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BACKGROUND OF TI IE STUDY

Reading is very important. lt does not only mean the pronunciation of words. But also

the act of getting meaning from printed or written words. It is basic to leaming and one of

the most important skills in everyday life. Reading provides the key to all kinds of

information. It enables us to learn how to build or fix tlrings, to enjoy stories, to discover

what other people believe and to develop ideas and beliefs of our own. Reading is very

important at school, at work and cluring leisure tinre.

Reading depends first on our perceiving wrilten lt:tterc and words. We ntrst then bc

able to comprehend what we perceive. Comprelrension is parl of the reading process. The

reader must know not only the meaning of isolated words, but their nreaning when

combined in phrases, senterrces ancl longer groupirrgs. Comprehension depends on lhc

reader's previotrs exporionce. ljor oxarrrplo, ir pclson who has rrovc! sccl) a gilalli: ol t
picture of one cannot fully comprehend the word giraffe.

The researcher became aware of the clilfererrt Reading Comprehension skills while doing

Level I at Belize Teachers' Training Collegc and saw the inrportant of it. As a child at the

primary school the researcher doesn't lr:call bcing tauglrt llrcse skills: nrost o['wlxrt was

done were recall questions and oral reading. During internship the researclrer sought lhe

opportunity to implement the Reading Comprehension skills which was facilitated by the

use of Basal Readers in L.S.D.A school. The children performed very well since tlrey were

a Std I class and had been trained to use the skills in lnfant I and Infant II. The researcher's

second year of teaching experience was done ata C.S.D.A. school in Std IV. 'l'he reailing

program had just been adopted from L.S.D.A school and children posed a problem, since

they had not used these skills beforc. They had problenrs answering higher levpl questions

as contrasted to recall questions. Higher level questions require critical thinking. 'l'he

students in Std II ata C.S.D.A. school appear lo have a sirlilar problenr. Thcy encounter'

problems in reading comprelrension since most of thern belong to mcstizo l-anrilics whcrc

Spanish is spoken urost olthe tinrc. Spanish is their nrothcr tongue. linglish is our naliorral
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language. It is used in scllools and children must leam to write and communicate the

language.



IDENTIITICATION OF TI-IE PROBLEM

The researcher found that Std II students at C.S.D.A. school in the Corozal District have

problems with Reading Comprehension skills. Children are comfortable answering recall

questions, which is ata the lowest level ofquestioning, but face a problem when having to

answer higher level questions.

After the identification of the problem tlie researcher planned and oonduct a readirrg

program whereby children were provided with a series olremedial lessons which

increased the confidentiality ofchildren in answering the higher level questions. A four

week program was conducted using the developmental method approach. The main

question to be answered was the following:
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ls this prograrn, using the developnrcntal nrothod approach, cffcctive lo solve thr:

problem children have with contpreherrsion skills?



PURPOSE OF THE STUDY

The purpose ofthis study was to develop comprehension skills to enable childlen to

understand what they read and become critical thinkers. By acquiring these skills clrildren

would increase the comprehension ability and enjoy reading.

To aid the ohildren, the researcher implemented and conducted a four week program

in reading to develop comprehension skills in the inferential and critical levels.

, The emphasis ofthe researcher's study was to develop the following higher ltlvel

comprehension skills:

l. Context clues

2. Inference / Drawing conclusions

3. Predicting Outcontes

4. Making Judgement

5. Character traits

6. Moral lessons
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SIGNIFI CANCI] OF THE STUDY

In executing this program the researcher hopes that it would be beneficial to:

I. TEACHERS

Teachers who have a similar problem can tlse this as a source' if the progrant

proves to be effective.

2. CHILDREN

Children will be able to acquire Reading Cotnplehcnsion skills and use thenr.

3. RESEARCIIERS

Researchers studying a similar problem can use this program as a refrence and build

tup on it.

4.- PR]NCIPALS

Principals will be able to see the importance ofcomprehension skills and encourage

hisflrer staff to make ttse of thern.
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DEFINI'IION OF TERMS

I. L.S.D.A. Libertad Seventh Day Adventist

2. C.S.D.A Calcutta Seventh Day Adventist

3. Developmental Method Approach - A series oftextbooks called basal readers are used.

Each is carefully designed to fit into the total "system." The entire series spans the

period from kindergarten to sixth or eiglrth grade. They introduce the skills considered

important for new readers.

4. Comprehension - Clear grasp of what is read.

5. Inferential level. - Reading between lhc Iines

6. Critical level - Reading beyond the lines.
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REVIEW OF LITEI(AI'IJRE

Educators must know what reading is' Reading is the key word for an individual's

--.:^- ^rc^:^-i1., i., hic^ipr c^niptv lleadtno lS tlle
openresponsetocomprellelruan<ltoftrnctionefficientlyinhis/hersociety.Readingisthe

processsofrecognizingandunrlerstandingthemeaningofwt.itttenorprirltedsyrrrbols.lna

broaclsensethisprocessisappliecltomttsicalrrotes'scientificformulasandequatiorrs,

shorthancl, Braille symbols for the visually impaired' and sign language for the hearing

impaired. According to Cheyney ( 1971 ) "Reading is the ability which includes the desire

to comprehend printed syrnbols'" Therefore it is prerogative that an educator stimulates

thestudents,interesttowar<lsthernaterialbeingread.Clreyneyalsobelievestltat,,,When

thefocusonreaclirrgisenlargedtoirrcludetlreinterrelatedareasoflistening,speaking,and

writingthenrind,sretcntivecapabilitiesar.eaidetlconsirterably.Listeningistlrefitstoftlre

languageprocesstobeleanredandcontinued.ltisalwayscotrpledwitlrwriting.Writing

is the most difficult of the four aspecls of the language arts' but adds a dimension which

increases considerably the effectiveness olothels'"

However,readingdoesnotonlyentailtherecognitionandttnderstandingthemeaningof

written or printed work, it also involves sttch lactors as the reader's physical antl nlontal

abilities, emotional state, and cultttral backgrouncl. Accor.cling to Tinker arrd McCtrllorrgh

(1968)''Writtenandprintedsymbolsselveasastiniulitoaidtlreindividualreadertorecall

meaningsofrelevantconceptsaheadyinlrisflrerpossessionfonnthroughpastexperiences.

The interpreted meanings are tlren organized into the thought process in accordance to the

purpose ofthe reader. New insight may be folrned by these organized processes' The new

acquiredmeaningsguiclethereadertonrodifypreviottsperceptionsarrdbehaviotrrs.They

mayaltogetherclrangethereader'spelsonalarrdsocialbelraviour.',Ina<ldition,childrcn

should be thought that reading is writteu 'conversation.' Before man learned to write and

read they communicated tlreir beliel's aud knowledge orally I'rom gencratiotl to goncratiotl'

In advanced civilizations like the Mayas, they used symbols called hieroglyphics to record

their soCietal advancement. Likewise, ltttltlortt ttrittt t'Ocolcl tltoil sooiclal atlvaticorncttt ttsillg

theRomanalphabeticalsyrnbols.Conseqtrently,melnbersofther-rrodernsocietynrtlst
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leam to read to benefit from the wealth of knowledge acquired. Today, in the class room,

the beginner learns that printing syurbol stancl for speech lhat makes sense. As the child

advances in school so does his reading skills. He/she also has to learn that reading is silent

thinking and does not necessarily involve vocaliziug. Iironl tltere on the reader rcads for

academic acheivement, to inform hinr/herself, for pleasure, or share in the insiglrt ofothers

conceming diverse hunran issttes.

The ability to read is one of the most important hurnan accomplishments. ln any

civilized society it is almost inrpossible lbr an adult to got through tlre clay with out lcadirrg.

A person must read for safety and efficiency in the home. For exatnple, a person nlust lea(l

manuals ofinstructions for househokl equipment, labels of medecine, packaged food'

cosmetics etc. The average adult nrrrst also read snles contracts, leases, tax forms and

nrany types of correspondence. Likewise Gw jobs can be learned withotlt text books and

manuals or obtained without taking writtel) tests. In applying fol a job thcrc is also lhc

need to read and fill out the application form. Therefore, Reading serves as a means of

communication and a tool for leapring. Lectures, attclio or visuals are lrelplirl, but printctl

material is the major eclucational tool. Reading is an indispensable function in hny society.

It satisfies needs in any way which other things such as ladio, movies and television cannot

equal. The truth is that Reading will continue to be the pimary means of passitrg ott

information and experiences, Regretlable a large potlion ofour population are poor

readers since most schools dropouts, at the primary and secondary levels, are dew to low

levels of achievement in reading complehension.

In the complex process ofreading the basic factors in complehension are thinkillg,

command ofvocabulary and the concepts foI which word stand, and perceiving the

relations between words, phrases, nnd sentences. Reading cornprehensiorr is allected by

the readers interest, relevance of material and purpose for leading. Norton (1980)

suggests that there shoutd be much more to teaching of conrprehension skills thanjust

reading at the recall level alone. Shc contends that, "Contprelrension deals with word

meanings as well as the litelal and inferential nreaning ofreading and tlreir interpretation. "

Hence, the importance ofeducators to be aware ofan offer to those learning to read tnore
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bhallenging comprehension skills. For exanrple, anticipating sequence of events' drawing

conclusions, summarizing or evaluating critically'

Asthecontentofmaterialvariesthespecializedvocabtrlariesencounteredshouldbe

mastered. Specialized reading skills will be needed when the material includes

arithmetical problems, computers, maps, graphs, tables or other features ofscientific

writing.Alloftheaboverecomtnetlclthatteachers'goalshouldbetoteachreadinghaving

in mind the progressive skills in their specific objective in reading instruction'

onceteaclrersknowtheprogressiveskillsinvolvedatagivengradethentheteachers

selects the best teaclring methocl thata will crcate learning in the children. According to

walker (1992) the following ae the targeted skills for std t to std tv and std lV througlt

adult respectivelY.

Std I to Std IU

Fluency based on

l. Automatic Association of what words look like with what words mean'

2. Breaking sentences into htotlSlrt units.

3. Use of background knowledge to predict sentence meaning'

Typical Techniques

l. Chturking method

2. Repeated reading

Sentence Comprehension based on:

l. Use of sentence meaning to develop word mealring

2. Use of context to organize informatiot.t

3. Famitiarity with the conterrt (backgroun<l knowletlgc. Sitlce setttencos arc loltgcr atttl

morc contplcx, I'lrtctrt woxl sclrlclloc atttl itlc:l tleaning' The nra.ior tnsk of tlrcsc

readers is to use sentencc contcxt to dcco(lc urtkttowtt wot'cls atttl to tlevoloP wotcl
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meaning. The teachers'esponsibility nta these stage is to develop rcading skills in

fluency, sentence comprehension and vocabulaly.

Std IV through ndulthood

Non-Literal comprehesion based on:

l. Integracion of background knowledge with texttral information

2. Self-monitoring (does it rnake sense?)

3. Self-questioning (l wonder what the author is going to say is imortant to remember?)

Typical techniques

l. Survey, questions, read, recite, review

2. Questions, answer relationships

At this reading level author's develop cotrtplcx telatiotrships that require arl

interpretation oftext -

based information within a reader's personal world view. Therefore readers must be able

to shift between text - based and reader - based processing to gain meaning from text. At

this stage the teacher introduces skills that will develop critical thinking to assist inl'ererrtial

comprehension and study skills that will aid students in leading performance. The teacher

also maintains skills in vocabulary and at thc literal conrprehension.

Ifteachers ask only factual comprehension questions, students will come to believe

that factual recalI is the most critical factor in lealning. While this skill is important, there

is a wide range of other conrprehension abilities that need to be developed^ Davis ( I 971 )

feels that comprehension includes the following abilities: (l) Knowledge ofrecall of

word meanings; (2) ability to grasp detailed facts; (3) inferring word meaning fronl

context; (4) following the structrue ofa passage; (5) weaving togetlrer ideas in the content;

(6) drawing inferences from content; (7) identifying a writer's techniques; (8) recognizing

a writer's purpose, attitude, tone nnd mood; and (9) considering a passage objectively.

Barrett's Taxonomy of Reading comprehension covers four categories of comprelrension;

Iiteral recognition or recall; inferential comprehension; evaluation and appreciation.
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Literal comprehension questions ask students to recognize or recall informatiou stated in

the story. Questions may focus on such literal inforrnation as identifying main ideas'

details, sequence ofevents, comparisons , and character traits. [nferential cornprehension

questions go beyond literal presentation of facts; they require the students to hypothesize

about a main idea, clraracter trait, figur.ative language etc. students may find passages in

the book theta justify their inferences, but the answers ae not specifically stated, for

example: (l) What do you think the moral of the story is?

(2) Compare the characteristics of the baby dolphin and the adult dolphin by explaining

how they are alike and how they are different.

Evaluation requires students to makejudgernents about the colrtent ofthe literattr[e by

comparing it with external criteria such as the readers' experience or knowledge, for

example: (l) What was the plan? Do you think it worketl? Why ol why not? (2) Was

Sally right to tell her father about Don's plans wllon she hacl protrrised not to? Why clo you

feel this way?

Appreciation forces students to respond to literary techniqtre. Appreciation questions

require a heightening ofthe sensitivity to the techniques authorc use in order to create an

emolional impact within their readers. Many of the questions require children tp respond

emotionally to the plot, identify with the characters, react to an atlthor's ability to create a

visual image through the choice of words in the text, for example: (l) Describe the tbeling

and image conveyed by the clescription of the weather at the beginDing of the story. How

does the author make you see and feel? (2) What do you think tlre who's thought when tlrey

found everything gone? What woul(l yott think il'it happenecl in your towrr?

We can conclude theta the abilities stated by Davis are to a certain extent a strbset of

Barrett's Taxonomy of reading conrprehension. Basically it is the same thing.

Many approaches can be used to teach contprehension. One ofsuch approaclres is the

one including basal readers. The New Standard Enoyclopedia states theta the

developmental method uses a series oftextbooks called basal readers. They serve as the
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basic reading material in many schools. Basal readers gradually introduce the skills

considered important for new readers, especially word recognition strategies' The

textbooks also give students opportunities to apply and practice the carious skills.

The typical basal reader series consists oftextbooks for each leveI of reading

instructions. Publishers ofthese textbooks try to present stories, essays, and other writings

to which children relate. In addition to students textbooks, basal programs provide

teachers manuals, stgdent's workbooks, tests and supplementary materials for each grade

level. Teachers who use basal readers generally separate lhe children into groups

according to reading abilities and instructional needs. They can lhen select the teaching

materials theta most closely match their teaching goals arrd the student's needs.

lrr developmental proglanrs nrost rcarlirrg tcssons involvc answering in writing qttestiotts

about the assignnrent and conrploting work lrook pages that erlable sludettts to placticc

concepts presented in reading lesson. A large nttmber oflessons and activities can also

focus on the developntent ol cornprehension ancl analytical thinking. In adclition, many

programs help students determine their pr-rrpose for reading and encourage them to select

additional materials.
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Huitz ( 1994) concludecl thrt readLrg clisabilities exi"l in the (lorozll.

Orange WaIk and tlelize I)istrict schools due to lrrck ol' tencdrcrs cxpcrtii'e to

teach reading of the mcthods usecl. [Ie clainrs lhat, "problens suc.h as nruc'h

traditional acivitjes used in rcacling than chikl centered activities. no ruirliness

progranr tmd poor leachirrg tecluricprcs-cspecially wiilr untrtilrcd Ierrchers nntl

teachers with less than hve years of teochirtg e.xpcrirrnce." Amrdirl r\gurltr

(1995) disagrees n-ith this statcmcnt sinc,e lt<xn the pas( 
"-i.x 

ycius, tt(cnrh:tl

workshops to better understcnd the technicditics oIreailirrg,

To say that tearhers lack methods lo tenoh reacling is not enougJr. l['c.ilohers

aro given the opportunities kr atlcnd rvork.-hops, lvltcthc:r lhoy inrph-rrtturtt rvlrrrl

they learn is rurother mirtter. 'l'errclters rvlto clo no( attcntl rvorksht:ps ttre

negligent of their professionil clevcloptncnt. I\,loreover, o le itcher mllt'

understord the ditl'erent nrctltocls o['tettcltitrg, lrtttl ltort' lo tt:'ic [ltt tll btrt rl tlrL'

tclrchcr litc:ks kno*'lcrlgc ol ,.vhut sc(luclrcc ol'.,llil!s to lu:rclt lti,'.,lrti r', rti rt lr,,;.i

Therclbrc, anothcr lirctor r.:s"^cnliul l.o reitcling is tlte prr:grr,rssion ot'rclrilingl

skills not rncludcd in I Iuitz ruseirolt pirg>cr.

Ccstillo (1995) identi{icrl rcirtling itisrbrlities il the l-adlT "illc Romtn

Catholic School. Crstillo stfltes thflt. ''Children rvi[h reading problelns llre

often put togethcr in one clussroour rr-s ()ne group witltotrl llrc bctrefit ol'l

reading cliagrrostic. test to fincl t'rrtt wltat i.,- eocrh cltiltl'o- tr1robl(ln1." 
'[hri]-Ll

children share thc c(xtton ohiuitc:terist ios ol' 'l)txrr lloirtlcr.,-' or 'lilor+' l,crtrttcrs

which me sylonyms to rerrdlrg clisnblocl. (la;'-trllo nlso nlctrtion:- 
":tvcri

factors such as "Physical Lmgulge. Enrrironmenttl. I')ducationtl urcl

Emotional' which c:ul be thc causc ol reuding disability in o child. Ii'hcr
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rescarch p0per showl- that, ";\ sintp[r litclor cloc"- not c:rure rcncling rlrr;nbil irir-',r

and children with rendfurg problcnrs without thr.r Lrr'rre lit ol'rr rcnding clirgrroslic

test', how cat letrchers out wurdly l,.rbcl thcse childrcn as slorv letuncrs rvrtlrorrl

providing diagnostic tesls irnd renrlirrg strategies to help lhese chiltlrcn'1

Ca^stillo's questions rvere rvhether "'l-he children lvere totr "-lorv that the

teachers ignore them" or if "thc teirchers dicl nol lcnow clifferent melhorl.- rn

terching." Castillo mcl l{uitz both aelec iu the aspcct of lnck of teachin3.

methods. IJorvsver. Cnstillo hiu tho sluc to rcrrclitrg problenrs of lrer prrst

students, "rvlten chil.lrcn irrc iiivcrr tr tcudilg l)ll)isitgc lhuy clurnol pr(|t'roun(:r:

words. thcy t;oulcl nol inlcr;rrr:l rvhll lltr:\,nrrrrl "'l-ht;rrr: irlriklrctr tlo rrol rrrrrl

methods horv to lenrn l:nt rrcetl rcntlinu r-kills thtrl llrt:-y lrirrrc rrol lurslrrlcrl.

Infbnnnl intcrvicws with thc tcrrchc,r:; ot' litcl lV rrt l,rrdyrrillc l(.(l jiclril'l

reveal that students arc strcrunocl. 'l'he slorver cluss h:rvc drlficultl,irr

proncluncing words il strucl.nnrl rux v-sis, conlc.x[ clues, orirl ill)(l wrilturi

comprehetrsion, constntctiotr t>l'rvrillen scnlcncres. knorving rvhcrt,ilo r,,o liy

further information rurd hon, to look fbr "inlirrnration " wht reas, thc ar.rrrrrgr:

class know horv to brealllorcls, .pronounce nc'l\'rvorcls, good at syllabicrrtion.

spellirtg, voctil, oral readirrg irnd c<lrnprchension. Yct, (hev ruc I'irir u,hen it

comes to know how lo usc dlilfercnt rcsourccs l'trr in lr:rrnr nl ion or whcrc to g,o

Iirr inlbnlation necdetl. 'l'lis,y rLrt: ilvcrirgu nl thc literrrl [c,vL'l ol'

comprehension mrd need guirlance to irrrive at lhe supporting idea"- or nrrlirr

idcas. Thcy are weilk at such skills ns ciurse .rtd cftbct, sunulrlting rlid

observing punctuation ntarks in writ ing.
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Based on lhe infonnation gatherecl liom the irrlbrmnl intcrvinv it can be srrirl

that rnost teachers in the Infrrnt md lvlirlcllc clivision al l,aclyville R.C. Scltr.rol

concentrate thoir tecchig mostly at the lilcrul cotupreheusiotr levcl. -.l"or 
even

the average cldclren disphy r.totrprchension lrt llLc litcral lcvcl ntostly. sitroe

they are weak in thr, applicntion an cl in I'r;rortiril lcvel <t I cottrprr,hcttsion. 'l-hr",

findings of the interviclv also .-ttbslrntiutes ()uslillrt'.- lintlings. Agrril:rr

believes that r-otne tcachers do trot l<norv the progrcssir,'e :;l<ills in rerttiirrg,

especially when not traurcd.

'l'he i)cvc,loPrrrcnlrrl nrt:lhird rrl)l)r()rroh crn be ttscrl Io lc;x;lt 0orlr l)rr:ll()rr;iir )rr

Each lesson in a basal reacling program trstrallv liillorv"- t tlefinite .-eric"- ol'

step"-, which are often ret'errecl rs the l)ircctetl Rcrrding Activitv fl)ltA).

These do not vary subsLtrtidlv lt-ottt otrc publishtr to irnothcr. 'l'hr-- s(cps

usnolly follow thc pnttcrn ofl (l) lrrepturrticur tilr rcrcling thc sti.r4', (2) gtride tl

reading, (3) skilI developnrent iutd praclir;c, rrnd (4) follow up rlctivitir:s.

Prcparation lbr rendi.ng the slory. 'I'hir: iltroductory phasc is designetl lt-

motivate the stuclcnts to rcacl the story, to crt:atc il purpose for rcaclirrg, to

provide background i.rrlbnnntion, tud lo tlevelop cortcel)ts tlte slrtdetrts ntaY

neecl to understand the story lirlly. Questions rtrc proviclcil in thc tctrt'lters

manual to stirnulate discussirru rboul sotnr.: aspcct ol'tltc story. 'l'hc tt'itcltcr

strives to crcfltc an intcrest in thc .-(ory in thil; initnl rrctivity bcconse.
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presurnable, she accepts the undcdying ilssrrrrrpli,-rn that student.- rend oniy il

they aro properly nroti'rcted.

Befbre the story is rearl, the teilcher usually irrtrotlnccs n cerl.rin number ol'

new words. She mav write these trert'rvords on a chalkborlrtl or phc,e llturtt

on cards rurd nse thern irr pocket. charts. She nray prcsent r tterv wirr.l iu it

sentence, in a phrn-se, or akrtre. 'l'he rending hook discttsses lhe meaning ol'

the new rvords as weil as ther vcrious physical charactcristics, such its shitpe.

Chjldren may be askcd to use thc lvords i:r suntLrnces to ostnblish thrrt thcy

clenriy understarrd llrc words.

Guidcd reucling. 'l'hc nt-xl stcp is thc rlevclopntcnlirl phase ol lhc lrs"^otr.

The teacher's tnannal corrtilins suggcstions lbr thc guidcd rcacliug and idcns lirr

developing ideas. I)icture intcrpret rttir:n. orrrl rcading. silutrt rciltlixg. rilld

cotnprehetrsion tus till ittvolverl irr this pnrt o['thu: lcssttn. ]'hc sttrilunt i:; oliutt

r[rected to exurrine anr.l tliscu:;s rl picltrr'o rrt thc Lrugirrnirrg o[ 1he slttry' ,trtcl llrcrr

to ren<l a certain portir:,rr ot'the storl sil:ntly. (iencrallv he tloes rtot rt:ltcl tlttr

entire story at onc tinre . Dircctionr: tr"'ll thc s:tuch.:nts to rcal1 a certintr uunrLrcr

of pnges, silcilly, to furd the lswe t lo specilir; tlttr-:stiotts or fbr certititt

purposes, the teacher thcn discusses tlre inlbrnr:itior foLittcl in thr: silcrrl

readilg and directs additionrll rrntli.ltg, Iiir irnolher set ntttrt[:tr oi'pi'lg,es 'l his

proceclure contiaues trrtil thc crtlire .-l<-'ry is rr:itrl.

AJ. cach point, studcnls nrtts;t. witiI unt.il rdl rucntrcrs ol'thr: g,roull hatc lr-'a,l

a section bulore thcy r.lo tirrthcr rcrrdiug. Oral rcldjng i"- tlonr: ttt ccrtitin
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poinl-\ in the guidecl reading. lionrelitrte"^ lhc tu:tclrcr has the sltttlcnls reitcl

orally specific parts of this story rvhicrlt on>^wcrr- questiou'- the tcirclrr:r his-

asked. For exflJnple, (hu tcacher nr0).' (lirec( that a stuclcut read th$ parl lhtt

describcs how sontc clr:rtctcr l-clt llxrrrt iur evunl in the story. 'l'hus thc

story in- read silenllv lmtl orall.l, irr 1'1111;;, rvilh tht, lerrchcr rril<irrg tltru.rltotts:tl

v.uiou s poiLrts in tho le sson.

Skill clevclopnlcnt {u1d prrrcticc. Dnnng thi:t prtrt ol'lltc lcsson. lltc leitoltrt

gives instruction rutd activities in srtc,lt:ucirs ns vooabttlnry clcvulopnrt:ttt,

clecoding, comprehctt'-ion :utrl sttttly skills. 'lhe lctu;ltcr's tttrtttttnl oortlrtin:;

specitic suggcslions regartling approprirrtc ar.:tirrilies to trsc. Il stolc,,- rrhicclivcs

ilnd outlincs tcrthing slralt:gics. IJ.-urrlly it sttggcsts sevcral lctirritie],-, it'rth Ihr

reconurrendalioll t'hiU thc teirchcr is to chot>sc liont tltc cctivitics thosr-: thrrt lil

the needs of the pnrticualr studotrts berlg given instrttctiotts.

Exercises written on chirlktrotrtli' or L)hflrls crur help lo irrvolve slttrlcttl:i ltt

the group practice ol'the skil.1. l,irr u-':itmPlc, lcl tt"- snpposc thnt the skill rrntlcr

consideration is lemnitrg 1111s5 llrr thtr tu'o sottntl ol' lci', hirrcl or soli.

The teacher nriglrt vn-ite a Ust. ol'tilrrr words trrr llr!: chnlkl)oiu'cl (tttir:c. litut,.

cereal, co!v) and ask students if the C hld the srunc sortnd in dl of the nr,

Discussion woulcl lirllow lhen thc lcrtchur nrighl writc il scrics o I'wortl.- r-tn thr

chalkboard and a.sk students ilthe O had rr lrrrd or soft srlttrttl ttr cach worcl.

The skill clevelopmr;trt nncl l)rttcticu :rr.is:ri()tt rttity bo uscd cl'ltclivi:|1' lirr

evahurtion as well rr.s irtstruction, 'l'hrotrghotrt thc rrctivity, thc tcachcr u'oultl
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note the various leVels ol sturlents' proliciencies in the 
"-kill 

and rnav thor

a-ssign the appro|riirtc tyrcs itnil inlror.llrl o l' rclrr lirrce nrr-,tr I :rrrrl prirctrcr: Irt,.r,

Foiloup activities. Stutlcnts pcrlirnir ltlllor,'"'up lctjvitic.! inr.lc punrlunlll, :rt

their clesks or vi.lrir)us cuntr,rs in lhc roririr. 'l)rc 
ii"---ig,,r rr,tl rv,.rdcboolt patr.es.

involving prnctice irr a ccrtlin skill nrcu, urc olten tlsetl u"- ()n0 tJ/pe ol' lollrrlv

up material. At timcs, thc leirchr;r rvill rt't'o n1rrr,.,n d ndclitionnl rcrrrling irr

Iibrary books which rclate,irl sornu wily to the :tory reld thlt rlrry. .,'\rt rtrtrsic

ancl writting activities .uD irl:'-o usutl lo r:-xlend irlcrrs iutd oturccpts discusrrcrl irt

tlre grorrp rrsscnrbly. 'l'hc lclrr:hcr's llrritlt: r,trtlirrt:s:.Pt:cilh rccortrnr:tttLtlir,tt.r

for fbllcxv up activities. I Isurrlly. rnorc sut'Jlestions are girrcn thitl orur bc ttsc<l

theretbre, teachers most choosc tho.^c rvhich be'-t snit thc intere"-ts ol'lhcir

particulu groups of studcntr-.

The New Staudard Iirtcyclopcdia slitt(:)r thtrl lht basirl n,ntling, prrry.rrun liir:r

mcny outstxn(ling f'cuturcs. I'lrc l:rr.-:rl rc:rtlirr!, r-t,'rirr-. trl'lL'r;i sysfcrrrirtit,

guidcncc in the developnrent ol. rcrcognition, conrprchcn:;ion, arrd voorrl:ulltrv

skills by carelully plarurcd s;cqncnlirrl lcrrninc,. \,loclern liducrtionr'rl

Psychology tclls us lhat such n sys(enr is supcric:r to (ritl antl crror c)r l(]

incidentrrl lcarning, or probnbly lo t progriulr pkuined by thc tcaoher, lrr

addition, it provicles nraterirrls l>astrrl rrporr Lrorrnloll c.hiltl c.xperisnL:rl rui{.1 lhc

well knowrl intcrests o{ ohilclrcn. 'l'hus. it prr'lvitlc,s ftrr n c:r-trttrttot't r,r,re o{'

experielrce lbr the cntire group. Also il prr:>-crrlr- rr progrilnl lhnl is g.rc:rtlt,

superior to ilry thilt l tttoclcrn tcarrhcr, irr vicrv of'lrrenlh o['his prol'css i.r nul

proparalion or, ri her, thc lach ol' llrulr(h in tho irrt:it ol rcrrtling mutltotlolori.,'
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coulcl possibly crerrlc. F'rrrthcrnloro, it rrrrrl.lr'- in iriLrblc lt:t:hnirlucs rurrl

materials fbr dctr,mrining thc retulinc:;s ol'the t:lrikl lo krarnr lo rcirtl or lrr

procetd liortr stcp to step lly 0irsy strtgcs. lvltx'ctlver, it givcs tr btt::ric r.ir curt:

vocabulury tlrrt is ussentjal lo uny bcginninu or sutrsequcnt rcitdiug. lI rrlso

allbrcl"- malericls lhrrt rrc t,ruelirll), scaltrrl in dillicultv, );eqlr(rnli?rl[\/ urlinrg,cd to

promote learning, attcl c<xrlrollctl in vocrrbulrrrJ,. 'l'hu.s lhe pro!.nurr irsurr',r

enjoyablc md succcsslitl grolvth r:f the clrilcl's rcading nhilitjcs. I.lo o(hcr

available body of rcacling uatcrirtls l)osses>'c:r Ihr:se cltru'irc(cristics. i N4orr,,,1,gs'.

it puts forth material.- that lirllorv thc bcst knorvlr:clge itr srtch flspccts its

typography, fornritt and ph),sir:al rettlrrbilily. l.rr.1ly, it prorritlos lt wcll

rounded selection of reacli:rg expcrierl0$s. lt irrclrrtlc"- bolh recrerrlionnl atrtl

work-t1pe reading, poetr-v trncl prose. lrcturrl rmd lictioutl matlcrr, in {br.rnirtionirl

turd entertainirlg nlatcrials that e.xtend thc chilcl's icleus uncl li norvle elp-.c tn lttilrtv

fields.

'l'he basal rettlirrg {)rogrixr ltix'nt:rt1,.-lrongllrs. lt strers"-c"- scqtrcttlirtl

learning, ancl hefus devclop skills. lt helps [() ()vercolrc e l]ects ot'cltild

ahsence cnrl aids in cliagurtsine tlifficultio:;. [t hclps tcst itr:hirrtrcrmr,'ttl ittttl

ofl'ers opportu njtv lbr scrll'corupul ilion. It lilso pn,rviilc:,- rcc.)r(l ()l l)r(rg.r(,:i.'i

which are nrorc eusi-ly checlr-ed or gJncled. Jt saves lcachcr tinc li;i'

preparation since tJrcy are preparcd by skillcd l)ers(rl$. Il prorridcs [irr

extensive, efl'ective clrill rrnd perntit"- pupils to check otr lhc'ir own l)r()grcss-. lt

provides tollow up nctivitics rtdntcd to content of tevl md reitrfbrccr- lcturinlt

tluough repetition o1' vt'rcaLrulrrry.
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If we rverc to believc, {ls- sollre lrrnguagc spccil.rlists siry, thal thr prq1iil .,

lloj or tnsk is to clevolop.qral)henl.iu svnrl)(,ls inlo st:rrntls, rurrl b,v so rl*(:()ililtir.

words he will rmderslancl lltcir nreluriug, thcn lhe various lctclring iyslutn

ernphasizing sound - q..rnbol relntitrnshipo- secrns rprilo c ['leulirrr-r. 'l'hc l.'l'.;\

Lippincott urd Linguistio proqrluls- elo uppelr lo prorlucc gcncrirlly iireltor

skills in rvorcl recogrritirrn trrlthough they clo not nccessirrily pr()(lucc |)cttcr

phonics skills). llut this supcrittrity lp 11,,6111 rccogniliou (loos uot 1rrttdrrcc

greater colnprehcnsion or wider rcfl(linp, u.\-l)sric.nco ttr grcrlrtur liliing hlr
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Thc Basal Reacling progriun lvil.s conlprlre(l to lbur other npproaclrr.s bv

the Oflice of Dducation, Oooperntive ltcscarch llrarrch. l,'ir..-t. it w >^ tlitsil

yersus initial teaching alphabct (1.'I A.). I.I.,{. rvru supcrior in *.orcl

recogrrition urd spclling. '['hcrr: rvus no sigrrific:urt dill'orcnce s irr

comlrreltensiotl. rilte or acuurilcv of oral rratlirrg, rh-age irld ling,lish tricchiuiirs,

Second it was basd vcrsus Lirnguage [,).xpericnce . 'l'hcrr" u,n.- rro rc:rl

difference in spelling, rvord slucll, skills, conrPrchension or word rccognition.

There was sonrc tcnclency frrr lirnguagc cxpcricnce pnpils to u'ritc lone.er

stories with morc varic,tl vocabuluy. Ilfid, it rvos basril versus Lingtuslic

sys-tenrs. Itt.-otttc proicr:ls, lingrristi.' pupils wr:rc su;rcrior irr rvor<l

recognition, but in other projects, lhcre rvcrc no such dillirrencer-. 'l'he rc rvirs

no differcnce in conrprchcnsiorr. fla-si pupils gpnerally scorcd hig.hcr in

phonics skills. Fonrth, it u,as bnsrl ver:rus Lippiucott. Lippiltcott tcnilccl to

producc greater ochicventcnt iu relrcliug, spclling rutdgeuurd lurguagt lbilit.y.

Most ol'these clifferenr:cs rvcre not cducaliourillv r-igrr ilic:nnl., lilr thcy- 1v()ro \,'0ry

slight.
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readilU - all oI whjch are prer-unlflbly prinrnrv god-- o l'any good rending

program. Nor do thcse systcms cons-istcntly cl1'ecrt nny rrupcrittrity irr thu

mechanics, flucncy or clepth ol'cliklren's writing, rurrl spcr&ing $ilitir:s Il

still remaitrs to bc seerr lvhet]rer rt tctchirtg systcn: rvlrich crul:rhlrsizcs lrr:llur

sounds rLs one of its lnaior g,oals c,r'ur rlo nrore lhirrr pri-lduce lluent u,orrl crrllt:rs.

Cnn strc.h systems really lrrorlucc llucnt cornprehentlirrg reirtlcrs. irs l.fi Lll iN tlre

bo-snl systenr does? (-ltur lhey ;rrorride thr, brernlth ol rt:arling ancl writing

cxperiences that thc basnl or hurgnngc c.\pericncc npproirchcs olTcri/ lrilrrll\

we see that the"-e letter - r-oLur(l syslcrns arc olicrr nrorc cl.[i:clivr.: tltiut llrt: bii.;:rl

wit.lr tlrc brightcr pupils rurrl .'-()n)('linrus lcsri cl'li:t;lirrr: rvilh bclorv ilvcrirl).('

pupils. Perhrqrs tlrtrir proper lirlure rolc in thir rt:rrlinq l)r()lj,rrr)r 
js rrs irrr

adlunct to ccrtrrin crlrrcnt llrir(jli(:cs, rulhcr {hln irs rur :rpproirch ollcrcd lirr llrc

instnrction of all or cven nrost;:rrrpils.
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.I

IilisiiiAt{( lt I I )tilitc N

RESEARCFI IUi]]'IIOI)

After identifying thc studrtnts' problem, thc resenre:ltcr de,sigrr,rl rnrtl

implemented a reacling skiJlr- progrnrn thtrt inchrtlucl the tlrrec lcvcls ol

Reading comllrehension ski[] s ; l, itcrrrl, in I'c rcrrti al arrd cril ical.

The program included firrr rdnclents wliich is rrlnrost hrrllol'the sntlcnls ol'r

Std II class. 'l'hc prognurr rvrs rlivitlerl inlo lhrcc units cach rurit d.:ill rvith ottt;

level of reading skills whic}r nns inpkmented. 'Ihc llrst unit dealt with lhc

literal level and it enclurcd onc week. '1'hu seconcl arrrl third unils cnclrrrctl lirr

tlrree weeks mci correrecl thc i:rt'ercntinl md criticol lcvr'l of cotuPrclt or s tort

skills. To gather the test scorcs litr tlte purpt>:re of tlic study u prc-tcst rvlrs

adnrinisterecl to the l'our sturlerrts. 1'he prr"r-test consistecl ol'{ rvriltetr sl,rrv

along with elevcn qncstiofl.-. (lhildrcrr rvcrc grrtlcrl ilcct>rcling to rt r-cl ol'

criteria. Quest.ions il the litorrrl levc.l rvsre allott:d live points, inl'ercntiirl tcn

points and criticnl elevcrr points. Altt:r thc lbur rvocks pctiotl 6l: Il1g pltrgrrutl

dre 1>ost tes[ u'as nclnrir.istcrccl lo lhc stuu;llc stu(lcttls.

'Ihe data gathcrecl liont lhe pre a.n,l p()sl l(::it rvr;re ;rlituctl itt lt lrthlt, liirtrt

A bargrrph was also uscd to prcsr-ttl thc tlr rr gr{herctl.
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TTts SAMPLE

The populntion o1 this l)rogrillt'.virs uerrrly lrrrlt' thc pupils ot ljld II rrt

Calcutta Seventh Day Aclvcntist School jn the (lorozrrl District. This r,r,irs rt (orrrl

ol'lbur students. 'l'ho srunplu rvir.-cluctctl by u"-ing lher quola srunpling,

strateg,y. 'l'he sanrple .-tudcnts rangetl liont ages 9 to 10. 'l'hcy werc lrxrr-

girls. Tlree of tl'resc chilclren arc Aclvcnti.-l trnrl the rc is onc thirt docsrr'(

belong to nny clent>mination. 'l'hc snnrp'lc stnrlcnts $.cre oonrprtscd o{'lhrru

mestizos, ancl one creolc.

The criterir usecl to sclcct [he sanrplc ol't'hc pr4rr.rlnliotr wus l>rsctl tirr lhr.'

result ol'the pre-tesl given on April ?3, I99tJ. 'l'hc pupils luhrt got 709.ir or less

were the ones selected. The researcher fbutrd out that tbur pulrils scortcl

below 707o; the other si-r o[ thcm lvcrc ubove thc tverage sr:irlc. 'l'lrc

reseucher renl ized thut these sir slrrdents rlidn't nectl help s,r rev we,re

exclurled from the progranl. 'l'hr'rclirr llrr-r prtpulrrlitrn is- nol rny siutrplc.

The subjects in the sarrrplc ire relcrrecl to ru A llrrough l) Iirr the purpo--c ol'

anonymity and to facilitate the analysis of the .-tudy.

INSTRLIMI]N'IS

Apre{est was admitristered to tho tcn Stcl ll studcnts to obtflin thc tc:st

scores for the purpose of the study 'l'hc prc-tcst tva conrpose cl of .,1 rvriile n

story and eleven written qucstions. 1'he qucstions rverc ihyidetl irto lhree
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sections. The lirsr section wzrs urade up ol'thrcc qucstion"- in thc litcrrrl l*,ul;

the second scction consisted of tl:rce que::tionr- in thc inf'ercntial lerrcl: mr,1 thc

third section included frve critical questions. Literal questions rvcre ullotcd

five points each, inferential questions tcn points r:ach ancl critical questions

elcven points each. The sarnc, tcst rvilr- used, ul. lhc t:nd <>f lho hrur wsr,l<

program, as the post test. A ccpy of thc tcst along *ith criteria was inoluded

in the appendir,

CO[,I,ECl'IC)N OII DAl'i\

The instnrments that u,erc us'c(l lvcrc chosctr since lhcy wcrc thc ntosl

appropriae ones to show thnl the clevelopuculal nppronch hclps to b.uilcl

comprehension skjlls in the litcral, inf'crential. and criticrrl levcls. In ordcr trr

carry out 1ft9 pre-test to obtrrin lhc test scores [hc rcsearcher nrct thc prilciprrl

and clussroom teachcr or, n-pril 20. 1998 rri lhc sohr'rol nt 2:3() p.nr. tvirtre ir

convenient tinre rvas sel. [l rvns agrecrl on t\pril J3, l99tl at 2.30 p.rrr. the

reserrcher w s- ill the .-chool on lho scl rliltc :lrd tinrr-:. ( lhiltlrc'n *,err' Prc|ltrctl

to sit the prc-test urd n ere girren. spccilio instnrctious firr lhu complction of thc

pre-test. Thc pre-tesl begrrn at 2:li0 p.nr. rnrcl cnded al 3:li0 p.m. orr thu

supervision of lhe reserrrtrhtr. L'hilrlrcn rcirrl thc, rvritlen slorv incliviclrrrrlly.

silently, urcl thcn r.urswc:rcel thtr clerrcn wrillcn qne.-tions.

The implenretttr'rtion o1'thc progriull uttclurcrl liotn r"Llrry. 1. I998 to I\{rry.

29, 1998. Tluoughout thc pcriotl terrchirq, lciurtitrg rrclivities rvoru contluctcd
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lbr four days: lv{orr<Jrty, 'l'ttc"-cliry, Wctlttestlilv. itncl 'l'hur"-rlity. l']rtolt lcss.,tt

la-sted 4-5 minntcs fronr I l:1.5 a.nr. to [.]:00 uoon. Iiacrh lcsson inclutlt',-l it

rvork sheet. 'l'hese workshccts g{lve c,hildren the opportunity to qrply thc

skills taught Lurd rrlso to crrl urrlc horv lvcll thc pupils undcrs[ood lho sl,-ills.

The researcher nsked lhe cla.-s letlc:fttr to corry oul tIc, pr6p.ra1r lirr ht'r. r\lit r'

the tbur week period [he rcsearchcr lrdministcrr,rl thc post le-.-t lo tlre i-ruul)k:

Students. Wrile the cltrss tcachor inrplemtlntcd thc progriurt thc othe r;rir

stlrdents wcro as..''igncd group rvorli ilt llreir coll1)rchensiott lcrrcl.

I{OW ]HE DATA WI.]RII ANAI,YZI.]I)

At the etrd of thc progranr, tlte rtrriltlt of thc prc-trrst atrcl post test wure

placed in a table fr'rmr lbr the pttrpose t'rf comp'.u-itrg the tlata galhcrcd. 'fhc

reslrlt were also displayed on rl bargrflph to show tlte perlirrntnnce ol'tiach

sud ect in the pre rurd post tusl. 'l-he scores werc contltttrcd r'rn d thc tlillcrcnr:c

was recorded. This s-howcrl 'arty itnprovettront tlte .-ubject.^ hacl bctrvccn thc

tinrc that t}e pre-test nild post test wcrc atlnrittistcrcd. 'l'he dntir on the toblt:

zurdgroph rvere llrrilyzcd to lind ou( il(ltc prog.r'iuu \vfls cl'lcctive by trsil.u

the t-test chart. The clegrees t>f li.ecclotu rvcrc tltrce. To bc 9596 certdn that

tlre program rvas el l'e ctive lhe t valuc should bc atlenst 3. 182. ll'tht' t vrtltlc is

5.841 orhigherit willbc 990,'i, ccrliul thirl thc prognurr rvas cffcctivi. ll'the t

value is lower than 3.182 the progri ll is no( e fibclivc.
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DESCRIPI-ION OF TIIE PROCRAM

After identif,ing the students' problem, the researcher designed and implemented a

reading skills progran that included the three levels ol'reading comprehension skills:

literal, inferential and critical.

BROAD COALS

At the end oflhe program children will develop conlldence in answering questrons

based on the three levels of comprehension.

WEEK I LESSON I

Topic:

Time:

Objective

Materials:

Activities

Cause and Dft'ect

45 minutes

Given 4 selections that have cause and eflbct children will answer a question

for each by shading the oval with the correct answer from among three

options.

Flipchart, letter.

(1) Children play the post man. They tinish a sentence.

(2) Teacher explains what is the'Cause' and 'ElTect'. Children read aloud

a senlence on flip chart. Teacher elicits what is the cause and etTect

in the sentence .

(3) Children explain in own words what is cause and eff'ect.

(4) Two sentence strips are given to each group. Children discuis and

identifo cause and effect. Children report,

(5) Children ansrver a question tbr each selection by shading the oval

with the mosl appropriate answer.
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Evaluation:

Children were getting conl'used with the cause and etTect. Teacher had to spend rnore time

that was expected in oder for children to grasp cause and effect. The lesson was changed a

bit. For children to clearly understand cause and effect they had to dramatize the sentence

and actually see what lhe sentence stated. This facilitated understanding. The objective

was achieved.

LESSON 2

Topic:

Time:

Objective

Materials:

Activities:

Fantasy versus Reality

45 minutes

Provided with a workshect containg -5 scntences children will idcntily

As reality or t'antasy by rnarking F or [t.

Surprise bag, flannel board, flip chart, flash card, worksheet

(l) Individual take out pictures liom surprise bag. 'l'hey say rvhether it is

real or not.

(2) Children classify pictures as real or not real and place them on

flannel board. Teacher labels them as fhntasy and reality. Children

explain what is fantasy and reality, then teacher presents the meaning

of each on flip chart

(3) Groups read the story, "The Beaver Expert" in their readers and state

whether the story is reality or tantasy. Children support their

answer.

(4) Children list three stories that are fantasy and three that are reality.

(5) Children write F or R on five senlences to indicate whether they are

fantasy or reality.
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Evaluation:

Children liked the activity with surprise bag. Children were eager to take out the pictures

It was easy for children to classifo them as real or not real. Children explained very tvell,

what is fantasy and reality and gave some examples ofeach, Objective was achieved.

LESSON 3

Topic:

Time:

Objective:

Materials:

Activities:

Main idea

45 minutes

After reading 2 short passages children will identify the main idea ofthe

passage from among three options by underlining the most appropriate

one

Worksheet, letter, short story, reader, flashcanl

( I ) Children play the postrnan. An individual reads a short letter to the

class. Children state what the rvhole letter is about.

(2) Children look for a flashcard with the word, 'Main idea' under lheir

desk. Flashcard is placed in pocket chart. Teacher elicits what is

main idea.

(3) Teacher explains what is rnain idea and how to llnd it.

(4) Teacher reads a short story and then children give the main idea of

it.

(5) Children read the story, "Donna finds a way in the readers.

children underline the sentence on a worksheet that best states the

Main idea of the story.

(6) Children identify the main idea oftwo passages by underlining the

most approriate answer l'rom among three options.
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Evaluation:

At first children had a little bit of problem in understanding what is the main idea. They

kept giving details as the main idea. Teacher had to show children how to find the main

idea ofseveral stories before children could do it.

LESSON 4

Topic:

Time:

Objective:

Materials:

Activities:

Identifying details

45 minutes

Using the story, ' Timmy Pretend' children will read silently and

Answer six questions orally by answering True or False based on the

story's details.

picture, reader

(l) Conduct picture reading

(2) Explain the use ofdetails in pictures and stories.

(3) Guide students to read silently each page and answer questions

after reading each page. Teacher asks literal question from

teacher's guide book.

(4) Children play a game. 'Ihey ask question based on text tiorn

$oup to group. I

(5) Groups respond to oraI literal questions based on the entire story.

Evaluation:

It was not difficult for children to find details in the story. Some children tended ro use

the ssame words written in the books to answer the oral questions. This was discouraged-

Teacher encouraged children to answer the questions in their own words.
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WEEK 2

LESSON I

Topic:

Time:

Objective:

Material:

Activities:

Context clues

45 minutes

Children will write the missing words in five sentences to complete

them.

Flipchart, pocket chart

(l) Children play'pass it on.' When music stops the individual

takes out a flashcard frorn the surprise box. Individuals with

flashcards go to the front of the class and hold flash cards for

the others to see. Class reads thc words.

(2) Children rcad 5 sentences displayed on llipcharts. 'l'hey

underline the new word in each sentence. Teacher explains that

it is easy to know the meaning of the new words if used in

senlences.

(3) Class is divided into groups. Each group reads and discusses

the meaning ol lhe new words. Groups report.

(4) Thc meanings o[lhe words are reviewed by asking individuals

to give the meaning in their own rvords.

(5) Children give oral sentences using the nerv words.

(6) Children wrile the missing word to complete 5 sentences.
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Evaluation:

Through context clues children readily came up with a defintion tbr the new words, aller

discussing in their groups. The oral sentences children reported showed that the objective

was being obtained

LESSON 2

Topic:

Time:

Objective:

Materials:

Activities:

Predicting outcomes

45 minutes

Children will predict the outcomes of four situations in a work sheet.

Worksheet, reader, t)ip chart

(l) Teacher tells a short slory about Mary. 1-eacher asks children t<r

state what will happen.

(2) Teacher explains what is predicting outoome.

(3) Children read a situation on flipchart. Then they predict the

outcome.

(4) Children give instances when they predicted oulcomes.

(5) Teacher reads the first page of the story, "Timmy Pretend" and

children predict what will happen. Teacher reads the second page

and the same procedure is repeated.

(6) Children predict outcomes of4 situations on a worksheet.

Evaluation:

The teacher captured the childrens' attention by changing the tone olher voice when telling

, the story. Children were very attentive. The outcomes children predicted showed that

they were really thinking. The objective was achieved. Children did very good h the

worksheet.
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LESSON 3

Topic:

Time:

Objective:

Materials:

Activities:

Making judgement

45 minutes

Children wilt make judgement based on two situations and write their

Response.

Cinema box, reader, flipchart

(l) Teacher reads a story and poses a question which require childrcn

To give their opinion.

(2) Teacher explains clearly what makingjudgement mean and

encourage children to respect others opinions.

(3) Making judgement questions are presenled using crnerra box.

Each one is disoussed seprrately.

(4) Children read the story, "Timmy Pretend" in groups. Children read

three questions on flipcharts and makejudgement.

(5) Teacher explains that opinions cannot be right/wrong

(6) Children make judgement on two situations.

Evaluation:

When children gave their opinion some were arguing that it was wrong. Teacher

explained that it can't be wrong nor correct. Children thought caref'ully betbre giving an

answer they were really judging if it was right or wrong, good or bad. Children perfbrmed

well. The objective was achieved.
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I.ESIiON 4

Topic: Drau, Conclusion;i/Lr lc rcnc,r,'

Tinrr,: -l-5 nrirtutcs

Olljective: Children rvott ltl ons*,cr- tlt rct rptu.-l iott:,- lrttstrtl olt l hr.' st, rr\,
"Tinuuli l)rclrnd".

Matcrial: [ndex (.]nt'tl:r. litrip:r ol Pr|er rvith )-rtltsllccs l'liP clrrrrt

Activities:
writc

(l) Distributu irttlrr: cru'tls to thc ehiltlrcrt turd hullr llrrlr

'l,ottg ac.o' irt lirtg,e, l0llLtr,'- ()n crtch cltr.l

(2) Individtrals li--h stril s ol'lxtltrp rvillt sunlt'nct>- thr( ltrtvc

clucs that clc,scribe lil'c. long ag,r or itt prer:ctr[ trnrc. 'l'hc

ildir.icluals reitcl lll-, sLlltetlces aloucl u'hilc lhc otltcrr; li:;tcrt 1.,

etrch scute ncu arrcl irrlL'r rvhich tinrt pcriocl i;i b,.'itl!'. .[t'se trlrt'tl.

Then lhey ltoltl ttJr llrc apDro;rr:ir e c:lrrrl:;.

(3) 'l'r:nchcr *,rilt:s Ihc tvortl '[-'ottr,ltt;r-iott' on chr'tlkboitrtl
'l'euch,;r e.rPltrirts rl,hrrl i.- rlrtrving, concl tt.-iorl/in lerctrr. t'.

(4) t)hildrcn rcnd nloud a short story on tlip chnrt. 'l'hcn lht'v

lulswe r livc clucstions orally.

(5) Childrcn rcurl ther stcir-1r "'l'i11rn1, I)rctencl" in thcir rr-rfl(lcr:;

Thcy r-rnsrvcr thrce qttcstiotrs rvltercllv thcv hav* to drnrv

conclusion.

Chilclren rvere inrrolved tlrroughortt tho lessorr.l (Ihildrtrr

really reasotrccl trr nrlrke a dcc.ision tritsr"'ci on tltc sr':u(otlcus

They liked lhe giune. 'l'he oblcctive r+".rs Irot lully
nchievecl. Mosl strtdonts: rverc onlY nblr: to get trvo ri5',hl

rulslvers ortt ol' threr,,.

Evnluation
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WEEK 3

LESSON 1

Topic: Context clues

Time: 45 minutes

Objective: Children will complete six sentences by writing the six new
words in the blank spaces.

Materials: Worksheel, flash cards, short story, pocket chart.

Activities: (l) Individuals fish flash cards with new words from fish
pond. Children read the new words aloud.

(2) Teacher reads a short story aloud. Children listen for
the new words.

(4) Children play a garne whereby sentences with the new
words are displayed on the flannelboard and children read
them aloud then find the rneaning by discussing in their
groups. Children
get I 0 points for each correct answer.

(5) Children give oral sentences using the new words.

(6) Pupils complete six sentences using the new words in a
worksheet.

Evaluation: Children liked fishing the flash cards. They were eagei to get
a chance to fish. Children did well in identi$,ing the new
words in the story. Children gave interesting sentences,
orally, using the six new words. Children were able to give
the meaning of all the words using context clues. The
objective was achieved.
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LESSON 2

Topic: Creating a story ending

Objective: Given a story without an ending, in groups, children will write a
suitable ending for it, then read it to the class.

Materials: Paragraph, story, tape recorder, cinema box

Activities: (l ) A paragraph is displayed on cinema box. Children read it.
Teacher illicits that it has a beginning and an ending.

(2) Children listen lo the slory, "The Beaver Expert", wilhout an
ending, played on the lape recorder.

(4) Children identify the importace olan ending

(5) Children listen to a short story thcn creatc an ending lbr it.

(6) Each group gets a short story without the ending. The
groups identifo the problern then they corne up witlr a
suitable ending. Each group reads their ending to the class.

Evaluation: Children were attentive during the entire lesson. They were
very quiet while the story was played on the tape recorder.
Children created interesting endings for the short stories.
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Activities:

LESSON 3

Topic: Drawing concl usion/lnference

Time: 45 rninutes

Objective: Based on the story 'The Beaver Expert', children will draw
conclusions to answer four questions on a worksheet.

Materials: Flipchart, short story, worksheet, readers

(l) Children read the following on flipchart and state what is
the correct answer.

a. Jill was still, but she was very fast. Jill was i.
(sitting at the park, riding a car, riding a horse.)

b. Ray heard lhe bulldozer. I'le saw it make a big hole.
Ilay was (swirnrning, reading, watching)

c. Pam was not happy nor sad. Parn was
(sleeping, crying, laughing)

(2) Teacher reviews what is 'drawing conclusion'

(3) Teacher reads aloud a short story. Children answer orally
fotr questions, based on the story, whereby they draw
conclrrsion.

(4) Children read the story, 'The Beaver Expert' in their
readers. They write whether fotrr slatements are true or
not tnre and find evidence in the story to support their
answers.

Evaluation: Children had some difficulty in completing the sentences in
the introduction. Children carefully analyzed the statements
then made a decision. Children were able to state in their
own words what drawing conclusion meant.
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Activitics.

LESSON 4

Topic: Ivloral of lhc storv

Tirne: 45 nrirr utcs

ltt onr or ttvo ,rt'ttlr'ttr'r'.r ,'lrilrlr,'tt ..1'ill rvr itr' !ir rn.r;rl ,,i llrr
str', rti

Ir'lrrtcrids: liti,rn,. cirrc rr rr bos.

( l) 'l'ctrchcr tull:.; ulir;,r:, rt slory rvlturc slte lulrnr",tl itllu;i:;urr.

Chi.ltlren shrtre it lcrv cxamplcs.

(2) 'l'cachcr cxplrrin"- lhrrt lessons {re also learnctl liorn storres

ancl that thcy ilre crillled ntorals.

(3) Voluntcers reotl doucl r short story liolu cinenrrr b,,x.
'Ihev cliscrtss iutd s{atei [hc moral.

(a) Children rerrd lhc 
"-tory, 

"['he lJeavcr Lixpcrt' lhen rvritc lhc
rnoral ol'
the story.

Chilclren wcrc elrgcr lo share storics rvltere lltey h,rirrrt,.l ,r

lessotr. 'leuchor giivc lur rrpportunity to tour n-tutlunls lo
shnre their >-torie s. [l n rs a lril rlil'lic,ult lor childrun to qr:t lhu
rnoral ol'thc r-tory At lir--t olly t$,o stuclcnts got il rie.ht, so

tcachcr provicl"rrl iLrd ivtdual h r'lp.'l'his f irci litaterl c h i k lrcu 
";

understiurding urcl nrorc childrc,n r.vcrc, oble to gct it rip,,ht
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\VI]I,K 4

LESSON 1

Topic

'l.inre

( )b jcclive.

Nl:rlr. t i: r|r

Aclir,itics

(-lottlr'xt ( llttri

.tr'i rrrirrtrlt",

('lti!.lrtir L'. rll r,'t11,lrlr 1r.., :r.tr!,.irr t. I,r 1,.'li1rr :llr :

\'.r)rrl.. iti tir. l,l.irr!, ;

t 'ittr. trt.t 1,,, 111 i, \', r 'tr l .l.,r \ \t'(,t 1,..!li r l .lr ,1r

\\'lllt rt'l) l ( rr \'l
I 1r:rg;, r

i ll r llriltlr,'rr 11';1rl :1lrrr11l lll(: ttr".'.' '.!',)rrl r (II I'iiI'', tI ,,ir ,lt', r,1,,

I lr r'r

i-)i 'l t'il(lr,.r rr.:rrl:., :l :i1,,!\,\llrrl, .'lriitlt,lrr il-:tr rr l,,r iitr rt

,..1

ii' lirr' -i,,t\ r..,,r,;,,i I 
. . , t r r i r i t , i , , r . t r lr i'.,,1,1,,;1 ,111,;1r

it-r il t. rL,trl

(.i ) ( ifirul lli' 1r1''r", rt lll,'!1( r ,)ll l, ri', ' ,,1 ;r;r1',, ; I ',riLil'r
111s1 11'r r illi' rit,':ltrtl, ,'l tltt rtt tl' \\rr)tili tlr( 'i rrlir.lrr

t.';l ( I I r i I . I I .: , r , I , , 1 : , , t . r l . r:i ilri u ( r'.. ir i it;l r llrt rt! \'! !',.)r,,

i(ri ( llril,lrrrr ( (,rlll,it l, l | \ i ,.- :. { ' I r i r ' i | | ri l',\' rr I tirttt' ll,,

irtlIII(iIrrIIII,.' \V(,1,1 r Ilt(' lrlr rl :I:tr.(' i
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blr.,alurrtion

l.liliS(iN r

'l ol,ic

'l iruu.

( )b1ct'tilt,:

Nlutcrirtlr;. l; lii,u Ir r tr I

Actirrilics:

Itlrlrl ili i1l,rI rl :t r lt:tt,t, ti t ri ll.trr' rtt l{,tti., :ti ,r r.l,

\\'rillr. || . rr]l(1 ir(]li

( llriltlrurr t'trr,-lt!r lirrtrr,.l !lr,' rrrrr:utirr,, ,rl tlr,.' rlrrr,l" lri' r' .rrr,
('{llll('ri( r'lrrr'.;. lhirl ;:l1riir,1'rl llilrl lhr'r'\',Ir'tlrir]i.:uri, ( rilr{ lll,
'l'hc\, 

S,ilvL 1'1,;.1: l,1,a1il il('l)lr- ll(r{ ' ti:',itilt, tltt' llrJ\! \r'(,1',,i l'lr,

Lrlrjrt:it,,r,.',i'.;,- 111 1111 r,lrql

jr irl r ,.! t r

"l ', lll tttt t lt :

r llttltllrrr \l lli l rr(' llrr,'r: llr r',,:. ll;() l llrr Irr l , I:r|| :I tt r .

llrr -rlr,r'.,"t olil l)rrril: ,rrr titt' 1 ',lij l('' rlt,)r!",1 h:it i.::,.i . I

l)r't.i.i( ) llr.r (lrr1' tt i',,

(ll {'lrrl,lr,rr iir1 .,r\r,r 'l r1l,:,ri l':rl,{rsrllr,. lr:rr.r,rrrr 1,,

,,11i lll itrr,irt,' . ., iir'lr ,rt,rtrll, rtr,iir,rrt,.|.
r 'ltrlr,tltr , I I : r r i : r , i t . 

. 
r 
. ,ir'.rtr r', irrir. r,lilr.r ' rtrli r tlil'{

r lt:tir:, i. r i .l l rl r

.l) 'l'r:ttt ltlr rll:r rt r{itttl i!rtrtlr, 1,1 ,,[!,, ,rliltr',!r' ::tiltr:l{ ,' I tl

l.rtrrl ,,l i',-. plr 1j,i i, .tir'

i.i) r'lrii,lr.'r, r(ii,j lii( :-,i,.rt r'riltl lrrrrrj';;,;rr iirr.,lrtji rj,,,r
u.ttll littu l i t r r r l 

, . l t i r , , t t I tlrt' ttt',i r'lr tltr lr t.;iir'ti -'i,, ",
rr.'lItl i.ltiri rrl |1.1.. 11.; llir.i, r^.r.Ic.
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Evrrlu irt jr,rn.

LESS(.)N ]

'['olric: blrrlir ug .l rtrlir,crit, rrl

,15 rrr iri trle;.

C)b.jcctivc: (llriltlri'rr rvill rt'lrtl I I I r ' : r I , r t r ' , I I r , I rrt'rl.'' ;tr,II,r'ltl r tI ,r,r, trr,,
thirril;. lh,' r'lrtt:ir.lt't :r,ltrl

Iv{atcrials: l;'lipchrrn

Activit ies

'l lti,,; lrr-,,rr .I1I, jr'Irli1,,,.i ., iiiltircir t,.l,.r,,ir ilt tir( ir!r ,!., ",,
rlriirr'trlr lrir'l.i ,,1 lir, l,'rl t'irl,ir, tr .,, ltt.:l:,,t l,,t , i,:,i,,',, r

lTirr{:i llt,'ttiirl,,! ri!,rl 11i1.'t litirltr'rr 11,111111 111,r'11 r1i ll,r'

r'lrtl'trllr !t.rtl r ,\ l,,l Irlrtl tlrllir ttlirt::,rtt ltrt,.lttl, Iir,
clr:rr :rtit'r ttrLri:r Ir'1rr lrfl pr.()\'l(lr-'i.l irrtlr', r,illil lt.ip i, tlrr l:;

'['intr,:

tl) (lltil.l.rurr ttrlr.! ;.t:;rlli:tii.,ti,.':t llii;ulrirt iilt!l :l,i\i llririi
a, illl i ir ) ll

l.l) Ir:r.'lti'r iilri rl' ii,rril , iril,.lr,'ri rr'lt,ri t- I l r r r i '; r t r r ' 
. I 

r I r I 
1 ' ! !t!.,ri

li {-)t!("1i,}lr t r ',.1 r r i i-r ' ' i 1 1 ' 11t;ti,-i';tti!"r ttt' rtt :lr'r' irlt ,lrl, i ir

11.;1lrli:lrl I lr,:ir ':r'r i ,lt , !i 
"tl

i.ii r'lrrlrlr..rt ,i. ... 1,,, 1 ,' 
" 

l.: I
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livrtiulti,rn

l.li:i:i( )I\j .t

1'opic.

i\otir,'itics

tlhiltlrur t(,erc;tirlu l() slitlc rn llrcir rvrrrrls rvltitl rrririltn.,,.

.;ttdgctttertl nttrrutl ( lhilrlrclr plircctl tlrt'ntst:l\rts rn tlrr
:rilttittion irttr,l tttir,lc.ittrlgt,ntcnt. '['ltr'], 

Pr.'r'lrrrruct! r.,.,'ll rtrtrl

lh1' 1rb j1'c11!1: \t il:.r itrlllL:vc(I.

N{ornl lf" I ltc :rlr:r-t.

l'-imc: J5 nrin utu;r

( )l-r.ie ct rvu (llrililn:r u,ill tl.rrlr llrc tttotrrl ol Iltt::.rlorV '('oltl l)ttttli:r ,,tr

lhe L\rll- in crirnplett ::$ntLilrcris.

Iv'[aleriuls 'l'i\rc rcr:,rrtlt:r, r'rrIr( l(rr!

( l) A child {tll:r u sli;tr, rt,he rt' hr;l:rht lcrrrttul u le:rrotr. 'l lr,:
c,tliur clLiltlrcrr :rtrrlc llru lc:rsrru lcirnrl

(3) 'l'cachul uvtr: rt,:j tl,lr;tl lttr' n)()lirl.. l)y lt llrtrrr, tlttl,lrt,r ,r

stirr\r, slirlrng lhc rrrorir.[ Irrrrnt lltr:n usl:irtg chiltlrr'rr
lo tell r,,'ltrtt rs "fu-lornl" in thcrr olvn $'orrl:r.

(-l ) ('hilrlrerr li:rlL'ir 1rr 1y r1il11, 
Pl;1r,'1 11 {it1 lilPr' rr'lt1)r(lL I

rlt:,rcu;,,r irr r"lr'()llir r1,r Iil,,l llrr. ttti,tlrl o! lltt rlrri'.

stltir litc rttot;rl.

'llr.".

l.l!tl,li,. l

(-l) Olriltlrr",rr rr,irtl llrt sl,rr\:.'(-lrrld l)rrnlis rin lltt: ()yl'i'l/rt'rr
rvrtlu lltr: lttoritl rrl lltr; slorv

(-'hilclrcn rcirtlilv slalrtl 1116 lq'lrson {lrr: clrilrl lcrtrnetl I'ttl

tltr.:y.g_,ot lt llit rriti:i., rt,!ril,- ::trtlrtt.t. lhu ntr.rrrrl thc rlrild
lenrncd. 'l'!rur''.vrrc itl>lu ttl qivc tlrt ntclrntug ol "Nlot-iil"

Lr lhcir on'u u,t>rcl:;. 'l'hc oblcc:tivc *,4:: irchit.,vtr.l.
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PRES ENTATION AND ANALYSIS OF DATA

The Four weeks reading program designed by the researcher to

address the comprehension problem at Calcutta S.D.A. school was indeed a

success. In light of the outcomes from the post-test compared to the pre-

test, we can see improvement from all of the subjects

Figure I graphically illustrates the overall improved performance of

the entire sample on the post-test compared to the pre-test. It is

interesting to note the tremendous improvement from all the subjects.

Figure 2 shows that the subjects A,B,C,D scored 237o, 29o/o,35o/o,, 4lo/o, on

the pre-test respectively. Most of them more than doubled their previous

score with their grades of 89oh, 84o/o,89o/o, wrd 74.5o/o respectively. Figure

3 shows a further detailed numerical data of the test outcomes. It shows the

total points allotted to the questions in each level of comprehension, l5

points for literal, 30 for inferential, and 55 for critical. In this figure the

increase in each level is more visible. We can clearly see that all the

subjects increased in the three levels ofcomprehenston

Subject A and D were more fluent readers than subject B and C.

Although subject C was not as co-operative in group discussions she

benefitted from peer tutoring. The researcher expected a higher score from

subject D on the pre-test since she was performing excellent throughout the
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program. This can probably be attributed to the fact that subject D was not

feeling well when she took the post-test. She had been absent for two

sessions due to illness, but on the day the post was administered she said that

she felt well enough to take it, and was given the opportunity to do so.

Subject B was not very fluent in reading, but benefitted a lot from peer

tutoring. She was always actively involved in the lessons and she was

persevering. She was frequently seen reading books in the reading corner.

Subject A obtained the lowest score in the post-test. At first she was shy and

wouldn't participate much. As the days passed the class teacher motivated

her and gradually she began participating. Then she was always alert and

actively involved and dedicated herselfto her work.

The researcher believes that a significant conftibuting factor for these

results was the type of passages provided. These passages were within the

students' context in terms of content and language.

With references to figure 2 the statistical difference was determined

by using the following equation. The value of t was solved as follows.
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Dt
ZDT G D)a

N

NcN-l)

5 MEAN OF THE DI FFERENCES

ZD SUM OF THE Dl FFERENCES

N NUMBER OF SUBJECTS

zD* SUM OF' D

N-\ DEGREES OF FREEDOM
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To be 99t certain that the progran uras effective for a degree of

freedom of 3 the t value should be 5.841 or higher. In tbis case

the t value is 7.691 which indicates that the prograin was

effective.
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FIGURE 1

FIGURE 2

chih A

I

a
70

E)

s
/o

o
a
10

FIGURE 1 & 2

chih cchitd B chitd D

Subject
Pre Test

Score
Post Test

Score
D 2

D

chitd A 23 89 66 4356
chitd B ?9 84 55 3025
chitd c 35 89 54 2916
chitd D 41 74.5 33.5 1122.25

208.5 114'19.25
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FIGURE 3

FIGURE 3

POINTS ALLOTED
TO LITERAL
ouESTroNS (1s)

POINTS ALLOTED
TO INFERENTIAL
ouESTroNS (30)

POINTS ALLOTED
TO CRITICAL
ouESTloNS (5s)

Points obtained by A on pre test
Points obtained by A on post tesl

0
44

Points obtained by B on pre test
Points obtained by B on post tesl

11

44
Points obtained by C on pre test
Points obtained by C on post test

17
33

Points obtained by D on pre lest
Points obtained by D on post test

o

1'l .5

17
33
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LIMITATIONS OF TFIE PROGRAM

Limitations are indispensable to any type of research. Although the 4 week

Action Research was a success, the optimum and ideal results were not attained'

These limitations are the result of adverse factors that were beyond the

researcher's reach. Besides the emotional factors that affected the subjects

throughout the program, there were physical factors hindering the perfection of the

program execution.

The researcher chose Calcutta S.D.A. school primarily because the researcher

had noticed the problem children had in answering high level comprehension

questions at that specific school. The teacher was interested in working along

with the researcher to correct such problem in her students. At the time of the

program execution, the researcher was unable to actively involve herself with

the subjects. Instead she had the classroom teacher execute the entire proglam.

Although the researcher trusted the teacher as reliable, and the instructions on the

delivery of each lesson was clear and unerringly, it would have been optimal if she

herself had canied out the program.

Although these limitations had a negative effect on the execution of the

program, they were not major obstacles. Even though the program was executed

with limited resources it resulted in a satisfactory success-
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CONCLUSIONS AND RECOMI,IENDATIONS

Reading, as vital as it may be to education, has no

funtions if there is no comprehensiorr of what is read. Learning

to read only becoDes true when the child totally understands

sentences and words in the e*tent of their meaning. Regretfully
many of our children at primary school level fail to join

together these two interrelated elements, and regard reading as

conplete even if they donot understand what they have read. This

is so either because teachers fail to identify the problems

children have in understanding textual material or because the

instructional nethods used by teachers are inadequate to solve

reading comprehesion probleos.

The { week prograrD developed by the researcher eDployed

comprehension skills that enhanced and equiped children with the

necessary tools for reading en jo]'ment as weII as for answering

higher level questions. At the end of the 4 week program, which

is of course liDited tiDe, the children involved in the Action

Resesarch were abte to understand most of what they read as well

as infer beyond the literal interpretation of the passages.

The researcher recomEends that teachers be acquainted with

skills and nethods necessary to iDplenent programs such as this

that will improve the quality of conprehension in the studertts.

The teachers Dust be willing to monitor the children's reading

comprehenaion development and to offer e=pert guidance whetr

needed. A survey be made to analyze the reading comprehenaion

level of children in our schools and the prograns used in schools
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in our country. The Reading Skills implenented in this progra$

be adopted as an integral part of the primary school curriculum

guides. This program would be used to familiarize new teaclrers

with the reading skills that should be used in a reading program.

Reading Comprehension Progra.ms that involve higher level
questions train children to becoEe active conprehenders. lvords

become Bore tangible when meaning areattached to then, other wise

reading is just nonsense syllable analysis. (McCollough 1952).

Reading will never be complete without comprehension. It is

therefore necessary to ensure that reading programs promote

comprehension.
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Pre and Post Test

Children read thc story and ans\,ver the {'ollowirrg rlrrestions in corrrplete
sentences.
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IIO\V ]-tII,l St rN C,\\il,.

There was no liglrt anywhere, anil thc arimal pcople sttrnrbletl arorrnd in tlre dllk

' "Lightl" they said. "We must have light! On the other side olthe world, there are

people who have light. Maybe they will give us sonre."

"lfthey have all the light there is," the fox said, "then they nrust be greedy people.

They won't want to give up any of it. Maybe we should just go and take the light liorr

ihem."

"Who shall go'?" everyone cried. 'lhc auinrals all began talking at once about their

speed and strength. Who would be best able to get the light away liorn the greedy

people?

At last the possum said, "l can try. I have a fine, big bushy tail, and I can hide the

light inside my lur." He set out at once.

As he traveled eastward, the sun's rays beoame brighter until they dazzled his eyes.

The possum squeezed his eyes almost shot to keep out the light. That is the way his eyes

are to this day.

On and on the possum went with his eyes squeezed almost shut. At last he tbund the

sun. He snatched a piece olit and hide in his bushy tail. But the sun was so hot, il

burned all the fur fionr his tail. By the tirne he got home, his tail was as bare as it is

today. And he had lost the piece ofthe sun.

The people still had no light. They stilI stumbled around in the dark.

"l will go," said the buzzard. "l an) not so fbolish as to put the sun in my tail.
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So the buzzard went- The people who kept the sun were now watching out lor

thieves, but he flew so high they could not see him.

The buzzard dived southward from the sky and snatched apiece ofthe dazzling sun

in his claws. He set the sun on his head and started for home. But the sun burned offall

his head feathers, and he could carry it no longer that is why the buzzard's head is bald

today.

Nowthe people cried out, "What shall we do today? Our brothers have done thebest

they can do. What else can be done so that we will have light'1"

A small voice spoke from the grass. "There may be something I can do," it said.

"Who is speaking?" every one askctl.

"l am Crandmother Spider," thc voicc answorod. I nury bc ablc to blirrg you lighl

Who knows? At least I can try.

Then Grandmother Spider felt around itr the dark until she lbund sorne damp clay

she took a handful ofthe clay androlled it into the shape of a small round bowl- She

started eastward, carrying the damp clay bowl. As she traveletl she spun a thread bchind

her so that she could find her way back.

. She came to the place of the greedy sun people. She was so little and so <1uie'i that

no one noticed her. She reached out gently, took a tiny bit ofthe sun and placed it in her

damp clay bowl.

Then she went back along the thread that she had spun. As she traveled, the darnp

pottery had slowly dried. The sun's light grew and spread before her as she moved

westward.
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"Thank you, Grandmother," the people said when she relurned. "We shall show our

gratitude by remembering you always."

The people spoke the truth. Even today the spider's web is shaped like the sun. If

you look closely, you can see the sr.rn and it rays.
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1

2

3

LITE LEVEL (5 PTS)
what is the main idea of the story?

why did the animals stumbled around in the dark?

Name the characters of the story.

NFERENTIAL LEVEL ( 10 Prs )

Could animals have been alive before there was sunlight?
Support your answer.

what is a buzzard? Give 2 points that support your answer '

why are the chalacters cal1ed 'Animal People'?

I
4

5

6

7.

8.

9.

10.

11.

t{hat lesson did the animal people learn?

Create another ending for the storY.

lUas it good for the animal PeoPIe to thief the sun?

what kind of Person was the buzzard?

whv?

The animal people h,anted to remember grandmother spider
always. so they decided to do sonething very interesting'
They got a piece of celotex. marry colours of paint, and
difieieat sizes of paint brushes. what were they going to
do.
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