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Ufih,lnity of ldb. IJtrrY
Bclmopu Ccntrd CrmPl

CEAPTER I

INTRODUCTION

Background to the Studl'

The problem of how to teach reading to children is not

new. Teachers throughout the worl-d are faced with the

challenge of teaching reading. "Reading is much more than

the decoding of bJ,ack printed marks upon a page: it is a

quest for meaning and one, which requires the reader to be

an active participant." (Des /Wo L989) Many of us can read

not understand what wethe word printed on paper but do

read. The researcher has encountered many children who can

read whatever material is given to them but these same

children do not grasp the meaning of the material read.

In many schools the researcher encountered the probl-em

of memorization instead of reading for understanding.

Based on observatj-ons this is caused by the lack of reading

readiness. The researcher believes that adequate

development of comprehension skills can effect developing

literacy. "Literacy is the ability to read and write, to

say one's name, completion of certain amount of schooling

and the ability to read and write sample messages.

However, a person could meet these criteria but yet be

considered functionaLfy illiterate, that is, unable to
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fd€ntification of the Problo

Many students seem to read and memorize what they

read. This type of reading is not ef fecti.ve especially

when the reading materia.l- i.s a lot. Some students can read

the printed words but if they should be asked $/hat they

read, they wouldn't be able to respond adequately. This

can lead to frustration that coul-d contribute to students'

developing negative attitude torrards reading.

There are a number of possible causes for students

poor comprehension ski11s but the two most advanced by

teachers and educators in Belize are that English is the
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understand the reading matter encountered in everyday

life." (Encyclopedia 1989)

In many cases there is not a 'smooth sailing' in

reading in the classroom because teachers encounter

children with different backgrounds, personalities, and

previous knowledge. It is difficult to teach children to

read only through memorizing sight words or through

phonetically approach. The researcher believes that

reading for understanding can be attacked with good reading

comprehension skil-1s. Higher l-evel ski11s such as

interpreting, predicting, etc. can help in reading printed

materials for understanding.
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second language for the students and the readj-ng text is in

Eng1ish. The second reason is that some students do not

have the required textbooks.

When students cannot read for understandj-ng they

experience problems with other subjects that require them

to read and understand, for example, in Scj-ence, Social

Studies and Arithmetic. It is very difficult, if possible

any at al-l-, to solve arithmetic probJ.ems if one cannot .read

and understand the problems .

Purpose

It is expected that at the end of the six-week program

the studenls of Std. I

comprehension skilIs.

following will also be

would have improved their reading

The researcher hopes that the

achieved but might not be measurabfe

at the end of the program.

1. Developed positive attitudes towards reading or any

written or printed material.

2. Developed reading skilLs including predictlng,

characteri zation and drawing conclusions.

Significance of the Study

On a long-term basis the

study will prove beneficial to

researcher hopes that this

6
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1. The Ministry of Education coul-d use the findings of

the study to guide teachers when they encounter

similar problem. Education officers could better

equip themselves when supervising teachers in the

teaching of reading.

2. Teachers can also use the study to alleviate simil-ar

reading problem, This study will increase the

teacher's repertoire for dealing with students who

cannot read.

3. Lecturers, especialLy the language art lecturer, at

Belize Teachers' College can use this study in

preparing teachers to teach reading in primary school .

4, The Curricul-um DeveLopment Unit of QUAD can use thj-s

study when developing curriculum. rdeas of contents

and activities could be gotten from this study.

5. Other researchers might find this study useful .

Definition of Terns

Cl-oze: a coherent passage, usually of paragraph length,

from which every fifth to seventh word is

,7
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CIIAPTER II

LITER;ATURE REVIESI

Reading is one of the most important subiects in

school because it helps with the mastering of aIl the

others subjects. Once students can read and understand

they are better abl-e to learn. They can l-earn on their own

when the teacher is not present because they can read,

comprehend, and learn for themse.l-ves. In such a situation,

the teacher j-s a facilitator of learning and not a giver of

information. This makes the students independent learners

who can learn even when the teacher is absent. This,

however, takes some discipline on the part of the student

and not only his/her ability to read and understand.

Some students can read with correct pronunciation and

decoding ski1ls but don't understand what is read. This

for most teachers is not considered reading. Reading is

defined as the process of constructing meaning from written

texts (Anderson, 1984). In other words, reading only takes

place when the reader understands what is read. Escal-ante

(1994) in agreement with Anderson (1984) said a good reader

coufd interpret words in their contextual setting' In this

case the reader would be abl-e to comprehend words as part
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of a sentence, sentence as part of a paragraph and

paragraph as part of a story.

The researcher believes that reading comprehensj-on

deals with literaL or inferred meaning of reading material .

This is a high 1evel of meaning that requires more skilfs

of the reader than just to reca1l what was read. Many from

our Belizean teachers teach comprehension as just recalling

or remembering what was read. The researcher concurs with

Anderson (1984) and Escalante (1994) that reading must go

beyond this. For example, the reader must be abl-e to

understand the mood, tone, feeling and attitude of the

author. According to Escalante (1994) the reader must

comprehend implied meaning and prejudices of the writer,

recognize sunmary statements, make references and

applications and see the broader implication of a passage'

He must familiarize himself with the time and place ln

which the words irere written and use periods, conmas,

quotation ma!ks and questions as aids to interpretation'

So teachers should always set the purpose for reading in

order that it is meaningful to children.

A lot of househofd items, computers, appliances,

utensils, caLculators, etc' come wj-th smalf booklet

explaining assembly and/or instruction for usage' The

owner must be able to read and follow these instructions to

9



get maximum usage from these items. The ability to read

and understand is very critical to be functional citizens.

Imagine travelling to some unknown area and not being able

to read the signs on the highways and streets. Imagine not

being able to read the labefs on food containers. Imagine

bej.ng out and your family had to leave so they had to leave

a message for you and the only way they could have done so

was through a note but you can'ts read the note. Each day

the average person has to read something. Then there are

those professions that require one to read to get

information. These include doctors, lawyers, teachers,

policemen, journal-ist, etc. A student has to read to get

information, He/she can't sol-ely rely on the information

orally given by his,/her mentor. These applications of

reading demonstrate the importance of reading to be

functional in society.

English is not the first languaqe of almost all-

students in Belize. This makes learning to read more

compl j.cated because they are taught to read in a language

that is not their first language. In many cases it is not

even their second language. The literature shows that for

students to be able to read and draw inference, they must

understand the author's mood, setting, goa1, etc. It is

difficult for someone who has been exposed to a language

10



for the first time (a person's

to elicit these from a reading

To encourage students to

information should be relevant

second or a third language)

text.

read for

to their

understanding the

experience. Duffy

l-earned. Afthough(1912) stated that reading ski1ls are

sometimes a child may learn to read by himself, the typical

reader must be taught. Researchers have used folk-tales,

puppetry, drawing. dramatization, cooperative learning,

cloze procedure, phonetic approach and others to develop

reading skills of students.

Escalante tL994) used folk-tales and puppetry through

cooperative learning to develop reading skills of a

standard four class at our Lady of Guadalupe School . He

found that these methods made a statistical sj-gnificant

improvement in students' reading skiLls. Escalante

emphasized relevant materials in his program v,rhich

concurred with the theories of reading.

The cloze method was used a lot but is not reported as

much in recent literature, It is commonly used in the

l-ower and middfe divisions, The cloze method is concerned

with the supply of words that have been deleted from given

passages. TyndaII (1994) used this method to develop

reading skil1s of standard one sludents at Big Fafls

Schools in the Toledo District. Tyndall concluded that the
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program was success but he would have like to see a greater

increase in the students' performance. Tyndall ran the

program for only five weeks, which is considered too short

to see meanj-ngful changes. He said the pictures used on

some of the worksheets motivated the students.

Trapp (1997) did a study to develop reading skilfs of

students in standard one at James Garbutt Seventh Day

Adventist School, using the phonetic approach. She found

that five of the eighteen students did not achleve the 60

percent on the posttest but the t-test of the program

showed that there was statistical difference between the

pretest and the posttest. The researcher thinks that the

cl-oze method to teaching reading comprehension is effective

because she has used it and gotten good results.

Comprehension problem is not onfy in primary school

but in secondary schools too. Worre]l (1992) found that a

group of students at Corozaf Community College had

difficulty in understanding what they read. Most of them

couLd recall one or two events but coul-d not go deeper or

make j-nferences and relate the reading to personal

experiences. Most teachers in BeLize experience difficulty

in teaching reading comprehension because students are not

well prepared for reading comprehension; they can pronounce

Many timeswords but they don't understand what they read.
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ccLoS -3/7

I oEco6 a0

they can only recalI what was read and unable to draw

inferences.

Conclusion

Many teachers

s kil- Is among their

expe r ience

students. The reasons for

but two of the most comrnon beliefs are that

materials are not relevant, and Engl,ish

language of students but the readj-ng

poor reading comprehens ion

this i-s mixed

the reading

is not the first

materials are in

English. There is an obvious need for students to be

exposed to more actj,vities to develop reading comprehension

ski1ls bearing in mind the characteristics of the students.
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A six-week program usi.ng folklore was administered to
students who had dj-f fj.culty readj-ng to be better able to
read. These students aII had problem reading and

understanding what they read. A t-test, with a

significance Level of .01, of a pretest and a posttest was

used to determine the effectiveness of the proqram.

SampL e

The sample was seven girls and three boys from a

standard one cl-ass of seventeen students at Ebenezer School

in Befize City who had problem in reading comprehension.

These students were between the age of seven and eight
years o1d. The majority of these students was Creole and

Mestizo and spoke Creole as their first language. They

were mainly from l-ower socio-economic families and had the
reguired textbooks. These students did not experience any

difficult with the other subject areas so could not be

cfassified as overall weak students. They were also in a

class appropriate for their age.

Instrument

The researcher used a pretest and a different posttest
to determine the effectj-veness of the program. The t$ro

tests were equivalent as evaluated by three colleagues and
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the researcher supervisor for Block practice Teaching. In
additi,on to these two major tests three formative tests
lrere administered when a story was finished. A11 the tests
were made by the researcher based on the story. Each test
was based on a story that was given to students on a
handout with the questj_ons. The questionnaire was

distrj.buted at different cognitive levels ranging from
recall to comprehension. See one of the tests as sample in
Appendix A.

Data Colfection

The pretest was administered the first day of the
program and the posttest was given the last day of the
program. The formative tests were not administered at any

regular interval; they were given during the second, forth
and fifth weeks. The pretest and posttest r^rere done in the
entire class period and the formatj-ve tests were done

during the first fifteen to twenty minutes of the class.
Sampl-es of the students' work are in Appendix B.

Data Analysis
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The data will be analyzed using a t-test to determine

if there is a sj-gnificant difference between the pretest
and posttest. The p-value wil"l be set at 0.01. Thj.s test
will al-Iow the researcher to make generalization about the
effectiveness of the program, The results of the threeI
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formative tests will be compared to show how wel,l students
did in the different types of stories.
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CIIAPTER 4

DESCRIPTION OE THE PROGR,N4ME

The researcher used sel-ected Belizean songs, poems and

short stories to devel-op reading comprehensj-on s ki 1Is of

indj-vidua11y presentedstudents. The fessons used are

be1ow.

Lesson L

Topic: Comprehension (The Mil]er, his son and his

donkey)

Concepts: 1) The story takes place on the road,

2) The three characters in the sto.ry were a

man, a boy and a donkey.

3) The main idea of the story is a boy and his

father riding ona donkey to a ne j-ghboring

fair.

Skills: Appreciate reading, reading skills, critical

th j-n ki ng

Time: 10:15 to 1"0:50 a.m

Objectives: 1) Children wil-l- be able to read the new

words presented to them.
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2) Chifdren wiLl be able to read the story and

answer a few questions. For example, Who

are the characters in the story?

Previous

Knowledge: Chil_dren have seen a donkey either on

picture or in real 1ife.
Reference: New Nel-son West Indian Reader. page g9 to 91

Materia.Is:

Procedure: Introduction

Play the game with the donkey and the tail.

Teacher draws a donkey on shop paper and a tail
on a sepa.rate piece of paper. Children will be

going to pface the donkey tail- on the correct

pface butt with their eyes folded. Talk about

the donkey.

Deve f opment

1) Present new words from .The milfer, hj.s son

and his donkey, on flash cards. Children

w111 read the words and use them in oral

sentences.

2) Chi1dren wi.I.I read the story , The mi11er.

his son and his donkey,. Chil-dren will- have

in mind questions such as, Where is the

story taking pl-ace.

l8

T

T

T

T

T

I
T

f
I
E

I
n

t
T

n

n

t
I
T



3) Discuss on the maj_n j_dea of the story.

ConcLusion: Children will answer some questions based on

the story and their findings. (pre-Test for

action research paper )

Pre-Test: After reading the story .'The mi]Ier, his son and

their donkey, answer the fol-lowing questions

using compJ-ete sentences.

Reca l- l-

Questions: 1) Where does the story take place?

2) Who are the people in the story?

3) Where are they going?

4) Who ri-des the donkey at fj.rst?

Higher Level

Questions: 5) Who do you think should ride the

donkey?

5) What do you think the man and his son did

after they reach the fair and after he

6) was down.

Evafuatlon: Eor the lntroduction, teacher caught the

attention of chj,l-dren but it was very short.

There is a disciplinary problem r^rith children.

Eor the development, teachers changed the

activi-ties. She presented the story's new words

19
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Lesson 2

Topic:

Concept s :

Group I:

Group II:

Skif ls:

Class:

Time:

Date :

then they were asked to read by themselves. Some

did and some did not. So, teacher had to read

the story to them for the second tj.me. Children

then answered dome questions. The pre and post

tests given as conclusion were a bit difficult

for some children. Others did weII. Next time

teachers need to use a different approach in

presenting the story, for example puppet

Vocabulary Development (Jj-mbo)

New vocabulary words are relaxing, rocking,

verandah, tomato, Governor,

Marigolds, hibiscus, carib gals, bfeeding hearts,

vegetabLes, tiLled, excited, awakened,

constantly.

New vocabulary words are 1ook, cook, book, took,

sing, ring, sang, rang, duck, 1uck, sack, and

Identifylng

Standard I

10:15 to l0:50 a,m.

20 January 1999
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Objectives: 1) Children wil_l- be able to use vocabulary

words in oral sentences.

2l Chil-dren will be abLe to complete five
sentences using the new words.

Previ ous

Knowledge:

with puzzles.

Reference:

Materials:

Procedure:

Conclusion:

Jin co, "The mystery

snake." NeIson New

Puzzles, f]ash cards

Introduction

of the Tommy Goff

West Indian Reader.

identify the words that

Chifdren have had the opportunity to pl-ay

Present puzzle to each tab1e. Children will

complete the puzzle and read the work in groups.

Devel opment

1) Elicit from children the new words.

Teachers help them read and use them in

sentences. All-ow each child to qive other

oral sentences.

2) Present sentence strips with a blank space.

fitChildren will

correctly on

Chi Idren wi l- l-

the sentence.

copy sentences and write the

correct word that fits the sentences.

2l



EvaLuation: Introducti.on activities was very interesting

for chil-dren. The puzzles caught their attention right

away, but there were stiI1 a few ones fighting for the

cards. Children were able to read most of the lrords. They

gave good sentences with the words. What woul-d have been

done was to put chiLdren to try to write the sentences on

their bl-anks .

Topie: Main Id6a of the story ",riEbo, The lfystery
of the Toumy Goff snake,,

Concepts: (1) The main idea of a story is the
event (s) that is/are most important.
l2l The main idea of the first two

paragraphs is "There is a Tommy Goff
snake i-n school. "

Skil.Is: Identify, predicting, and drawing
conclus ion .

Objeetives: Children will be abl-e to identify and give
the main idea of the first two paragraph of
the story "Jimbo, The Mystery of the Toruny
Goff snake."

Reference: "Jimbo, The Mystery of the Tommy coff
snake."

Materia].s : Elip chart, pictures, and handouts with
short paragraph.

Previous
Knowledge: Children can read short stories with five or

six sentences.

Introduction

Divide children in groups. Provide them
with short paragraphs or story. Children

Procedure:
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Conclusion :

Evaluation:

Topic:

Concept:

Skills :

Objective:

PreviouE
Knowledge:

wi.Il read the story in their groups.
Teacher wiII as k chi.l,dren to f ind what the
story is about. One individual form each
group will read the story they have.

D6v6].opment

(1) Teacher writes what group will say
about the story. Children wil-l read
the sentence that gives main idea.

(21 Children will read the first two
paragraphs of the story. Discuss with
chi.ldren what happen in the story.

(3) Teacher will write some of their
answers. Elicit form children what or
which happening is the most important.

Usj-ng their own words, children will give
the main idea of the story. They wiII write
it on their blanks.

All the class participated during this
l-esson. Instead of giving chil-dren the
paragraph to read in each group, teacher
read the paragraph, since they were fighting
when they were divided. Children then gave
teacher the main idea of the paragraph.
During the discussion, some chiLdren wanted
to shout. Teacher only allowed them to tal-k
one at a time. Children did give the main
idea of the paragraph.

Reading Conprehension,

The main idea of the first three paragraphs
is "Mr. Jimbo vras taking a rest when Mr.
Reyes came to make a complain."

Re ading

Chil-dren will be abl-e to read and answer
questions based on what they read.

Children can name the main idea of the first
three paragraphs of the story.

23
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Reference:

Materials:

Conc].usion:

Topic:

"Jimbo, The Mystery of the Tommy Goff
snake . "

Puppets, flip chart and shop paper.

Proeedure: Introduction

Selected children will be asked to role play
the main idea of the story. The rest of
class will give the main idea, uslng thej-r
own words.

Developnent

(1) Teacher present new words on flash
cards. Children read the words.
Teacher asks individual children for
sentences that contain the words.

(2\ Children read the paragraph on pages 2,
3 and 4. Teacher wil-l ask children
some oral questions based on the story.

(3) Chifdren rel-ate what happens in the
story using their own words.

Teacher will present some questions on shop
paper and chil-dren will answer question on
their blanks. Teacher explaj-ns to children,
by gj.ving example, hov, to answer questions
using correct sentences.

Sequencing

(1) Sequencing is listing nain j-deas in
order as they occurred.
(2) The main ideas in order as they

occurred:

Concepts :

24

Evaluation: This fesson was not as good as teacher had
pJ-anned it. Chil-dren were restless and some
did not want to participate. Some children
gave their answers oralIy and some did not
use sentences to give written answers.
Teacher needs to encourage children to read



(c)

Mr. ,Jirbo takes a nap.
Mr. Jimbo was awaken from
slumber by Mr. Reyes.
Mr. Reyes complains about the
snake appearing in school-.
Mr. Jimbo thinks about what
he wi- 1I do .

(d)

Gj-ven main idea of pages 2, 3 and 4 children
will put them in order as they occur.

Previous

Children can give the main idea of the two
pages.

"Jimbo, The Mystery of the Tommy Goff
snake."

Elip chart and sentence strips.

Procedure: fntroduction

Children will be asked questions through a
game, Pass the Bal-l. Discuss and el-aborate
on happenings of the story.

D6velopment

(1) Children wifl read the story from a
flip chart. This wil-I be done
individually and then as a class.

(2) Discuss on the reading. Teacher wil-l-
write main idea as children name them.

(3) Number the sentences as they occur.
Ask children for he1p.

Given some sentences on s€ntence strips that

contain nain ideas, childrea will rrite theu

in order as they occur in the reading.

(a)
(b)

Objective:

Klrowledge:

Reference:

Materials:

Conclusion:
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Eval,uation: Children are not reading short as teacher

ex;rects theo to do it. S@e read because of

moorization and others do not understand

what they read. When it was tire to read

teacher to read the story for theu first

because aome wer6 &agging behind. Children

did the aequencing v€ry good.

Topic: Predicting the outcome.

Concept : Predicting outcome is to tell before hand

what will happan.

SKiII : Predicting and reading.

Children w111 be abl-e to write their own
outcome of the story.

Objective:

Previous
Knowledge: ChiLdren can relate the first three pages of

the story.

R.eference:
sna ke. "

rrJinbo, The Mystery of the Tormy Goff

Materials: Typing sheets and puppets.

Procedure: fntroduction

Teacher will ask individual chifdren to act out the first

three pages of the story. Discuss on the acting. Children

will relate the first three pages of the story.
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Conclusion:

Evaluation:

(1) Teacher will read the story to children
using puppets.

(21 Teacher elicj-ts from children what they
think will happen next. Teacher wrj-tes
a few answer or sentences given by
chil-dren.

Children will write thei.r own outcome of the
story on given typing sheets.

Some chiLdren did answer the question "What
happen next?" But, most of them did not
answer the wrote sentences about the story.
Teacher needs to do another lesson more
interested. Children seemed a bid bored.
Teacher will do this practice agaj-n for
other stories,
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CEAPTER 5

PRESENTATION A}ID A}IAIYSI S OE DATA

The results of the pretest and the posttest shos, that

all the students except Subjects C and E performed better

on the posttest than on the pretest. Subjects E, F, H, and

J had a higher score on the posttest but was only by 5

points. These students were rather weak students before

the program so the difference of 5 percent was an

improvement in j-tself .

The program had a more positive effect on the other

five students in the program. Subject G score on the

posttest was 15 percent higher than that of the pretest.

This student was an average student.

Subjects A, B, and D had the highest improvement.

Subject A did not complete the pretest so the j-mprovement

on the posttest is not a good indication of the extent to

which he improved as a resu.Lt of the program. Subject D

was the best student in the class. She got a past on the

pretest and improved by 20 points on the posttest. This

student also got the highest score of aIf the students on

the posttest.
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Seven of the ten students qrot a past, at l-east 70

percent, on the pretest and eight got a past on the

posttest.

Tab].e 1: Students' scores on Pretest and Posttest.
Pretes t Posttest Difference

A

B

D

E

F

G

H

E

J

30

40

80

15

15

70

60

10

80

70

50

60

75

95

80

15

75

15

15

15

20

20

-5

20

5

5

15

5

-5

5

Ave ra ge 65 73.5

D
2x3 -L= D

j

t

5:. s-

/-f 7 -s- - 7d2J
,/.)

/a (e ,)

7.s
/ d75 - 73)-5'

,()
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a.5
7.1 7

o. t/7

Overal.1, the posttest does not show a statistical

significant difference from the pretest. The researcher's

interpretation of thj-s is that the program was not as

effective as she would have liked it to be. Besides the

fact that the researcher would have lj_ked to see, the

students demonstrated a higher 1evel of ski1l at the end of

the program, she thinks that the difference coufd have been

because of change. Accordj-ng to Moore (1983) when there is

no significant difference between pretest and posttest the

fittl-e difference observed could be because of chance.

The t-va1ue cal-culated is 0.f ,r" , which is not

significant at any leve1. The research does not have a

probl-em in accepting this because in research the research

may as well as may not discover what he had wanted to

especialJ-y at one try. The l-iterature shows that using

Bel-izean songs, poems and short stories have worked for

teachers in the past. The researcher thinks that the

approach did not work for her because the pretest was too

easy and the students did not have much room to improve,
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the programme needed to run for a longer time, and the

teacher probably needed to work more close1y with the

slower students in the qroup,
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CEAPTER 6

Conc1ugions

The researcher concludes that the program was not as

effective as she would have liked it to be but is satisfied

with the results gotten. The researcher notes that

although the literature has much research that show hor.,

effective the use of Belizean song, poems, and short

stories are j-n developing students' reading comprehension

ski]Is, this study did not show the same result.

Therefore, thj-s approach will not work with all groups of

students with similar prob]em.

The program could have been more effective if was ran

for a longer period of time given the fevel of the students

and a more difficult pretest had been given. This would

have afforded the students more time to get practice the

ski11s and develop more competency.

The researcher concludes that the short stories were

more effective than the songs and the poems. The stories

were interesting to the students and they always vranted to

participate.
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Recormendations

The researcher recommends that teachers with simifar

probl-em in reading

before they decide

comprehensj-on evaluate their situation

on an approach

have, gotten

it will be

to alleviate the problem.

Because some teache rs good results from one

approach does not meet effective for you. In

some cases, the teacher might need to use a combination of

approaches so that the needs of the specific probl-em are

addressed,

The researcher also recommends that a publication be

made with teaching reading comprehension in Bel-ize so that

teachers can be exposed to some of the strategies and

approaches that work. Many times teachers conduct research

on the issue but the research is not utilized. Such a

booklet would make immediate and continued use of past and

present research on the problem. This should translate to

more effective reading programmes in Belizean primary

schools.

The researcher was not afraid to report the minimal

effect of her reading program and recommend that other

teachers and researcher do likewi.se and do not distort the

data to satisfj-ed one's objectives.
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