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INTRODUCTION

In our Belizean Primary Schoole. teachere are alwaye
faced with the ehallenge of teaching Reading- Today.
another challenge from our media-oriented etudente makee
teachere reexamine the importance and need of reading -

Reading hae a1wayE been referred to ael one key to
educational Buccegs eince almoe1.. e\rery aellect of learning
ueee reading aE a maJor component. The written word ie
turned to for explanation and elaboration even when
demonEtration and imitation arB nece€,Eary. To be able to
function adequately in society people need to be
literate- That includee read, write, understand and
eommrrnicate Eo aE to effec:t ctrangea in civic, economic,
gocial and r,olitical proceeo of one-e Bociety- According
to the Encyc lop,edia (1989),

"Lite?acy is the ability to pead and write,
to 6ign one's nalne, completion of certain
amounts of sehooLing and the abiLixy to ?ead
and write a eimpfe me€Bage - However, a
J..e?son couLd meet xhese crixeri-a but yet be
considered funcxionafiy ifl-iterate, that is
enabLe to understand the reading matter
encountered in everyday l-ife. "

Thie ehed eome light on the idea that literacy in
fuLize muat al6o be underetood in conjunction with the
rnulti- Iingual dynamie of our cc.luntry. The maiority of
Belizeans epeak another language or dialect prior to
op,eaklng Englieh, the official language of Bel'ize - The
other la.nguagee are Creo1e, Spanieh, Garifuna,
Ketc}:.i,/l'lopar,/ Yucatec Maya, Hindu , Arabic , Chineee -

UeuaIIy when reference ie made to literacy in Englieh'
very littl-e attention i8 given to the clther languagea
mentioned- BeLLze hae boaeted a ninety (9O%) Percent
Iiteracy which have been deelared a myth by Diane C-
Haylock (1932)- Her elaim can be eeen ae an echo of the
Minister of Education ( 1990) Said Muea-e addrese to the
1990 Annua I Convention ot' the B-N-T.U. He ineieted that,
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"Befizeans must final.fy shaxXe? the ove?
ninety (9O* ) parcent literacy myth and st?ive
to take on the chaLLenBe ot meeting the
nation's basic learning needa by the end oi
this century. "

The reeearcher believee that adequate development of
eomprehenoion EkiIle can effect developing literacy.

For the pa6t 6ix (6) yeare of teaching at variclue
echools, the regearcher became aware of the Problem of
readi-ng eompreheneion - Thie problem range from Infant to
Upper Divieion Etudents. Other teaehere have claimed in
workehope that etudento exhibit much difficulty i-n
anrwering comprehension queEtionE. Besulte frort Floree
( 1993) on invegtigati,on conducted at three (3) echoole in
Bel:'ze City at Standard V level, the etudente performance
decreaeed when teet involved higher leveI questione-

The problem of reading comprehenaion ie aleo carried
over to our Secondary Schoole. Aceording to Womell
( 1932) hig reaearch ehowed that studentB at Corozal
Corun:nity CoIIege performed Poorly in Compreheneion and
vJere not able to reaEon and answer lnferential queeti-one.
Similarly ie the claim of Villafranco ( 1995) at the Stann
Creek Ecrrmeni-cal CoIIege- StudentE are Bxtremely good at
content recall but do extremely poor at inferentlal and
anal-yei:e questione- Peareon ( 1985) stated that,

"Comprehension guestions shoul-d be ehanEeci
from recaLL to higher level guestions:
inference and critica.T leveL- "

The reeearcher agreea with Peareon and believes that
mcrre inferential queEtiona other than content recaII
should be used in the Primary Schoole Compreheneion
IeeeonE- The reeearcher became more obtervant of the
dif f, icultv experienced by pupi-ls when anewering
compreheneicrn queati-on6 durinB internehips and block
practice during her etudiee at the B-T-T-C- Level 1 and
Levej- 2 programs - Whi.Le teaching at Epworth Methodiet
School, Stann Creek Dietrict, the reeearcher observed
that ansliering compreheneion queetiona at the hiClher
level wae a problem throughout ttre echool. AE a part of
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the inetitution and beinE in the I)oEition to effect
ctrange, tha researcher was motivated tc, implement a
program to help develop and lmprove compreheneion ekilIs.
Baeed on her experienee and regultg from Literature
Coursee directed by teroy Green. Lecturer at B-T-T.C-.
the researeher believeE that a prcrgram ueing pupPetry a.nd
drama could hel"p to effe.ct changee in the reading
comprehension di lemrra -
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IDENTIFICATION OF THE PROBLEM

After pre-te6ting the researcher identified that
approximate Iy 75% of the pupils in Standard IIB' Epworth
Methodiat School, Dangriga Town had difficultv anewering
comprehension queetions. These pupils were of varloue
ethnic background - Creofe, Garifuna and Meetizo- Thie
factor made it clear to the researcher that reading
comprehension had to be examined and considered in two

"orrt"*t, within the context of Claes Curriculum and the
context of Multi-linEual State -

During discuesions the reeearcher noticed that
pupile exlribit eonfidence when they answered in unison-
If the queation wa8 content recall a1f were eager to
anawer - When they were asked to anewer individually,
many were not able to an8wer or chose not to an€twer '
When given hritten taEk mo8t pupi]"a reeponded comect to
content recafl and maiority responded wrongly or ignored
higher leve1 questions-

The researcher noticed that after Probing and
complimenting pupila and even coaxin€ some pupile their
firit language reaponsea improved - The reeearcher
belleve that it was neces8ary to implem€nt a program in
which some of the comprehension eki.ILe could be taught to
them. She planned a gix (6) week reading comprehension
Frogram in which some of these skifte were used and
ievilop"d using puppetry, dramatlzation and talea through
cooperative Learning.
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FURPOSE OF THE STUDY

Since reading comprehengion
problem for the pupils in Standard
thiB study was a6 followe:-

I

wa5
I IB,

To deveLop comprehenEion elrille to enable
pupils to become critical- thinkers.

a significant
the purpoEe of

With aiming at devel.oping pupils comprehension
ekille at Literal , inferential and cri.tica.I 1evels, the
researeh emphasized the following through the proEiram: -

1- ilain Idea

2- Judgements

3- PredictingClutcornes

4- Draw ConcLusions

5- lnterprct Implied Cause and Effect
Relationship

6- Comprehend Characters' Perspectlve

To empower pupils with ski11e 8o that
wiLl be able to understand and analyze
they read even beyond the writer-s text-

they
what
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When imp.Lementing thi6 program the reeearcher hoPed
that the entire educational aystem would benefit froD it;
such persons include Principals, leachers, Researchers,
Students (children) and the Minlstrv of Education-

SIGNIFICANCE OF THE STUDY

1- The Ministry of Education

At this level the re6uLta ot this program can
remind the d€cision making body in our Education
System of a critical problem in our Society- T'hat
is one of Reading Comprehension.

Such awaren€66 can motivate the Mini6try to
encourage a mor€ adequate and appropriate planning
of our national Reading Curyiculum- Hopefully'
they wiIl addrese the needs of workahope and
seminars and evaluation of the execution of the
education curricul,usl at Primary SchooLs-

2- Principals

3- Teachere

oth

To motivate and remlnd Principale that they are a
I)art of the problem of our pupile not being able to
-onrprehend what they reacl. They should find the
time to eupervi.ee and aseiet the teachere in
deve lopj.ng programg that errphaeize higher leveI
ekiIIe.

earche r

B-T.T-C. stud€nt6 that want to do a similar Program
can uao Ehi6 6tudy as a gui-de and insPirati'on'
They can get an idea of how to deeign their 6tudy'
Hopefully- they will implement the comprehension
stilts used in this Etudv and incorporat€ other
skilIe and current ideas that w€r€ not used in this
study -
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Hopefully teachera will be motivated to conduct
research and implement similar Program€t erith their
puplfa. That they may utillze aLl the creative
ideas taugtrt at B-T-T-C- and come up with some of
thel.r own -
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B.T.?- C.

Tata Duende

Xtabay

Anansi.

La Lorano

DEF]NITION OF TERMS

8e1Ize Teachers Tralnlng College

One of Belize-s popular folk
character named from The Maya title
Taba for "o-Id man" or "grandfather"
and Duende Spanieh for "dwarf",

A famous enchantros6 originated
among the Maya. A beautiful woman
!,rho turnB into a snake -

BeLize-s moat celebrated folk
character- Anansi croseed over the
new worfd from Africa on slave ship
and has b€€n adopted throughout the
Caribbean- llle Akon Ashanti name of
Kwaku Anansi has been thort€n€d to
"Anansi" a word that transLate6 aa
"Spider" -

A charactGr that
"Weeping Woman"

transl"at€s a6
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IMPORTANCE OF COMPREI{ENBIcIN AS

A PART Of,' THE READTNG PROCESS

Recent explanation6 of the Reading proce8E Bugge6t
that th6 meaning of a text doea not reside in the
mat€rial iteelf, but in the tran8actions and the
interaction6 that take place betvreen the read€r and the
text- The notj.on that it is iust a matter of id€ntifying
words have been dismiesed by experts auch as Goodman
(1976) and Smith (1978) two of the leading advocat€s of
Psycho- l ingr:istic viee, of reading- Reading ie a language
process wtrereby the reader j.nt€racta with print by ueing
inference8, ana-lyzing data and eomprehenBion 6k1118.

One part of the reading process which ie very
egeential in all aapect8 of life ie Comprehenaion -
Compreheneion iB a key factor in the iob opportunitiee
and quality of life for each one of u5- Through
comprehenelon a 1>erson understands what i6 heard or read,
which enhances corrmunication betwe€n a transmitter and a
receiver- Milfer ( 1984 ) atated,

" f n our high gpoed warlcl o.f comF,uter
tachno)ag:y and sate)l.it€ transnission
of efectronic aigna)a, one fincl that
raading i-q our most tundamentaf taol
tbr effective cormrunication - "

Being able to comprehend what one reade has become
one of the moat important factors contributing to succe€s
in many fiefds today- Doctors, Scientiste and Laboratory
Technologist analyze their findinga and the works of
others throuElh research documenta- Stock Brokers and
Businese Executives read cument iournalE' marketing and
managem€nc reports- Lawyere and Councilors review recent
d€vel"opments in their profeesional journals- Home makere
read magazineE that provide them vrith va-lid information
about chil,d care, home imProvement and economic factors-
Like those mention€d above it is al-eo important for
6tud€nt6 to r€ad and comprehend what th€y read- This is
especiafly re]evant for the students who are faced with
the' daify task of grasping many new concoPt8 j-n all
sub.Ject6 in the schoo-[ curricul.um- Likewise teachera and
students need comprehension skills to do research papere
on topic6 given at school -
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We as teacherE may rtot bs able to mE asure or see how
much th€ individuaf comprehend aB stated by Corey (1980),

"Compsrahension is a thinking pJ"oc€ss that
ia not on.7y difficuft to dafine but al.so
doeg not Lend itsalf we-l -l to being:
guantified o.r obsarved - "

Even though Comprehen6ion cannot be 6een, the depth
of the individual understanding can be reached through
t€Eting- Ihie ie poseible by adminietering a test based
on the materi.al the individual has read- This idea is
supported by Lliller (1S84),

"fn order to ,,easure (:omp?ehensio)7 it DuFt
be ta-qted in €,orre way to 5'ee hov much you
rememhar ot lchat nra-s J.ead- "

In addition to rem€xnbering, whatever i6 r€ad must be
understood i.n order to get neaning out of the printed
worde- Compreheneion al-lovrs and encourag€s stud€nt8 to
think critically -

Since one ne€ds to make iudgem€nte, drav, conclusion
and mak€ conatructive criticism in ord6r to comPr€h€nd it
can b6 6aid that through comprehension on€ can become a
critical thinker- It iB the duty of the echoo} to €nsure
that studants acquir€ skills that will empower them vrith
the ab111tie6 to anal,yze situatlonG and make relevant
decisions. We are living in a fast changing soci6ty
where individualg need to be conscioue of issues that
affect their 1iv€s. Much information is received through
newBpapers or magazines and one cannot apprecj"ate such
material if one cannot read and und€rstand what 1s
print€d- This ls one va],id r€a6on rnthy teach€rs should
strive to help children develoP comprehension skiLls-
Such skille wil,L enable them to make reLevant decieione
in their adult I ivea .

People need to be good readera as youn6f 6tudent6, aB
wel] as adults. 1f Belizean Frimary Schools produce good
readars the probability is that Belize would approach a
hlgher percentage ln llteracy. This 18 a good reaBon v'hy
teachers need to be aware of the gtudentg reading
comprehension weakness. Atter all we read in order to
understand, regardless of what we read or whether we read
for pleasure or for information.
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IMPROVING COMPREHENSION

In order to improve compreheneion ekilla the reader
ouat learn not only Literal int€rPretation of an author-e
word but also interpretation of his mood, tone, feeling
and attitude- Thi6 mean6 the reader must cooprehend
implied meaning and preiudices of writers, recognize
aummary statemento, make inferenceB and appllcatione and
recoelniz€ the broader implication of a paatag€ - The
reader ought to famifiarize himsel.f with the place, time
and atmosphere in which words erere writt€n- Aleo knowing
the use of periode, conmas ' exc.lagtation and question
marks ag aids to i.nterpretat j.on - 'Ihe teacher is turn
needs to Bet a purpose for readlng- T}lia i.r1f f enable the
reader to 66€ that the purpoEe ot reading the written
word is meaningful to them- When a child lacks basic
compreheneion skills he is not able to appreciat€ or
interpr€t what he haE read. Norton (1980) supPort6 aa h€
cLaims that,

"Cooprehen-aion ski)Js deafs wi th word
Daanings as wef I as the Literal or
infarrad neanin€ of reading matariaJ
and thair inxerpratatian - "

Strang, McCullough and Traxler (1986) aleo supports
thls when th€y atat€d that,

"Comprahension invoJvas reading tha )ines,
teadingi betw-een the lines attd reacling
beyoncl tha I ines - "

"Reading the lines" rofer to the L j.tera-L meaning of
the material. clearly ttr€ most ba6ic leve1, wj.thout which
no other 16 po6sib1e. Literal 1s relerred to as the
first Level in comprehension which reguares reading and
reca-[],ing details and facts from the passage or story-
Whether the words. serrtence structure. concepts, or any
compination of these create the problem of comprehension.
or r,rhether the Etudents' training, ability or background
is involved much be determined by the teacher- Ihrough
direct and indirect guestions, the teacher informally
diagnosee pupils' probJ-ems and checl:s the diagnosis by
experimenting and observing reeponses- Then the teacher
can use alternate te]:ts, varied reading assignments' and
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different guide questions to aesist stud€nts with this
leve1. Pre-reading and poet-reading diecuereions are
e86ential to provide stimulus and rea66urance. From
observations of finds made by res€archers, this method
re6ms to be overuaed in Belizean Primary Schools-

The second leve1, "reading between the lines" ie one
of which the reader is asked to think or infer- The
inferentia.l- Ievel require the reader to think and read
beyond the wrj.tten linee: predict outcomes' give the maj'n
idea of the passage, int€rpret charaet€r traits;
comprehend from the characters' persPecti.ve' under6tand
cauae and effect re.l-ationship and draw conclusions-
Thomas and Robinson (1973) Btate6'

"Reacliag: betw1en the )ines the reacler
reeognizes the attthor'g intant and
f:rlJJ.pos€ r intarpxat.=- the thought, pas-qes'
jlrd€ement ott his -qua te..lD€.rl c5, sea.t"c/re-q
f or and inteepr.eta clues - - - , distinglli-;,es
batw€en faet and oPinion, and seParates
hig oocn ideas from the authot"s- "

The reader also iudges the merit of the author-s
evidence or source. This is obvious"Ly a mature leve.I of
reading, r€quiring thinking and eliperience- From
observations made by researchers the moet Pr€valent error
point regarding the teaching of this slril'.I appears to be
in making assignments- The researcher agree€, that in
many of our schoo-Ls student6 are not prePared by the
teachere to perform the task that is set for them- The
purpose for the activity i5 not cfearLy established
therefore the reading is done without adequate
orientation and motivation nor stimulation- One way to
improve thie area of comprehen6ion is to let the atudents
record thelr predictiona about the content to be read'
This will make the reader excited and eager to read and
contra6t their own predictions again6t other class
members and the actual story-

The third i5 the critical thinking 4k111' this is
aLso refemed to as "reading beyond the Ij.nes" ' Strang'
McCullough and Traxler ( 1980) Etates' that reading beyond
the l ines,
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" invoi va-s deriviag imF'-l I ca tl ons,
spacula tjrr€' :barrt cor:segue.nce.s, arrd
drawinE: ganeta-Lizationg not,statect
by tha author- "

?hie goal is perhaps th6 hieihest and mo6t difficult
to attain, yet 6ome asp€cta are within the r€ach of the
more mature FupiLs. The reader is required to evaLuate
what is read, identify relevant information' perceive and
make bias judgements- As t€achers er€ can offer such
questione as - lf what the author says is true, srhat
additional concLusions not mentioned in the selection can
we draw? What changes can be expected to occur if thing6
continue as the author predi.cts'/ What changes would you
like to see and why'? Reading imaginative literature'
especially drana and poetry conmonly involves reading
beyond the fines.

Reading Comprehension shi1ls can be developed and
improved through various method6 of activity based
approach and contextual rich learning €xperiences- The
researcher choose to use dravring ' PupPetry'
draDatization, folktaLes and Poetry to develop theee
skifl.s- These activities enable the teacher to set a
purpoBe and the student6 to use their initlativ€ and
originatity to discover new insights and to ret']ect on
the significance of the ideas-
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},ETHODS FOR IHPROVING COMPREI{ENSION

Reading Comprehension is an active proceEEl and
cooperative learning is a terrific method by which
t€acher8 can facilitate content area' cornprehension and
learning Etrategies- Ihrough Cooperative Learning
children get the opportunity to work in sma1l group6 to
accompiish colnmon goa-[s. They are abie to share and
di6cu6s ideas and glve suPport which encourages active
participation. This alLows rel'ationship6 to deveLoP and
in certai.n environment extend cu-Iturai awarel]e6s $rhere
group members are of dilferent ethnic background- HiCh
IeveL reasoning and problem solving skills are also
developed through cooperative learning- Sharon etal,
( 1S88 ) states '

" {looperative J eat'ttitzg impravea -socia-l
and effective clevelopment amanE: aLL
stuclant-q - Sone thto dozen studie-q have
denonstrated that when stude)lts ar"e
allowaa to work cogether thelr expetience
an l.nc?eag;e in a vaPiett;' ot .social 'slrills'
They becoue mora ahLe to sol r'-e prablems
which cle.maDds LTaopetation ,.or sL]lutjot-q- "

In cooperative Iea::ning grouPe pupils work mutua1.}'y -

Children can read together or in pairs so everyone hae a
opportunity to read in a caring atmoephere - While
readinEi no one feare making errora and self-confidence
excels- By expreesing information and ldeas to other
group menbers, dlfficult Learning task6 such as divergent
thinking, decision malring and conceptuaL attai-nments are
guccessfulfy completed- Various activities can be
utilized in groups to enhance learning; such are
brain6torming id€aa, discussion, team-work, semantic
maps, drawing and presentations- While the teacher is
the observer the children become facilitator, rePorter'
recorder and material person- Each child has a ta6.lr to
complete or th€ group does not reach its €oal -

. Along with these cooperative learning activities:
Dramatisation and Puppetry are ueefu1 tools in deveLoping
readlng comprehenElon. lt bringe realism to what
chi]"dren read and understand- Dechant (1964) states'

Acting out the aLltivity tPequently 7s
the best way tL! ,-,eaL',ll the mean]r1{ ir

L7
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When chiLdren dramatize what occurred ln
they giv€ a clear demon6tration of what they
and understand from the pa8sage-

the atory
int6rpre t

Dramatization using pupp€ts also help sLow learnere
by seeinE actual exa.mpJ,es to better understand what waE|
read- Understanding story characterB ie not only a
valuab.le means for our atudents to dev€Iop desirable
hu.nan qualities and a .Love ot literature. Under6tanding
characters is also essential for comprehending the 6tory
as a wtrole- Character EtateE such as thej"r desir€s,
feelings, thoughts, and beliefs, are the gLue that tie6
the actions of the story togather.

Puppets can be used eepecially to repr€aent
characters of stories- Uhildren's tendencies to proiect
their own re6ponae6 onto story characters are especlally
apparent when th6 LitGratur€ comesr trom a culture
different from the readers orrn - This i8 why the
researcher decided to incorporate pupFetry to repreBenl
tolkLore characters such as lata Duende, Anansi, Lalorona
and Xtabay- I'his is sut>ported by Shipfey etal , (1968),

"Nantr taachers uge FuI:l€ts to il)u-qt?ate
the chapacte.].-q ir, -qtories tPom the woPLd
of Litarature and History- Puppet character
o-f .stolJ, adcl vaal ism -

Puppetry helps shy children who are atraid to sPea-l'r
to express themselves through th15 medium- The use of
puppetry fets the child gain seLf-confidence eince hie
thoughts are refLeeted and expressed through the puppet.
The chiLd is not visible to the audience 60 no one can
Laugh or make fun of hin- The child read aloud and
anrerer qr.restions more confidently with th€ use ot the
puppe ts -

.E'uppetry and !-ol-ktal,es provide good entertainment
for children. They enjoy Listening and are motivated to
telL their own story- It arouses intere6t and motivate6
them to ]isten and to r€ad- In Be.Iize, foLktales form
part of the core of the children'e background
e>:periences- The use of Belizean Folktales aa reading
materials enable pupils to r€Late the j.ntormation they
read to their reaL life experiences- Hebecca J- Lukens
( 1986) stat€s,
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".FoJ.k- tal e-s have baan cal J ad t}e
-spj.I"j trral hi8toPy ot hu a klnd - "

Host reading materials used in our Primary School'e
are imelevant to our BeLizean culture. Io motivate
chi.Ldren. teachers shouLd provide stud€ntg with reading
material that is relevant to their experience- Readlng
about their culture through l'olk-tafes and other stori-e6
with Belizean background are approprj-ate for children's
experience and will motivate then to want to read-

As Language Arts inatruction incr€asingly invoLves
guality children-s literature' 6tudents need to be
expoa€d to Iiterary forms wtrere character persp€ctiv€
must be inferred, where refationehips are centra.l to
understandj.ng of the etory, and where character motives
and b€liefs are followed. The reeearcher hoped that
ueing Folk-tale8, dra:na and PuPpetry through cooPerative
Iearning would hel"P pupils use background experiencea'
complete fu11y developed assignments, use t€xt6 proP€rLy
get meaning from printed words- Also consideration of
ih" p"""p".tive ot story characters might help children
grow in their comprehension of stories, it might also
help then grow i.n und€r6tanding other people too' a
benefit that will serve them we-II in al-l Part6 to thelr
lives-
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RESEARCH I'ESIGN

CHAf'TER I I I



The design of thle 6tudy waa on action researeh-
The reeearcher deeigned, implemented and evaluated an
a.ction reeearch in Reading Compreheneion incorporating
folktale and pupP€try through cooperative learning- The
prograJn waE executed with fifteen ( 15 ) children from
Standard III at Epworth Methodltt School- This study
includecl a program which contained a pre-test and poet-
te6t given to sanrrp Ie pupile- Scores ot the pre-test and
poEt-te6t were recorded for analysiE PurpoEe "

METHOD

This etudy was earrj:ed out over a gix (6) week
period from February 19th, 1996 to March ZSth. 1996' t'or
iorty-five (45) minuteB period6, three (3) times a week -
Tuesdaye, Wednesdayo and Thursdava.

A I)re-te6t was administered at the beginning of the
program. The eamplee were given a task to read silently
a.ncl then anEnrer ten que6tions individually that r'rere
basecl on the Etory, "Tata Duencle" - The format of the
queetione were three literal, four inferential and three
Jt tne crltical revelE of comr'rehenelon - The reeearcher
cliscovered that €ome children experienced difficultv when
answering queBtione at the literal level-

Throughout the program, the saml'leg were provided
with the activity baEect approaeh in cooPeratlve learning
folk-tales to develop compreheneion skilIs- Ltevicee used
consiet of group work, drawing, dramati-zation' pupPetry 

'group cliseueeion, group diecuegion and presentation of
="*".ttic ,.pe. Sr,eci-fic activities were ueed depending
on itB maximum usefulneee and how it lends itself to the
story .
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INSTRUMENT

The researcherE inBtrument used to col.Lest data were
a Pre-teEt and a post-teat.

The pre-teEt waE given thert Lhe program was
implemented. The po6t-teEt vra6 given at the end of the
prograrn- Ihe instrument consitted ot ten (lO) queetionE
- three literal , four inferential and three in the
critical levele of comprehension. Thoee at the literal
level were recall- Thoee at the inferential' level were
relatecl to maln idea, cauEe a.nd eftect relatlon€hip,
predicting outcomea and character !ra.i-t. Those at the
eritical level were queetiont on drawing conclusions,
character perBpective and making iudgementE.

The pre-tegt wao given on February 13th, 1996. The
poEt-te8t wa6 given on March 29th, 199{j- Both Pre-teEt
and post-test carried the same Pattern-
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HOW THE DATA WERE COLLECTED

A pre-test was given on February 13th. Based on the
reaufts a program was designed to meet the pupil-6 needs
and enhance deveLopment of conprehen6ion sEi116. The
I)re-te6t con6i6ted of a reading pasaage and ten
comprehension questions- Queetj.ons were based on
lltera], lnferentlal and critlcal ]evels. Fupi.le were
provided with multiple choice qusstionE and answersi soma
queationg required angw€rs ln their own words. Each
queation answered comectly ecored 10 Percent- The
entire test vaLued a totai of 1O0 percent.

Ttr€ post-test questions followed the ea-me Pattern as
the pr€-test- Ttl€ pogt-test questions also vaLued the
aame pol.nte .
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