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INTRODUCTION

BACKGROUND OF THE STUDY

In our Belizean Primary Schools, teachers are always
faced with the challenge of teaching Reading. Today,
another challenge from our media-oriented students makes
teachers reexamine the importance and need of reading.
Reading has alwaye been referred to as one key to
educational successe since almost every aspect of learning
uges reading as a major component. The written word is
turned to for explanation and elaboration even when
demonstration and imitation are necessary. To be able to
function adequately in society people need to be
literate. That includes read, write, understand and
communicate so as to effect changes in civic, economic,
social and political process of one s society. According
to the Encyclopedia (18989),

“Literacy is the ability to read and write,
to sign one s name, completion of certain
amounts of schooling and the ability to read
and write a simple message. However, a
person could meet these criteria but yet be
considered functionally illiterate, that is
enable to understand the reading matter
encountered in everyday life."

This shed some light on the idea that literacy in
Belize must also be understood in conjunction with the
malti-lingual dynamic of our country. The majority of
Belizeans speak another language or dialect prior to
speaking English, the official language of Belize. The
other languages are Creole, Spanish, Garifuna,
Ketchi/Mopan/ Yucatec Maya, Hindu, Arabic, Chinese.
Usually when reference ies made to literacy in English,
very little attention is given to the other languages
mentioned. Belize has boasted a ninety (80%) percent
literacy which have been declared a myth by Diane C.
Haylock (1992). Her claim can be seen as an echo of the
Minister of Education (1990) Said Musa s address to the
1990 Annual Convention of the B.N.T.U. He insisted that,



"Belizeans must finally shatter the over
ninety (90%) percent literacy myth and strive
to take on the challenge of meeting the
nation s basic learning needs by the end of
this century. "

The researcher believes that adequate development of
comprehension skills can effect developing literacy.

For the past six (8) years of teaching at various
schools, the researcher became aware of the problem of
reading comprehension. This problem range from Infant to
Upper Division students. Other teachers have claimed in
workshops that students exhibit much difficulty in
answering comprehension guestions. Results from Flores
(1993) on investigation conducted at three (3) schools in
Belize City at Standard V level, the students performance
decreased when test involved higher level questions.

The problem of reading comprehension is also carried
over to our Secondary Schools. According to Worrell
(1992) his research showed that students at Corozal
Community College performed poorly in Comprehension and
were not able to reason and answer inferential guestions.
Similarly is the claim of Villafranco (1995) at the Stann
Creek Ecumenical College. Students are extremely good at
content recall but do extremely poor at inferential and
analysis questions. Pearson (1985) stated that,

"Comprehension questions should be changed
from recall to higher level guestions;
inference and critical level."

The researcher agrees with Pearson and believes that
more inferential questions other than content recall
should be used in the Primary Schools Comprehension
lessons. The researcher became more observant of the
difficulty experienced by pupils when answering
comprehension gquestions during internships and block
practice during her studies at the B.T.T.C. Level 1 and
Level 2 programs. While teaching at Epworth Methodist
School, Stann Creek District, the researcher observed
that answering comprehension guestions at the higher
level was a problem throughout the school. As a part of
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the institution and being in the position to effect
change, the researcher was motivated to implement a
program to help develop and improve comprehension skills.
Based on her experience and results from Literature
Courseg directed by Leroy Green, Lecturer at B.T.T.C.,
the researcher believes that a program using puppetry and
drama could help to effect changes in the reading
comprehension dilemma.



IDENTIFICATION OF THE PROBLEM

After pre-testing the researcher identified that
approximately 75% of the pupils in Standard IIB, Epworth
Methodist School, Dangriga Town had difficulty answering
comprehension guestions. These pupils were of various
ethnic background - Creole, Garifuna and Mestizo. This
factor made it clear to the researcher that reading
comprehension had to be examined and considered in two
context, within the context of Class Curriculum and the
context of Multi-lingual State.

During discussions the researcher noticed that
pupils exhibit confidence when they answered in unison.
If the question was content recall all were eager to
answer. When they were asked to answer individually,
many were not able to answer or chose not to answer.
When given written task most pupils responded correct to
content recall and majority responded wrongly or ignored
higher level guestions.

The researcher noticed that after probing and
complimenting pupils and even coaxing some pupils their
first language responses improved. The researcher
believe that it was necessary to implement a program in
which some of the comprehension skills could be taught to
them. She planned a six (6) week reading comprehension
program in which some of these skills were used and
developed using puppetry, dramatization and tales through
cooperative learning.
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Since

PURPOSE OF THE CTUDY

reading comprehension was a significant

rroblem for the pupils in Standard IIB, the purpose of
this study was as follows:-

To develop comprehension skills to enable
rupils to become critical thinkers.

To empower pupils with skills so that they
will be able to understand and analyze what
they read even beyond the writer s text.

With aiming at developing pupils comprehension
skills at literal, inferential and critical levels, the
research emphasized the following through the program:-

Lo

Main Idea
Judgements
Predicting Outcomes
Draw Conclusions

Interpret Implied Cause and Effect
Relationship

Comprehend Characters”™ Perspective



SIGNIFICANCE OF THE STUDY

When implementing this program the researcher hoped

that the entire educational system would benefit from it;
such persons include Principals, Teachers, Researchers,
Students (children) and the Ministry of Education.

2

The Ministry of Education

At this level the results of this program can
remind the decision making body in our Education
System of a critical problem in our Society. That
is one of Reading Comprehension.

Such awareness can motivate the Ministry to
encourage a more adegqguate and appropriate rlanning
of our national Reading Curriculum. Hopefully,
they will address the needs of workshops and
seminars and evaluation of the execution of the
education curriculum at Primary Schools.

Principals

To motivate and remind Principale that they are a
part of the problem of our pupils not being able to
comprehend what they read. They should find the
time to supervise and assist the teachers in
developing programs that emphasize higher level
skills.

Teachers

Hopefully teachers will be motivated to conduct
research and implement similar programs with their
pupils. That they may utilize all the creative
ideas taught at B.T.T.C. and come up with some of
their own.

Other Researchers

B.T.T.C. students that want to do a similar program
can use this study as a guide and inspiration.
They can get an idea of how to design their study.
Hopefully they will implement the comprehension
skills used in this study and incorporate other
skills and current ideas that were not used in this
study.



B.2.T.6.

Tata Duende

Xtabay

Anansi

La Lorano

DEFINITION OF TERMS

Belize Teachers Training College

One of Belize s popular folk
character named from The Maya title
Tata for "old man" or "grandfather"
and Duende Spanish for “"dwarf".

A famous enchantress originated
among the Maya. A beautiful woman
who turns into a snake.

Belize s most celebrated tfolk
character. Anansi crossed over the
new world from Africa on slave ship
and has been adopted throughout the
Caribbean. His Akon Ashanti name of
Kwaku Anansi has been shortened to
“"Anansi" a word that translates as
“Spider".

A character that translates as
“"Weeping Woman”

10



CHAPTER 11

REVIEW OF LITERATURE
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IMPORTANCE OF COMPREHENSION A3
A PART OF THE READING PROCESS

Recent explanations of the Reading process suggest
that the meaning of a text does not reside in the
material itself, but in the transactions and the
interactions that take place between the reader and the
text. The notion that it is just a matter of identifying
words have been dismissed by experts such as Goodman
(1976) and Smith (1978) two of the leading advocates of
Psycho-linguistic view of reading. Reading is a language
process whereby the reader interacts with print by using
inferences, analyzing data and comprehension skills.

One part of the reading process which 1is very
essential in all aspects of life is Comprehension.
Comprehension is a key factor in the Jjob opportunities
and quality of 1life for each one of us. Through
comprehension a person understands what is heard or read,
which enhances communication between a transmitter and a
receiver. Miller (1984) stated,

“In our high speed world of computer
technology and satellite transmission
of electronic signals, one rfind that
reading is our most fundamental tool
for effective communication.”

Being able to comprehend what one reads has become
one of the most important factors contributing to success
in many fields today. Doctors, Scientists and Laboratory
Technologist analyze their findings and the works of
others through research documents. Stock Brokers and
Business Executives read current journals, marketing and
management reports. Lawyers and Councilors review recent
developments in their professional journals. Home makers
read magazines that provide them with valid information
about child care, home improvement and economic factors.
Like those mentioned above it is also important for
students to read and comprehend what they read. This is
especially relevant for the students who are faced with
the daily task of grasping many new concepts in all
subjects in the school curriculum. Likewise teachers and
students need comprehension skills to do research papers
on topics given at school.

—
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We as teachers may not be able to measure or see how
much the individual comprehend as stated by Corey (1980),

“Comprehension is a thinking process that
is not only difficult to define but also
does not lend itself well to being
quantified or observed."

Even though Comprehension cannot be seen, the depth
of the individual understanding can be reached through
testing. This is possible by administering a test based
on the material the individual has read. This idea is
supported by Miller (18984),

“In order to measure (omprehension it must
be tested in some way to see how much you
remember of what was read.’”

In addition to remembering, whatever is read must be
understood in order to get meaning out of the printed
words. Comprehension allows and encourages students to
think critically.

Since one needs to make judgements, draw conclusion
and make constructive criticism in order to comprehend it
can be said that through comprehension one can become a
critical thinker. It is the duty of the school to ensure
that students acquire skills that will empower them with
the abilities to analyze situations and make relevant
decisions. We are living in a fast changing society
where individuals need to be conscious of issues that
affect their lives. Much information is received through
newspapers or magazines and one cannot appreciate such
material if one cannot read and understand what is
printed. This is one valid reason why teachers should
strive to help children develop comprehension skills.
Such skills will enable them to make relevant decisions
in their adult lives.

People need to be good readers as young students, as
well as adults. 1f Belizean Primary Schools produce good
readers the probability is that Belize would approach a
higher percentage in literacy. This is a good reason why
teachers need to be aware of the students reading
comprehension weakness. Atfter all we read in order to
understand, regardless of what we read or whether we read
for pleasure or for information.
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IMPROVING COMPREHENSION

In order to improve comprehension skills the reader
must learn not only literal interpretation of an author’s
word but also interpretation of his mood, tone, feeling
and attitude. This means the reader must comprehend
implied meaning and prejudices of writers, recognize
summary statements, make inferences and applications and
recognize the broader implication of a passage. The
reader ought to familiarize himself with the place, time
and atmosphere in which words were written. Also knowing
the use of periods, commas, exclamation and question
marks as aids to interpretation. The teacher is turn
needs to set a purpose for reading. This will enable the
reader to see that the purpose ot reading the written
word is meaningful to them. When a child lacks basic
comprehension skills he is not able to appreciate or
interpret what he has read. Norton (1980) supports as he
claims that,

“Comprehension skills deals with word
meanings as well as the literal or
inferred meaning of reading material
and their interpretation.’

Strang, McCullough and Traxler (1986) also supports
this when they stated that,

“Comprehension involves reading the lines,
reading between the lines and reading
beyond the lines. "

“"Reading the lines" refer to the literal meaning of
the material, clearly the most basic level, without which
no other is possible. Literal is referred to as the
first level in comprehension which reguires reading and
recalling details and facts from the passage or story.
Whether the words, sentence structure, concepts, Or any
combination of these create the problem of comprehension,
or whether the students  training, ability or background
is involved much be determined by the teacher. Through
direct and indirect questions, the teacher informally
diagnoses pupils’® problems and checks the diagnosis by
experimenting and observing responses. ‘Then the teacher
can use alternate texts, varied reading assignments, and
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different guide questions to assist students with this
level. Pre-reading and post-reading discussions arse
essential to provide stimulus and reassurance. From
observations of finds made by researchers, this method
seems to be overused in Belizean Primary Schools.

The second level, "reading between the lines" is cne
of which the reader is asked to think or infer. The
inferential level reguire the reader to think and read
beyond the written lines: predict outcomes, give the main
idea of the passage, interpret character traits;
comprehend from the characters” perspective, understand
cause and effect relationship and draw conclusions.
Thomas and Robinson (18973) states,

“Reading between the lines the reader
recognizes the author s intent and
purpose, interprets the thought, passes
Judgement on his statements, searches

for and interprets clues..., distinguishes
between fact and opinion, and separates
his own ideas from the author's.”

The reader also judges the merit of the author’s
evidence or source. This is obviously a mature level of
reading, requiring thinking and experience. From
observations made by researchers the most prevalent error
point regarding the teaching of this skill appears to be
in making assignments. The researcher agrees that in
many of our schools students are not prepared by the
teachers to perform the task that is set for them. The
purpose for the activity is not clearly established
therefore the reading is done without adequate
orientation and motivation nor stimulation. One way to
improve this area of comprehension is to let the students
record their predictions about the content to be read.
This will make the reader excited and eager to read and
contrast their own predictions against other class
members and the actual story.

The third is the critical thinking skill. this is
also referred to as "reading beyond the lines”. Strang,
McCullough and Traxler (1980) states, that reading beyond
the lines,
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‘involves deriving implications,
speculating about consequences, and
drawing generalizations not stated
by the author."”

This goal is perhaps the highest and most difficult
to attain, yet some aspects are within the reach of the
more mature pupils. The reader is required to evaluate
what is read, identify relevant information, perceive and
make bias Jjudgements. As teachers we can offer such
questions as - lf what the author says is true, what
additional conclusions not mentioned in the selection can
we draw? What changes can be expected to occur if things
continue as the author predicts? What changes would you
like to see and why"? Reading imaginative literature,
especially drama and poetry commonly involves reading
beyond the lines.

Reading Comprehension skills can be developed and
improved through various methods of activity based
approach and contextual rich learning experiences. The
researcher choose to use drawing, puppetry,
dramatization, folktales and poetry to develop these
skills. These activities enable the teacher to set a
purpose and the students to use their initiative and
originality to discover new insights and to retflect on
the significance of the ideas.
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METHODS FOR IMPROVING COMPREHENSION

Reading Comprehension is an active process and
cooperative learning is a terrific method by which
teachers can facilitate content area, comprehension and
learning strategies. Through Cooperative Learning
children get the opportunity to work in small groups to
accomplish common goals. They are able to share and
discuss ideas and give support which encourages active
participation. This allows relationships to develop and
in certain environment extend cultural awareness where
group members are of ditferent ethnic background. High
level reasoning and problem solving skills are also
developed through cooperative learning. Sharon etal,
(1988) states,

"Cooperative learning improves social

and effective development among all
students. Some two dozen studies have
demonstrated that when students are
allowed to work together they experience
an i1ncrease in a variety of social skills.
They become more able to solve problems
which demands cooperation for solutions.’”

In cooperative learning groups pupils work mutually.
Children can read together or in pairs so everyone has a
opportunity to read in a caring atmosphere. While
reading no one fears making errors and self-confidence
excels. By expressing information and ideas to other
group members, difficult learning tasks such as divergent
thinking, decision making and conceptual attainments are
successfully completed. Various activities can be
utilized in groups to enhance learning; such are
brainstorming ideas, discussion, team-work, semantic
maps, drawing and presentations. While the teacher is
the observer the children become facilitator, reporter,
recorder and material person. Each child has a task to
complete or the group does not reach its goal.

Along with these cooperative learning activities:
Dramatization and Puppetry are useful tools in developing
reading comprehension. It brings realism to what
children read and understand. Dechant (1964) states,

“Acting out the activity trequently 1s
the best way to teach the meaning oI words.
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When children dramatize what occurred in the story
they give a clear demonstration of what they interpret
and understand from the passage.

Dramatization using puppets also help slow learners
by seeing actual examples to better understand what was
read. Understanding story characters is not only a
valuable means for our students to develop desirable
human qualities and a love of literature. Understanding
characters is also essential for comprehending the story
as a whole. Character states such as their desires,
feelings, thoughts, and beliefs, are the glue that ties
the actions of the story together.

Puppets can be wused especially to represent
characters of stories. Children’ s tendencies to project
their own responses onto story characters are especially
apparent when the literature comes from a culture
different from the readers own. This is why the
researcher decided to incorporate puppetry to represent
tolklore characters such as Tata Duende, Anansi, Lalorona
and Xtabay. This is supported by Shipley etal, (1868),

"Many teachers use puppets to illustrate

the characters in stories from the world

of Literature and History. Fuppet character
of story add realism.”

Puppetry helps shy children who are atfraid to speak
to express themselves through this medium. The use of
puppetry lets the child gain self-confidence since his
thoughts are reflected and expressed through the puppet.
The child is not visible to the audience so no one can
laugh or make fun of him. The child read aloud and
answer questions more confidently with the use of the
pupprets.

Puppetry and Ffolktales provide good entertainment
tfor children. They enjoy listening and are motivated to
tell their own story. It arouses interest and motivates

them to listen and to read. In Belize, folktales form
part of the core of the children’s background
experiences. The use of Belizean Folktales as reading

materials enable pupils to relate the information they
read to their real life experiences. Rebecca J. Lukens
(1986) states,

18



"“Folk-talaes have hesen called the
spiritual history of human kind."

Most reading materials used in our Primary Schools
are irrelevant to our Belizean culture. To motivate
children. teachers should provide students with reading
material that is relevant to their experience. Reading
about their culture through Folk-tales and other stories
with Belizean background are appropriate for children’s
experience and will motivate them to want to read.

As Language Arts instruction increasingly involves
guality children’s literature, students need to be
exposed to literary forms where character perspective
must be inferred, where relationships are central to
understanding of the story, and where character motives
and beliefs are followed. The researcher hoped that
using Folk-tales., drama and puppetry through cooperative
learning would help pupils use background experiences,
complete fully developed assignments, use texts properly
get meaning from printed words. Also consideration of
the perspective ot story characters might help children
grow in their comprehension of stories, it might also
help them grow in understanding other people too, a
benefit that will serve them well in all parts to their

lives.
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CHAFTER II1

RESEARCH DESIGN
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METHOD

The design of this study was on action research.
The researcher designed, implemented and evaluated an
action research in Reading Comprehension incorporating
folktale and puppetry through cooperative learning. The
program wae executed with fifteen (15) children from
Standard III at Epworth Methodist School. This study
included a program which contained a pre-test and post-
test given to sample pupile. Scores of the pre-test and
post-test were recorded for analysis purpose.

This study was carried out over a six (6) week
period from February 19th, 1996 to March Z9th, 1996, for
forty-five (45) minutes periods, three (3) times a week -

Tuesdays, Wednesdays and Thursdays.

A pre-test was administered at the beginning ot the
program. The samples were given a task to read silently
and then answer ten questions individually that were
based on the story, "Tata Duende”. The format of the
questione were three literal, four inferential and three
at the critical levels of comprehension. The researcher
discovered that some children experienced difficulty when
answering guestions at the literal level.

Throughout the program, the samples were provided
with the activity based approach in cooperative learning
folk-tales to develop comprehension skills. Devices used
coneist of group work, drawing, dramatization, puppetry,
group discussion, group discussion and presentation of
semantic maps. Specific activities were used depending
on its maximum usefulness and how it lends itself to the
story.



INSTRUMENT

The researchers instrument used to collect data were
a pre-test and a post-test.

The pre-test was given then the program was
implemented. The post-test was given at the end of the
program. The instrument consisted of ten (10) questions
- +three literal, four inferential and three in the
critical levels of comprehension. Those at the literal

level were recall. Those at the inferential level were
related to main idea, cauese and effect relationship,
predicting outcomes and character trait. Those at the

critical level were gquestions on drawing conclusions,
character perspective and making judgements.

The pre-test was given on February 13th, 1896. The
post-test was given on March 29th, 1996. Both pre-test
and post-test carried the same pattern.






