(l) make . tcachers aware that M.T. is not only done or practiced in Corozal District but all

over Belize.

(2) let them be flexible and resouceful when teaching reading in multigrade schools.

(3) motivate them to implement and try different resding strategies and identify the most effec-

tive ones,

(4) Motivate them to attend Reading workshops when available.

PRINCIPALS

(l) assist their teachers with Reading Strategies.

(2) have them attend Reading Serninars and workshops.

(3) Evaluated teachers on how they are performing in a regular basis.
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(1) have Reading Teaching Strategies written in handouts for all districts.

(2) have more multigrade workshops for all districts.

(3)Evaluate teachers on how they are performing in a regular basis especially in reading.
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(1) M.T.

(2) M.T.S.

(3) R.T.S.

(4) Multigrade

(5) Multigrade Teaching

(6) Monograde

Definition of Ten rs

Multigrade Teaching

Multigrade Teaching Strategies

Reading Teaching Strategies

More than one class clustered in one room

Teaching more than one class at the same time

One class in one room with one teacher teaching

t



Chapter 2

LITERAruRE REWEY

According tn Gausted J (l194), a researcher with the Oregon School Study Council, Multigrade

teaching can be levelled as'monograded", 'tnixed aged", 'trngraded", *non-agedgraded"'qfamily

grouping", 'tnultilevel" and "multiclass." Makin S (1997) SAYS 'Multigrade teaching is a situ-

ation whereby a teacher combines techniques and strategies to give insturctions to two or more

levels in a single class." Multigrade teaching is practiced in both rich and poor countires all over

the world mostly in rural and remote arear In Belize rrultigrade teaching is not and o(c€ptiorL an

example is Corozal, out of thirty-five schools there are fourteen multigrade schools with teachers

trying to do their best to teach children ofvery diferent abilities.

According to Arthur,M and Thompson C, (1996) Researchers found out the fdowing:

Farrant (1986) indicates that in Pornrgal, 80% of all pupils attend schools with no more than two

classrooms,Thomas Shaw (1992) pointed out that 22Yo ofMexcan primary schools are uni-

tary,offering six grades but with one teacher, Collingwood (1992) states that in India 77% of pri-

mary schools follow the multigrade system so once more Belize being a small country in Central

America is not an exfrtion. Our teachers should be avtiare that multigrade is common all over

the world and shorld be prepared to teach in a multigrade school when requested. The re-

searcher spoked with some principals and teaclers conceming their point ofview in regrardes to

multigrade. lvlr. Perez, principal of Cristo Rey R.C., stated 'lndeed multigrade teaching is very

challenging but teachers should be flexible and well organized so as to cope with children's work
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According to the Multigrade Modules in Belize multigrade is used for a number of reasons such

as ( 1) the country has financial problems and can cater for only a limited amount ofteachers,

(2) small schools in remote areas (3) teachers are very reluctant to work in rural areas where

life may be difficult. ( ) Biennial Average, a copy of the letter will be presented in the refer-

ence, and (5) politics.

Some of the disadvantages are ( I ) children will not learn what is planned if the necessay material

are not available and ifteachers are not properly trained (2) Teacher must be flexible when

working with multigrade but not all teachers are (3) Ifthe classes (amount of children) are too
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and talents.'Tle also said that teachers should remember that even in a monograde school, chil-

dren, have different abilities so multigrade is also practiced in a monograde schools.

Eventhough some teachers d slike multigrade teaching it has advantages and disadvantages.

According to Grant L Some ofthe advantages are (1) In very small multigrade schools teachers

can meet the needs of each child in regards to his /her school work. (2) Children might develop

a good social relationship and a positive attitude towards children and adults, (3) Being in small

multigrade classes childrne value each other uniqueness (a) The same teacher teaches the same

children each year and is able to know the child's weaknesses and strenghts and as aresult help

where necessary. (5) Teacher can try diferent.' strategies when teaching reading and other zub-

jects and thus encourage children to leam independly. (6) snrdents feel zuccessfirl, confidient

and self-relinat as they progress.



big teacher will not be able to cope with the worh (4) [f the classroom is too small and

crowded, teacher will not be able to work in groups (5) distraction when teacher is teaching

one group and the other working (6) No cuniculum guide is designed for multigrade schools,

(7) Teachers should be very industrious and organized. So comments zuch as multigrade

school teachers should be paid more than monograde teachers should stop since monograde

teachers also practice multigrade teaching.

According to the Multigrade Modules Thomas and Shaw ( 1992),Miller (1998) they identified

six areas which are very important for multigrade teaching. This six areas are very important so

as to have an exciting and prosperous school year. This six areas are " instructional delivery and

grouping, self-directed activities, planning and using peer tutoring classroom mangement and

discipline, classroom organization and instructional organization." If a multigrade teacher fol-

lows thses six suggestiong, he/she may have a successful year. They also stated that multigrade

schools should be moving through the curriculum as the monograde or even faster and be com-

petent at reading, wiritng and basic math and "learn how to learn"

Multigrade teachers should consider multigrade as a challenge which they can overcome using

different teaching strategies rather than using only the chalk -and-talk method. Collingwood

(1991) assures that prodded total class mernbers are not big multigrade children can do better

than monograde counterparts. For this to happen our country should have-competent and

trained teachers so as to meet the neods ofmultigrade cbrldren. When teaching multigrade
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classes, activities should be child centered and if possible self directed rather than teacher cen-

tered

The researcher was very concemed in effective reading strategies in multigrade schools because

of her child attending one and the negative comments heard from teachers working in multigrade

schools. Reading is one ofthe subjects that is difficult to teach both in multigrade and mono-

grade schools The researcher spoke with one ofthe many multigrade teachers so as to help

identi$ problems found in her schools when teaching reading. The teacher said that the first

problem encountered is the children's language. She also mentioned about her school which is

Buena vista RC. School she stated that the children had problems when reading and especially

in comprehension. The main reason for this problem is the children's first language whi*r is

spanish.

To help with this problem the researcher will share some reading strategies that can be used in

multigrade classes. According to Cushman I((1993) "A multigrade teacher should group her/his

children. Gropuing can be done in different ways but effective ifit is well organized and the task

is appropiate. The different types ofgrouping thst can be used when teaching in multigrade

schools are (l) 'ty age (2) by ability (3) mixed or non-ability (a) pairs (5) individual

work." When using these types ofgrouping children have advantages. (l) it provides reinforce-

ment for brighter students (2) it is child centered (3) It builds confidence and self-esteem in

slower children (4) some children can be reading while the teacher works with other group (5)

it helps children to become leaders and give opinions.
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Leto 5- 3l I
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Apart from grouping teacher needs to have a reading corner which provides interesting books

for the different age levels ofthe children. The reading comer should be attractively arranged so

that the child's attention is caught.. Another way ofhelping children is reading is peering teach-

ing. The researcher mentions it again because childrur doing it in class. ln this strategy the

$nart€st or older child helps the slower or younger learners with their reading. It does not otrly

help children to read but they learn to socialize,

Multigrade teaching is also used in monograde schools since all chil&en cannot have the some

ability aod age. So the researcher found out that all teachers are multigrade teachersl

t3



CEAPTER3

RESEA-R.CH DESIGN

METHOD

This study is designed to determine effective reading strategies in four Multigrade Schools namely

Cristo Rey RC., San Pedreo Govemment, Buena Vista R.C and Concepcion RC. School. The

researcher drafted and designed questionnaires to conduct the survey, which was distributed to all

three schools , pri0ipals and teachers. Each questionnaire consisted of tluee parts (l)

biographical questions (2) open and closed questions and (3) Likert Type statements The

researcher personally collected all questionnaires and anal.yzed using tables.

SAMPLE

The population for this study consisted of teachers Aom all grade lwels who pra iced multigrade

teaching in fourteen schools in the Corozal District. Four Schools were s,elected through a ran-

dom sampting. AII fourteen school names were placed inside a box to ensure equal chances to

be in the sample. A volunteer was asked to draw one paper from the box, read the name and put

it agai4 This was done until all four names were gotten. This was done until all four names

were gotten. All the teachers who taught in those specific multigrade schools became a part of

the sample automatically.

The sample is made up of 15 teachos including principals and cla$ teachers in these

schools.Most teachers in these schools have at least a first class certificate. Five ofthe teachers
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have 0-1 years of teaching experience in a multigrade school.

INSTRUMENT

The instnrment used to collect data was a questionnaire. The questionnaire consisted ofthree

parts. The fiSt part ofthe questionnaire contained five questions to deduce biographical informa-

tion on sex, years ofteaching experience in multigrade schools, grades pres€ntly teaching, age,

and qualification. The second part consisted of2 closed and 3 open questions . An example of

an open question is Define multigrade in your own words. An o<ample of a closed question is

Do you like teaching in a multigrade school? Yes/I,[o The third part contained 9 Likert Type

items to gather information ofteachers's efficiency, challenges, effectiveness, advantages and

disadvantages in relation to reading strategiesused in multigrade schools. The responses to each

statement were obtained by placing a check mark above th e appropriate SA-strongly agree, A-

agreg SD-strongly disagreg D -disagree and NS-not sure. A copy ofthe questionnaire can be

found in the Appendix.

METHOD OF COLLECTING DATA

The researcher sent a letter to the principal ofthg four schools involved in the study requesting

for permission to have their staffanswer the questionnairg which with no hesitation was

graunted. Fifteen questionnaires were dstributed 1o the teppbers in the different schools chosen

The researcher personally &livered questixrnaires to the princigals aod tgacbers.
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The time given to answer the questionnaires was one week. After the week passed the re-

searcher went back to the schools to collect the questionnahes from the principals and teachers.

In Cristo Rey RC. three were completed, Sanpedro Government four were completed , Buena

Vista two were complaed, and Concepcion three were completed, For those teachers that did

not complete the questio Eire, the researcher gave them two more days to complete it. At the

end ofthe nvo days all the other questionnaires were given to the principals who personally de-

livered them to the researcher.

Analysis Procedure

The fust section of the questionnaire consisted of Biographical data of the sample which was

presented on bar graphs and a pie chart. The researcher counted the number ofrespondents for

each question on that section. The results were recorded . Sirnilady in Section two with the

closed questions yes or no to the 2 items ofthat section. The result was recorded.This section

also consisted of3 open ended questiom which were analyzed using narrative description ofthe

responses given. Section 3 which used the five point scalg was also counted to fnd out how re-

sponses were made.Strongly agree and agree were combined to form an agreed response simi-

larly strongly disagree and disagree responses were combined to make a disagreed response.

The higher percentage daermined the attitude ofthe respondent as positive or negative. It was

also found using the following formula: Averagr Total points divided by the number ofre-

spondents.
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The biographical data was combined with the attitudes statement as well as with the open ended

and closed questions so as to see ifthere was any relationship between personal characteristics

such as level oftraining and teachers attitudes towards reading in multigrade schools.
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Se.iion f
GRAPH 1

G ENDER

Graph 1 shows that 6 of the respondents vere males and 9 of

the respondents are females, It also shows that more females

are posted in multigrade schools.
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GRAPH 2

AGE
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Graph 2 shows that no teache|was younger thaq 20, 3 teachers

are betlreen 20-25 years, 7 teachers betveen 25-30 years and

2 teachers betlr'een 30-35 years and 3 teachers are 35 and

above
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Graph 3

Years of teaching experience
in multigrade schools.)
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Graph 3 sholrs that five teachers have O-1 years of teaching

experience, 7 bet'ween 1-5 years, 2 between 5-10 and 1 teacher

11 and above. This suggest that the najority of teaehers have

a feu years of teaching experience in multigrade Bchools as

opposed !o lhose that have a lot of years of teaching experienee.

This might also be the reason why the majority of taachers

ansvered No to section 2 questions 1 and 2.
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GRAPH 4

Classes presently teaching

craph 4 shol s that all teachers teach tto classes in their
respective school .
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SECTION 2

( 1) Quest ion Do you like to teach in a nultigrade school?

YES

3

NO %

20 L2 80

23

T

f

This table shows that 20e3 or 3 respondents like to teach in

a multigrade school. On the other hand 80% or 12 teachers

do not like to teach in a multigrade school. This suggests

lhat teachers might be place there r,ith out being consulled

by lheir rnanager, It night also be that there is no other

job so the respondent had to accept to uork in a rnultigrade

School. It might also be the reason why 100% of the respond-

ents agreed with section 3 tables 3 and 9.
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(2) Question Do you feel comfortable

lesson to ,'a mult igrade

to teach a read ing

school ?

5

% NO %

10 66.7

The above table shovs that 33.3% or 5 respondents feel com-

fortable teaching a reading lesson to a nultigrade school.

on the other hand 66.1% or l0 respondents are not confident

or comfortable teaching a reading lesson. This suggests

that 66.7% might be trying different strategies (trial &

error) so as to teach children ln a multigrade school . In

section 3 tables 3 and 9 all teachers agreed rith the state-

ment that teachers neea train! as to how to teach reading in

a multigrade school .
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3 Define Mu].igrade in your ovn vords.

The majority of respondents (13) gave the definition

as fol1ovs. Teaching more than one grade level in a

Classroom. The other 2 gave r ays hov to teach in a

muLtigrade class. They also mentioned the challenges

encountered . They have 0-1 years experlence which

suggests that they might not knov Uhey are teac hing

in a multigrade school but l,ere able to mention the

difficulties and challenges encountered ln their class'

4 PLease explain hov you plan activites for a reading lesson

e.g. use groups, individuallY etc.

The najority of the respondents explained that they use

grouping vhen teaching reading lessons.

According to Thomas and Shal (1gg? ) collingl,ood (1992)

Miller (1989) they identified six areas rrhich are "delivery

and grouping, self atirecteal activitiesr planning and using

peer tutoring, Classroom management and diciptine, organ-

ization and instructional organization. "

Other activites mentioned by the respondents are:

(a) vocabulary development, dictionary skil1s

(b) Oral and silent read i,ig , ansvers question

(c) whole crass teaching for the introduction and concludh

part either use gro*p or individual.

(d) used self directed activities

[.) use games
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(f)

(s)

(h)
All

group children and then

Use concrele objects or

help the slower lealners

pictures

mentioned have sometning in common vith

of view mentioned.

pee r
these

tutoring
activities

the Educators point

(5) which strategy

effective when

class.

noticed that is best/must

to a mult igrade

have you

teachi ng a reading lesson

The majority of respondents responded that the

strategy used for reading in a nultigrade claas

grouping.

Other strategies mentioned are:
* Dranatization
* peer tutoring
*Reading stor ics

best
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SECTION 3

TABLE 1

Statement -'figaching reading in a multigrade school requlres

SA NS

s

avera ge

TabLe f indicates that 11 respondents strongly agreed, 3 agreed,
1 disagreed, none strongly agreed and none not sure lrith the
statement. The suatement therefore received a total of 2l
points rrith an average of 1.4 showing a positive response

torards the statement. The above table shovs trre 6.7% fo the
respondents opposed uhe statenent and 93.3% agreed r ith the state-
ment. This suggests that the teachers respond'ed positively to the
statenent naking it seem that indeed teaching reading in a mu1ti.-
grade school requires a lot of planning.

The above table indicates that one respondent opposed the statement
the reason might be that she has a fev years of teaching experience
in a nultigrade school .

Sca 1e SD Pos. Neg.

3 o I n
#of
responden t
percent ?o n R1

1 2 3 4

11 6 0 4 0

points

total I

total pts.
2t

1.4
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TABLE 2

statement The curriculum guides are
effective reading lessons

very useful in planning
in multigrade schools.

ave r age

Table 2 shons that none of the respondenls strongly agreed, 9 dis-

agleed , 3 agreed , 3 strongly disagreed and none not sure vith

the statement. The statement therefore received a total of 57

points vith an average of 3.8 sholring a negative response to-

nards the statement. The above tableshows that 80 % of the res-

pondents opposed the statement and 20% agreed uith the statement.

This suggests that the teachers responded negatively naking 1t

seem that the curriculum guides are not very u€eful in planning

effective reading lessons in tnultigrade schooLs.

The three respondents that opposed the statement might be of the

following reasons (A) I respondent has 11 and above of years of

experlence and is a trained teacher (B) I respondent has.0-1

year of teaching experience on the other hand has a Bachelors

degree. (c) 1 respondent has 1-5 years of teaching experience and

is a level 1 trained teacher.
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SD Pos .NSA D

11S 4 0 0

73.3 26.7 0 00

1 2 3 4 5

11 8 00 0

#of
respondent

percent
points

total
total pts.

sca 1e

19

7.26I

table 3

Statement As a multigrade teacher
training on effect ive
multigrade schools.

I feel
Reading

the need for formaL
strategies used in

Neg .

avera ge
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TabLe 3 shows that 11 respondents strongly agreed and 4 agreed rith

the statenent. On the other hanil none were noi sure,disagree and

strongly disagreed. The statement obtained 19 points which gives

an average of L.26 indicaling that the statement received a

positive response. This shovs that 100% of the respondents agreed

with the statement. There fore it suggest that all mul tigrade

teachers agreed that they are in need for fornal training on effective

Reading strategies uded in multigrade schools.


