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BACKGROUND OF TI IE STUDY

Reading is very important. lt does not only mean the pronunciation of words. But also

the act of getting meaning from printed or written words. It is basic to leaming and one of

the most important skills in everyday life. Reading provides the key to all kinds of

information. It enables us to learn how to build or fix tlrings, to enjoy stories, to discover

what other people believe and to develop ideas and beliefs of our own. Reading is very

important at school, at work and cluring leisure tinre.

Reading depends first on our perceiving wrilten lt:tterc and words. We ntrst then bc

able to comprehend what we perceive. Comprelrension is parl of the reading process. The

reader must know not only the meaning of isolated words, but their nreaning when

combined in phrases, senterrces ancl longer groupirrgs. Comprehension depends on lhc

reader's previotrs exporionce. ljor oxarrrplo, ir pclson who has rrovc! sccl) a gilalli: ol t
picture of one cannot fully comprehend the word giraffe.

The researcher became aware of the clilfererrt Reading Comprehension skills while doing

Level I at Belize Teachers' Training Collegc and saw the inrportant of it. As a child at the

primary school the researcher doesn't lr:call bcing tauglrt llrcse skills: nrost o['wlxrt was

done were recall questions and oral reading. During internship the researclrer sought lhe

opportunity to implement the Reading Comprehension skills which was facilitated by the

use of Basal Readers in L.S.D.A school. The children performed very well since tlrey were

a Std I class and had been trained to use the skills in lnfant I and Infant II. The researcher's

second year of teaching experience was done ata C.S.D.A. school in Std IV. 'l'he reailing

program had just been adopted from L.S.D.A school and children posed a problem, since

they had not used these skills beforc. They had problenrs answering higher levpl questions

as contrasted to recall questions. Higher level questions require critical thinking. 'l'he

students in Std II ata C.S.D.A. school appear lo have a sirlilar problenr. Thcy encounter'

problems in reading comprelrension since most of thern belong to mcstizo l-anrilics whcrc

Spanish is spoken urost olthe tinrc. Spanish is their nrothcr tongue. linglish is our naliorral

E

I
I
I
tr

f
T

f
f
f
t
f
E

E

I
I
I
n

I
I



2

T

I
T

I
T

T

I
I
!
I
!
I
I
I
t
I
I
I
I

language. It is used in scllools and children must leam to write and communicate the

language.



IDENTIITICATION OF TI-IE PROBLEM

The researcher found that Std II students at C.S.D.A. school in the Corozal District have

problems with Reading Comprehension skills. Children are comfortable answering recall

questions, which is ata the lowest level ofquestioning, but face a problem when having to

answer higher level questions.

After the identification of the problem tlie researcher planned and oonduct a readirrg

program whereby children were provided with a series olremedial lessons which

increased the confidentiality ofchildren in answering the higher level questions. A four

week program was conducted using the developmental method approach. The main

question to be answered was the following:
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ls this prograrn, using the developnrcntal nrothod approach, cffcctive lo solve thr:

problem children have with contpreherrsion skills?



PURPOSE OF THE STUDY

The purpose ofthis study was to develop comprehension skills to enable childlen to

understand what they read and become critical thinkers. By acquiring these skills clrildren

would increase the comprehension ability and enjoy reading.

To aid the ohildren, the researcher implemented and conducted a four week program

in reading to develop comprehension skills in the inferential and critical levels.

, The emphasis ofthe researcher's study was to develop the following higher ltlvel

comprehension skills:

l. Context clues

2. Inference / Drawing conclusions

3. Predicting Outcontes

4. Making Judgement

5. Character traits

6. Moral lessons
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SIGNIFI CANCI] OF THE STUDY

In executing this program the researcher hopes that it would be beneficial to:

I. TEACHERS

Teachers who have a similar problem can tlse this as a source' if the progrant

proves to be effective.

2. CHILDREN

Children will be able to acquire Reading Cotnplehcnsion skills and use thenr.

3. RESEARCIIERS

Researchers studying a similar problem can use this program as a refrence and build

tup on it.

4.- PR]NCIPALS

Principals will be able to see the importance ofcomprehension skills and encourage

hisflrer staff to make ttse of thern.
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DEFINI'IION OF TERMS

I. L.S.D.A. Libertad Seventh Day Adventist

2. C.S.D.A Calcutta Seventh Day Adventist

3. Developmental Method Approach - A series oftextbooks called basal readers are used.

Each is carefully designed to fit into the total "system." The entire series spans the

period from kindergarten to sixth or eiglrth grade. They introduce the skills considered

important for new readers.

4. Comprehension - Clear grasp of what is read.

5. Inferential level. - Reading between lhc Iines

6. Critical level - Reading beyond the lines.
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REVIEW OF LITEI(AI'IJRE

Educators must know what reading is' Reading is the key word for an individual's

--.:^- ^rc^:^-i1., i., hic^ipr c^niptv lleadtno lS tlle
openresponsetocomprellelruan<ltoftrnctionefficientlyinhis/hersociety.Readingisthe

processsofrecognizingandunrlerstandingthemeaningofwt.itttenorprirltedsyrrrbols.lna

broaclsensethisprocessisappliecltomttsicalrrotes'scientificformulasandequatiorrs,

shorthancl, Braille symbols for the visually impaired' and sign language for the hearing

impaired. According to Cheyney ( 1971 ) "Reading is the ability which includes the desire

to comprehend printed syrnbols'" Therefore it is prerogative that an educator stimulates

thestudents,interesttowar<lsthernaterialbeingread.Clreyneyalsobelievestltat,,,When

thefocusonreaclirrgisenlargedtoirrcludetlreinterrelatedareasoflistening,speaking,and

writingthenrind,sretcntivecapabilitiesar.eaidetlconsirterably.Listeningistlrefitstoftlre

languageprocesstobeleanredandcontinued.ltisalwayscotrpledwitlrwriting.Writing

is the most difficult of the four aspecls of the language arts' but adds a dimension which

increases considerably the effectiveness olothels'"

However,readingdoesnotonlyentailtherecognitionandttnderstandingthemeaningof

written or printed work, it also involves sttch lactors as the reader's physical antl nlontal

abilities, emotional state, and cultttral backgrouncl. Accor.cling to Tinker arrd McCtrllorrgh

(1968)''Writtenandprintedsymbolsselveasastiniulitoaidtlreindividualreadertorecall

meaningsofrelevantconceptsaheadyinlrisflrerpossessionfonnthroughpastexperiences.

The interpreted meanings are tlren organized into the thought process in accordance to the

purpose ofthe reader. New insight may be folrned by these organized processes' The new

acquiredmeaningsguiclethereadertonrodifypreviottsperceptionsarrdbehaviotrrs.They

mayaltogetherclrangethereader'spelsonalarrdsocialbelraviour.',Ina<ldition,childrcn

should be thought that reading is writteu 'conversation.' Before man learned to write and

read they communicated tlreir beliel's aud knowledge orally I'rom gencratiotl to goncratiotl'

In advanced civilizations like the Mayas, they used symbols called hieroglyphics to record

their soCietal advancement. Likewise, ltttltlortt ttrittt t'Ocolcl tltoil sooiclal atlvaticorncttt ttsillg

theRomanalphabeticalsyrnbols.Conseqtrently,melnbersofther-rrodernsocietynrtlst
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leam to read to benefit from the wealth of knowledge acquired. Today, in the class room,

the beginner learns that printing syurbol stancl for speech lhat makes sense. As the child

advances in school so does his reading skills. He/she also has to learn that reading is silent

thinking and does not necessarily involve vocaliziug. Iironl tltere on the reader rcads for

academic acheivement, to inform hinr/herself, for pleasure, or share in the insiglrt ofothers

conceming diverse hunran issttes.

The ability to read is one of the most important hurnan accomplishments. ln any

civilized society it is almost inrpossible lbr an adult to got through tlre clay with out lcadirrg.

A person must read for safety and efficiency in the home. For exatnple, a person nlust lea(l

manuals ofinstructions for househokl equipment, labels of medecine, packaged food'

cosmetics etc. The average adult nrrrst also read snles contracts, leases, tax forms and

nrany types of correspondence. Likewise Gw jobs can be learned withotlt text books and

manuals or obtained without taking writtel) tests. In applying fol a job thcrc is also lhc

need to read and fill out the application form. Therefore, Reading serves as a means of

communication and a tool for leapring. Lectures, attclio or visuals are lrelplirl, but printctl

material is the major eclucational tool. Reading is an indispensable function in hny society.

It satisfies needs in any way which other things such as ladio, movies and television cannot

equal. The truth is that Reading will continue to be the pimary means of passitrg ott

information and experiences, Regretlable a large potlion ofour population are poor

readers since most schools dropouts, at the primary and secondary levels, are dew to low

levels of achievement in reading complehension.

In the complex process ofreading the basic factors in complehension are thinkillg,

command ofvocabulary and the concepts foI which word stand, and perceiving the

relations between words, phrases, nnd sentences. Reading cornprehensiorr is allected by

the readers interest, relevance of material and purpose for leading. Norton (1980)

suggests that there shoutd be much more to teaching of conrprehension skills thanjust

reading at the recall level alone. Shc contends that, "Contprelrension deals with word

meanings as well as the litelal and inferential nreaning ofreading and tlreir interpretation. "

Hence, the importance ofeducators to be aware ofan offer to those learning to read tnore
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bhallenging comprehension skills. For exanrple, anticipating sequence of events' drawing

conclusions, summarizing or evaluating critically'

Asthecontentofmaterialvariesthespecializedvocabtrlariesencounteredshouldbe

mastered. Specialized reading skills will be needed when the material includes

arithmetical problems, computers, maps, graphs, tables or other features ofscientific

writing.Alloftheaboverecomtnetlclthatteachers'goalshouldbetoteachreadinghaving

in mind the progressive skills in their specific objective in reading instruction'

onceteaclrersknowtheprogressiveskillsinvolvedatagivengradethentheteachers

selects the best teaclring methocl thata will crcate learning in the children. According to

walker (1992) the following ae the targeted skills for std t to std tv and std lV througlt

adult respectivelY.

Std I to Std IU

Fluency based on

l. Automatic Association of what words look like with what words mean'

2. Breaking sentences into htotlSlrt units.

3. Use of background knowledge to predict sentence meaning'

Typical Techniques

l. Chturking method

2. Repeated reading

Sentence Comprehension based on:

l. Use of sentence meaning to develop word mealring

2. Use of context to organize informatiot.t

3. Famitiarity with the conterrt (backgroun<l knowletlgc. Sitlce setttencos arc loltgcr atttl

morc contplcx, I'lrtctrt woxl sclrlclloc atttl itlc:l tleaning' The nra.ior tnsk of tlrcsc

readers is to use sentencc contcxt to dcco(lc urtkttowtt wot'cls atttl to tlevoloP wotcl
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meaning. The teachers'esponsibility nta these stage is to develop rcading skills in

fluency, sentence comprehension and vocabulaly.

Std IV through ndulthood

Non-Literal comprehesion based on:

l. Integracion of background knowledge with texttral information

2. Self-monitoring (does it rnake sense?)

3. Self-questioning (l wonder what the author is going to say is imortant to remember?)

Typical techniques

l. Survey, questions, read, recite, review

2. Questions, answer relationships

At this reading level author's develop cotrtplcx telatiotrships that require arl

interpretation oftext -

based information within a reader's personal world view. Therefore readers must be able

to shift between text - based and reader - based processing to gain meaning from text. At

this stage the teacher introduces skills that will develop critical thinking to assist inl'ererrtial

comprehension and study skills that will aid students in leading performance. The teacher

also maintains skills in vocabulary and at thc literal conrprehension.

Ifteachers ask only factual comprehension questions, students will come to believe

that factual recalI is the most critical factor in lealning. While this skill is important, there

is a wide range of other conrprehension abilities that need to be developed^ Davis ( I 971 )

feels that comprehension includes the following abilities: (l) Knowledge ofrecall of

word meanings; (2) ability to grasp detailed facts; (3) inferring word meaning fronl

context; (4) following the structrue ofa passage; (5) weaving togetlrer ideas in the content;

(6) drawing inferences from content; (7) identifying a writer's techniques; (8) recognizing

a writer's purpose, attitude, tone nnd mood; and (9) considering a passage objectively.

Barrett's Taxonomy of Reading comprehension covers four categories of comprelrension;

Iiteral recognition or recall; inferential comprehension; evaluation and appreciation.
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Literal comprehension questions ask students to recognize or recall informatiou stated in

the story. Questions may focus on such literal inforrnation as identifying main ideas'

details, sequence ofevents, comparisons , and character traits. [nferential cornprehension

questions go beyond literal presentation of facts; they require the students to hypothesize

about a main idea, clraracter trait, figur.ative language etc. students may find passages in

the book theta justify their inferences, but the answers ae not specifically stated, for

example: (l) What do you think the moral of the story is?

(2) Compare the characteristics of the baby dolphin and the adult dolphin by explaining

how they are alike and how they are different.

Evaluation requires students to makejudgernents about the colrtent ofthe literattr[e by

comparing it with external criteria such as the readers' experience or knowledge, for

example: (l) What was the plan? Do you think it worketl? Why ol why not? (2) Was

Sally right to tell her father about Don's plans wllon she hacl protrrised not to? Why clo you

feel this way?

Appreciation forces students to respond to literary techniqtre. Appreciation questions

require a heightening ofthe sensitivity to the techniques authorc use in order to create an

emolional impact within their readers. Many of the questions require children tp respond

emotionally to the plot, identify with the characters, react to an atlthor's ability to create a

visual image through the choice of words in the text, for example: (l) Describe the tbeling

and image conveyed by the clescription of the weather at the beginDing of the story. How

does the author make you see and feel? (2) What do you think tlre who's thought when tlrey

found everything gone? What woul(l yott think il'it happenecl in your towrr?

We can conclude theta the abilities stated by Davis are to a certain extent a strbset of

Barrett's Taxonomy of reading conrprehension. Basically it is the same thing.

Many approaches can be used to teach contprehension. One ofsuch approaclres is the

one including basal readers. The New Standard Enoyclopedia states theta the

developmental method uses a series oftextbooks called basal readers. They serve as the
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basic reading material in many schools. Basal readers gradually introduce the skills

considered important for new readers, especially word recognition strategies' The

textbooks also give students opportunities to apply and practice the carious skills.

The typical basal reader series consists oftextbooks for each leveI of reading

instructions. Publishers ofthese textbooks try to present stories, essays, and other writings

to which children relate. In addition to students textbooks, basal programs provide

teachers manuals, stgdent's workbooks, tests and supplementary materials for each grade

level. Teachers who use basal readers generally separate lhe children into groups

according to reading abilities and instructional needs. They can lhen select the teaching

materials theta most closely match their teaching goals arrd the student's needs.

lrr developmental proglanrs nrost rcarlirrg tcssons involvc answering in writing qttestiotts

about the assignnrent and conrploting work lrook pages that erlable sludettts to placticc

concepts presented in reading lesson. A large nttmber oflessons and activities can also

focus on the developntent ol cornprehension ancl analytical thinking. In adclition, many

programs help students determine their pr-rrpose for reading and encourage them to select

additional materials.
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Huitz ( 1994) concludecl thrt readLrg clisabilities exi"l in the (lorozll.

Orange WaIk and tlelize I)istrict schools due to lrrck ol' tencdrcrs cxpcrtii'e to

teach reading of the mcthods usecl. [Ie clainrs lhat, "problens suc.h as nruc'h

traditional acivitjes used in rcacling than chikl centered activities. no ruirliness

progranr tmd poor leachirrg tecluricprcs-cspecially wiilr untrtilrcd Ierrchers nntl

teachers with less than hve years of teochirtg e.xpcrirrnce." Amrdirl r\gurltr

(1995) disagrees n-ith this statcmcnt sinc,e lt<xn the pas( 
"-i.x 

ycius, tt(cnrh:tl

workshops to better understcnd the technicditics oIreailirrg,

To say that tearhers lack methods lo tenoh reacling is not enougJr. l['c.ilohers

aro given the opportunities kr atlcnd rvork.-hops, lvltcthc:r lhoy inrph-rrtturtt rvlrrrl

they learn is rurother mirtter. 'l'errclters rvlto clo no( attcntl rvorksht:ps ttre

negligent of their professionil clevcloptncnt. I\,loreover, o le itcher mllt'

understord the ditl'erent nrctltocls o['tettcltitrg, lrtttl ltort' lo tt:'ic [ltt tll btrt rl tlrL'

tclrchcr litc:ks kno*'lcrlgc ol ,.vhut sc(luclrcc ol'.,llil!s to lu:rclt lti,'.,lrti r', rti rt lr,,;.i

Therclbrc, anothcr lirctor r.:s"^cnliul l.o reitcling is tlte prr:grr,rssion ot'rclrilingl

skills not rncludcd in I Iuitz ruseirolt pirg>cr.

Ccstillo (1995) identi{icrl rcirtling itisrbrlities il the l-adlT "illc Romtn

Catholic School. Crstillo stfltes thflt. ''Children rvi[h reading problelns llre

often put togethcr in one clussroour rr-s ()ne group witltotrl llrc bctrefit ol'l

reading cliagrrostic. test to fincl t'rrtt wltat i.,- eocrh cltiltl'o- tr1robl(ln1." 
'[hri]-Ll

children share thc c(xtton ohiuitc:terist ios ol' 'l)txrr lloirtlcr.,-' or 'lilor+' l,crtrttcrs

which me sylonyms to rerrdlrg clisnblocl. (la;'-trllo nlso nlctrtion:- 
":tvcri

factors such as "Physical Lmgulge. Enrrironmenttl. I')ducationtl urcl

Emotional' which c:ul be thc causc ol reuding disability in o child. Ii'hcr
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rescarch p0per showl- that, ";\ sintp[r litclor cloc"- not c:rure rcncling rlrr;nbil irir-',r

and children with rendfurg problcnrs without thr.r Lrr'rre lit ol'rr rcnding clirgrroslic

test', how cat letrchers out wurdly l,.rbcl thcse childrcn as slorv letuncrs rvrtlrorrl

providing diagnostic tesls irnd renrlirrg strategies to help lhese chiltlrcn'1

Ca^stillo's questions rvere rvhether "'l-he children lvere totr "-lorv that the

teachers ignore them" or if "thc teirchers dicl nol lcnow clifferent melhorl.- rn

terching." Castillo mcl l{uitz both aelec iu the aspcct of lnck of teachin3.

methods. IJorvsver. Cnstillo hiu tho sluc to rcrrclitrg problenrs of lrer prrst

students, "rvlten chil.lrcn irrc iiivcrr tr tcudilg l)ll)isitgc lhuy clurnol pr(|t'roun(:r:

words. thcy t;oulcl nol inlcr;rrr:l rvhll lltr:\,nrrrrl "'l-ht;rrr: irlriklrctr tlo rrol rrrrrl

methods horv to lenrn l:nt rrcetl rcntlinu r-kills thtrl llrt:-y lrirrrc rrol lurslrrlcrl.

Infbnnnl intcrvicws with thc tcrrchc,r:; ot' litcl lV rrt l,rrdyrrillc l(.(l jiclril'l

reveal that students arc strcrunocl. 'l'he slorver cluss h:rvc drlficultl,irr

proncluncing words il strucl.nnrl rux v-sis, conlc.x[ clues, orirl ill)(l wrilturi

comprehetrsion, constntctiotr t>l'rvrillen scnlcncres. knorving rvhcrt,ilo r,,o liy

further information rurd hon, to look fbr "inlirrnration " wht reas, thc ar.rrrrrgr:

class know horv to brealllorcls, .pronounce nc'l\'rvorcls, good at syllabicrrtion.

spellirtg, voctil, oral readirrg irnd c<lrnprchension. Yct, (hev ruc I'irir u,hen it

comes to know how lo usc dlilfercnt rcsourccs l'trr in lr:rrnr nl ion or whcrc to g,o

Iirr inlbnlation necdetl. 'l'lis,y rLrt: ilvcrirgu nl thc literrrl [c,vL'l ol'

comprehension mrd need guirlance to irrrive at lhe supporting idea"- or nrrlirr

idcas. Thcy are weilk at such skills ns ciurse .rtd cftbct, sunulrlting rlid

observing punctuation ntarks in writ ing.
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Based on lhe infonnation gatherecl liom the irrlbrmnl intcrvinv it can be srrirl

that rnost teachers in the Infrrnt md lvlirlcllc clivision al l,aclyville R.C. Scltr.rol

concentrate thoir tecchig mostly at the lilcrul cotupreheusiotr levcl. -.l"or 
even

the average cldclren disphy r.totrprchension lrt llLc litcral lcvcl ntostly. sitroe

they are weak in thr, applicntion an cl in I'r;rortiril lcvel <t I cottrprr,hcttsion. 'l-hr",

findings of the interviclv also .-ttbslrntiutes ()uslillrt'.- lintlings. Agrril:rr

believes that r-otne tcachers do trot l<norv the progrcssir,'e :;l<ills in rerttiirrg,

especially when not traurcd.

'l'he i)cvc,loPrrrcnlrrl nrt:lhird rrl)l)r()rroh crn be ttscrl Io lc;x;lt 0orlr l)rr:ll()rr;iir )rr

Each lesson in a basal reacling program trstrallv liillorv"- t tlefinite .-eric"- ol'

step"-, which are often ret'errecl rs the l)ircctetl Rcrrding Activitv fl)ltA).

These do not vary subsLtrtidlv lt-ottt otrc publishtr to irnothcr. 'l'hr-- s(cps

usnolly follow thc pnttcrn ofl (l) lrrepturrticur tilr rcrcling thc sti.r4', (2) gtride tl

reading, (3) skilI developnrent iutd praclir;c, rrnd (4) follow up rlctivitir:s.

Prcparation lbr rendi.ng the slory. 'I'hir: iltroductory phasc is designetl lt-

motivate the stuclcnts to rcacl the story, to crt:atc il purpose for rcaclirrg, to

provide background i.rrlbnnntion, tud lo tlevelop cortcel)ts tlte slrtdetrts ntaY

neecl to understand the story lirlly. Questions rtrc proviclcil in thc tctrt'lters

manual to stirnulate discussirru rboul sotnr.: aspcct ol'tltc story. 'l'hc tt'itcltcr

strives to crcfltc an intcrest in thc .-(ory in thil; initnl rrctivity bcconse.
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presurnable, she accepts the undcdying ilssrrrrrpli,-rn that student.- rend oniy il

they aro properly nroti'rcted.

Befbre the story is rearl, the teilcher usually irrtrotlnccs n cerl.rin number ol'

new words. She mav write these trert'rvords on a chalkborlrtl or phc,e llturtt

on cards rurd nse thern irr pocket. charts. She nray prcsent r tterv wirr.l iu it

sentence, in a phrn-se, or akrtre. 'l'he rending hook discttsses lhe meaning ol'

the new rvords as weil as ther vcrious physical charactcristics, such its shitpe.

Chjldren may be askcd to use thc lvords i:r suntLrnces to ostnblish thrrt thcy

clenriy understarrd llrc words.

Guidcd reucling. 'l'hc nt-xl stcp is thc rlevclopntcnlirl phase ol lhc lrs"^otr.

The teacher's tnannal corrtilins suggcstions lbr thc guidcd rcacliug and idcns lirr

developing ideas. I)icture intcrpret rttir:n. orrrl rcading. silutrt rciltlixg. rilld

cotnprehetrsion tus till ittvolverl irr this pnrt o['thu: lcssttn. ]'hc sttrilunt i:; oliutt

r[rected to exurrine anr.l tliscu:;s rl picltrr'o rrt thc Lrugirrnirrg o[ 1he slttry' ,trtcl llrcrr

to ren<l a certain portir:,rr ot'the storl sil:ntly. (iencrallv he tloes rtot rt:ltcl tlttr

entire story at onc tinre . Dircctionr: tr"'ll thc s:tuch.:nts to rcal1 a certintr uunrLrcr

of pnges, silcilly, to furd the lswe t lo specilir; tlttr-:stiotts or fbr certititt

purposes, the teacher thcn discusses tlre inlbrnr:itior foLittcl in thr: silcrrl

readilg and directs additionrll rrntli.ltg, Iiir irnolher set ntttrt[:tr oi'pi'lg,es 'l his

proceclure contiaues trrtil thc crtlire .-l<-'ry is rr:itrl.

AJ. cach point, studcnls nrtts;t. witiI unt.il rdl rucntrcrs ol'thr: g,roull hatc lr-'a,l

a section bulore thcy r.lo tirrthcr rcrrdiug. Oral rcldjng i"- tlonr: ttt ccrtitin
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poinl-\ in the guidecl reading. lionrelitrte"^ lhc tu:tclrcr has the sltttlcnls reitcl

orally specific parts of this story rvhicrlt on>^wcrr- questiou'- the tcirclrr:r his-

asked. For exflJnple, (hu tcacher nr0).' (lirec( that a stuclcut read th$ parl lhtt

describcs how sontc clr:rtctcr l-clt llxrrrt iur evunl in the story. 'l'hus thc

story in- read silenllv lmtl orall.l, irr 1'1111;;, rvilh tht, lerrchcr rril<irrg tltru.rltotts:tl

v.uiou s poiLrts in tho le sson.

Skill clevclopnlcnt {u1d prrrcticc. Dnnng thi:t prtrt ol'lltc lcsson. lltc leitoltrt

gives instruction rutd activities in srtc,lt:ucirs ns vooabttlnry clcvulopnrt:ttt,

clecoding, comprehctt'-ion :utrl sttttly skills. 'lhe lctu;ltcr's tttrtttttnl oortlrtin:;

specitic suggcslions regartling approprirrtc ar.:tirrilies to trsc. Il stolc,,- rrhicclivcs

ilnd outlincs tcrthing slralt:gics. IJ.-urrlly it sttggcsts sevcral lctirritie],-, it'rth Ihr

reconurrendalioll t'hiU thc teirchcr is to chot>sc liont tltc cctivitics thosr-: thrrt lil

the needs of the pnrticualr studotrts berlg given instrttctiotts.

Exercises written on chirlktrotrtli' or L)hflrls crur help lo irrvolve slttrlcttl:i ltt

the group practice ol'the skil.1. l,irr u-':itmPlc, lcl tt"- snpposc thnt the skill rrntlcr

consideration is lemnitrg 1111s5 llrr thtr tu'o sottntl ol' lci', hirrcl or soli.

The teacher nriglrt vn-ite a Ust. ol'tilrrr words trrr llr!: chnlkl)oiu'cl (tttir:c. litut,.

cereal, co!v) and ask students if the C hld the srunc sortnd in dl of the nr,

Discussion woulcl lirllow lhen thc lcrtchur nrighl writc il scrics o I'wortl.- r-tn thr

chalkboard and a.sk students ilthe O had rr lrrrd or soft srlttrttl ttr cach worcl.

The skill clevelopmr;trt nncl l)rttcticu :rr.is:ri()tt rttity bo uscd cl'ltclivi:|1' lirr

evahurtion as well rr.s irtstruction, 'l'hrotrghotrt thc rrctivity, thc tcachcr u'oultl
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note the various leVels ol sturlents' proliciencies in the 
"-kill 

and rnav thor

a-ssign the appro|riirtc tyrcs itnil inlror.llrl o l' rclrr lirrce nrr-,tr I :rrrrl prirctrcr: Irt,.r,

Foiloup activities. Stutlcnts pcrlirnir ltlllor,'"'up lctjvitic.! inr.lc punrlunlll, :rt

their clesks or vi.lrir)us cuntr,rs in lhc roririr. 'l)rc 
ii"---ig,,r rr,tl rv,.rdcboolt patr.es.

involving prnctice irr a ccrtlin skill nrcu, urc olten tlsetl u"- ()n0 tJ/pe ol' lollrrlv

up material. At timcs, thc leirchr;r rvill rt't'o n1rrr,.,n d ndclitionnl rcrrrling irr

Iibrary books which rclate,irl sornu wily to the :tory reld thlt rlrry. .,'\rt rtrtrsic

ancl writting activities .uD irl:'-o usutl lo r:-xlend irlcrrs iutd oturccpts discusrrcrl irt

tlre grorrp rrsscnrbly. 'l'hc lclrr:hcr's llrritlt: r,trtlirrt:s:.Pt:cilh rccortrnr:tttLtlir,tt.r

for fbllcxv up activities. I Isurrlly. rnorc sut'Jlestions are girrcn thitl orur bc ttsc<l

theretbre, teachers most choosc tho.^c rvhich be'-t snit thc intere"-ts ol'lhcir

particulu groups of studcntr-.

The New Staudard Iirtcyclopcdia slitt(:)r thtrl lht basirl n,ntling, prrry.rrun liir:r

mcny outstxn(ling f'cuturcs. I'lrc l:rr.-:rl rc:rtlirr!, r-t,'rirr-. trl'lL'r;i sysfcrrrirtit,

guidcncc in the developnrent ol. rcrcognition, conrprchcn:;ion, arrd voorrl:ulltrv

skills by carelully plarurcd s;cqncnlirrl lcrrninc,. \,loclern liducrtionr'rl

Psychology tclls us lhat such n sys(enr is supcric:r to (ritl antl crror c)r l(]

incidentrrl lcarning, or probnbly lo t progriulr pkuined by thc tcaoher, lrr

addition, it provicles nraterirrls l>astrrl rrporr Lrorrnloll c.hiltl c.xperisnL:rl rui{.1 lhc

well knowrl intcrests o{ ohilclrcn. 'l'hus. it prr'lvitlc,s ftrr n c:r-trttrttot't r,r,re o{'

experielrce lbr the cntire group. Also il prr:>-crrlr- rr progrilnl lhnl is g.rc:rtlt,

superior to ilry thilt l tttoclcrn tcarrhcr, irr vicrv of'lrrenlh o['his prol'css i.r nul

proparalion or, ri her, thc lach ol' llrulr(h in tho irrt:it ol rcrrtling mutltotlolori.,'

18

I
I
I
I
E

I
I
E

T

I
T

'l

I
E

E

E

I
I
T



coulcl possibly crerrlc. F'rrrthcrnloro, it rrrrrl.lr'- in iriLrblc lt:t:hnirlucs rurrl

materials fbr dctr,mrining thc retulinc:;s ol'the t:lrikl lo krarnr lo rcirtl or lrr

procetd liortr stcp to step lly 0irsy strtgcs. lvltx'ctlver, it givcs tr btt::ric r.ir curt:

vocabulury tlrrt is ussentjal lo uny bcginninu or sutrsequcnt rcitdiug. lI rrlso

allbrcl"- malericls lhrrt rrc t,ruelirll), scaltrrl in dillicultv, );eqlr(rnli?rl[\/ urlinrg,cd to

promote learning, attcl c<xrlrollctl in vocrrbulrrrJ,. 'l'hu.s lhe pro!.nurr irsurr',r

enjoyablc md succcsslitl grolvth r:f the clrilcl's rcading nhilitjcs. I.lo o(hcr

available body of rcacling uatcrirtls l)osses>'c:r Ihr:se cltru'irc(cristics. i N4orr,,,1,gs'.

it puts forth material.- that lirllorv thc bcst knorvlr:clge itr srtch flspccts its

typography, fornritt and ph),sir:al rettlrrbilily. l.rr.1ly, it prorritlos lt wcll

rounded selection of reacli:rg expcrierl0$s. lt irrclrrtlc"- bolh recrerrlionnl atrtl

work-t1pe reading, poetr-v trncl prose. lrcturrl rmd lictioutl matlcrr, in {br.rnirtionirl

turd entertainirlg nlatcrials that e.xtend thc chilcl's icleus uncl li norvle elp-.c tn lttilrtv

fields.

'l'he basal rettlirrg {)rogrixr ltix'nt:rt1,.-lrongllrs. lt strers"-c"- scqtrcttlirtl

learning, ancl hefus devclop skills. lt helps [() ()vercolrc e l]ects ot'cltild

ahsence cnrl aids in cliagurtsine tlifficultio:;. [t hclps tcst itr:hirrtrcrmr,'ttl ittttl

ofl'ers opportu njtv lbr scrll'corupul ilion. It lilso pn,rviilc:,- rcc.)r(l ()l l)r(rg.r(,:i.'i

which are nrorc eusi-ly checlr-ed or gJncled. Jt saves lcachcr tinc li;i'

preparation since tJrcy are preparcd by skillcd l)ers(rl$. Il prorridcs [irr

extensive, efl'ective clrill rrnd perntit"- pupils to check otr lhc'ir own l)r()grcss-. lt

provides tollow up nctivitics rtdntcd to content of tevl md reitrfbrccr- lcturinlt

tluough repetition o1' vt'rcaLrulrrry.
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If we rverc to believc, {ls- sollre lrrnguagc spccil.rlists siry, thal thr prq1iil .,

lloj or tnsk is to clevolop.qral)henl.iu svnrl)(,ls inlo st:rrntls, rurrl b,v so rl*(:()ililtir.

words he will rmderslancl lltcir nreluriug, thcn lhe various lctclring iyslutn

ernphasizing sound - q..rnbol relntitrnshipo- secrns rprilo c ['leulirrr-r. 'l'hc l.'l'.;\

Lippincott urd Linguistio proqrluls- elo uppelr lo prorlucc gcncrirlly iireltor

skills in rvorcl recogrritirrn trrlthough they clo not nccessirrily pr()(lucc |)cttcr

phonics skills). llut this supcrittrity lp 11,,6111 rccogniliou (loos uot 1rrttdrrcc

greater colnprehcnsion or wider rcfl(linp, u.\-l)sric.nco ttr grcrlrtur liliing hlr
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Thc Basal Reacling progriun lvil.s conlprlre(l to lbur other npproaclrr.s bv

the Oflice of Dducation, Oooperntive ltcscarch llrarrch. l,'ir..-t. it w >^ tlitsil

yersus initial teaching alphabct (1.'I A.). I.I.,{. rvru supcrior in *.orcl

recogrrition urd spclling. '['hcrr: rvus no sigrrific:urt dill'orcnce s irr

comlrreltensiotl. rilte or acuurilcv of oral rratlirrg, rh-age irld ling,lish tricchiuiirs,

Second it was basd vcrsus Lirnguage [,).xpericnce . 'l'hcrr" u,n.- rro rc:rl

difference in spelling, rvord slucll, skills, conrPrchension or word rccognition.

There was sonrc tcnclency frrr lirnguagc cxpcricnce pnpils to u'ritc lone.er

stories with morc varic,tl vocabuluy. Ilfid, it rvos basril versus Lingtuslic

sys-tenrs. Itt.-otttc proicr:ls, lingrristi.' pupils wr:rc su;rcrior irr rvor<l

recognition, but in other projects, lhcre rvcrc no such dillirrencer-. 'l'he rc rvirs

no differcnce in conrprchcnsiorr. fla-si pupils gpnerally scorcd hig.hcr in

phonics skills. Fonrth, it u,as bnsrl ver:rus Lippiucott. Lippiltcott tcnilccl to

producc greater ochicventcnt iu relrcliug, spclling rutdgeuurd lurguagt lbilit.y.

Most ol'these clifferenr:cs rvcre not cducaliourillv r-igrr ilic:nnl., lilr thcy- 1v()ro \,'0ry

slight.
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