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Introduction

Although all schools in Belize have English as the offrcial language of instructions,

most children come to school equipped with their mother tongue, which is not English. In

some areas we find Spanish speakers, Garifuna speakcrs and Maya speakers. However,

the most common medium of communication is the Creole dialect. This affects them in

rheir writing; primarily because children often write the way they speak. The creole

dialect has all the strucfure ofthe lrnguage but does not have a standard pronunciation

key. This means that words are different according to their mann€r ofpronunciation.

Decoding making connection and undcrstaoding how words are spelt is ut importa$

skill that pupils need to acquire which will enable them to communicatg read fluently

urd understsod written information-
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f Phonics is an instrumentsl means of helping pupils to acquire the competence they

neod in letter- sound relationship. It entails the understanding as well as leaming t}u

printed language rcpr€sents the spoken sounds that are heard when words are

pronounced. It is teaching students the association by a particular letter or combination of

letters.



Backeround of the studv

Teachers all over the country of Bclize are finding out that the children today have

a general problem in pronounchg unfamiliar words. This ability to pronounce and

recopize words in one of the most important elements in order for good reading and this

researcher found out ttrt this is lacking fiom many scbools. Children rnust learn how to

read so they can later read to learn. This begins by picture a*sociation and representation.

The ability to read efficiently is a key tool for retaining and maintaining good

relatioaships and jobs.

A good phonics programme will assist in providing a basic reading readiness for

children in the classroom. The pupils will be stimulated tluough various meaningful

activities and practices thst will enhance in mastering the reading skills tlat render

successful reading.

6



Identification of the Problem

ldany schools in Belize stram ohildren according to their ability. ln a single class

there may be two or three groups ofreading, this is a result ofthe reading disability that

teachers are experiencing witlin the classroom. The researcher observed that the children

et St. Isabella RC. School were in one large group for reading.

After several vicits to the school it was observed by this researcher that majority of

the students showed little interest in rcading. It was obvious tlnt very few pupils were

able to read fluently and were unable to read their text from the First Aid in English

Reader, "What.a Friglti'. Most of the timc tlrey world stop at an unfamiliar word to rcek

assistance in the pronunciation ofthe word. They would discontinue to read when the

word has becn pronounccd properly for them becausc thcy felt embarrassod.

Based on this rescarchers' observatiorg ttrere appeared to be a lack ofundefstatrding in

the phonetic skills (structure, pronunciation, deooding and association ofwords) in this

Standard I Class.

7



therefore the researcher decided to implement a reading prograrnme to determine if

they will be any significant improvernent in the reading ability of these pupils who will

be involved in the programme.

8
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Purnose of the Studv

This researcher found out thtt the problem that childron are encourtering may be a

lack ofthe phonetic skills, so he decided that he would irnplement a programme based on

tlte phonetic skills that ho hoped would motivate children to become good readers. This

prodlramme was desigaed to let children develop good reading skills 8nd is not afraid to

attack any book ard will be able to develop a love for reading.

To assist these pupilg this researcher planned to implement a reading programme for

six weeks using the Phonetic Approach.

The purpose ofthc study ls to:

1. I*t pupils rssmiete letten with coundg and objects

2. [.et pupils combinc sounds to pronounce words

3. Usc consonants blmdr and diagrphs to idcntify their position in words and

crertc ncw words using blends

4. Eevc e basic knorlcdge of the generelizrtion of vowcls

5. Grin skillr to ettrck ncs wordt and pronouncc thcm corr€ctly



Sienificance of the Studv

The researcher feels that this study is relevant because more attention is being t*en

by Belizean and Caribbean Educators to improve the level ofliteracy in our region.

Children could be viewed as the main beneficiary in that the programme will provide

them with the foundation oftheir reading skills. Ifproven effectivg it is also hoped that it

will be implemented in schools to improve their children reading porformance.

l0



Delinition of Terms

Reading - the act producing correct sounds from symbols

Blend - two or more consonants coming together; it can be at the beginning or at the end
of a word

Diagraph - two consonants coming together to make one sound

1l
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Literature Review

TOpiC: A six- week Remedial Programme using the Phonaic Approach as an aid in
assisting a group of Standard I students at St. Isabella R.C. School in Bermudian
Landing weak in the areas oforal reading and comprehension.

Reading is the ability to receive and comprehend language ttrough writtea symbols.

It is the key to the entiro leaming process in prosent day schooling. Performance in all

zubjects is dependent on the ability to read. Children must learn to read in order to read to

learn. The teaching and leaming ofreading is a complex process whioh is so great that if

it is not taught in tle correct manner can Austrate the teacher atrd confirse the learner.

According to author, W. Heilan in Principles and Practices of Teaching Reading

(1991), -I*aming to read is a complicated procesg and is sensitive to a variety of

prcssures or the wrong kind ofpressures may rezult in nonJearning." Reading is

complicated, for it involves speaking listening reading and writing which need each

other. Heilman further states that 'Reading involves more than the mechadcsl process.n

It involves group activitics associated with reading to edhgnc€ the learning process and,

even though it is true that learning is partly a social process, each child in a group learns

to read learns as an individual.

ftroughotr many schools in Belize, children of different ethaic groups can be found.

In many classroomg thert are two or more children of difterent ethnic origins whose

languages and pronunciation varies. As a result ofthis it hinders the progress ofchildren
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whose mother tongue is completely ignored by the teacher. The children are then placed

in a new school environrnent and is expected to speat in English when, ia fact, they are

unable to speak and comprehend this unfamiliar language because they are accustomed to

thoir first langu8ge spoken 8t home which can be Creole, Garifuna Spanish or Maya .

This researcher feels that a gap has been formed between the children's first language and

that of Standard Languagg as much efort is not being made on tlre part of many teachens

to associate one with the othpr for the benefit ofthe children. This tien leads to

difficulties in tlrc children's speaking and, more importartly, their reading activities.

Ion Shapiro (1991) reminds us rhat reading and uriting were traditionally consldered

to be opposing processes as reading was soen as passive while writing was seen as an

active and expressive activity.

However, the researcher feels that the skills of rcading and writing should not be

Beparst€d but should be treded as complimenrary, each skill assisting the other for the

enhancement of literacy. This is so because eu individual who engages in comprehension

and composing must oonstruct meaning through the written word.

Phonics is the general foundation to the teaohing and learning ofreadiog; therefore.,

teaching reading to a poor reader should be done with utmost c€xe to ensue that proper
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phonetic skills are learnt. However, most teachers fail to tansmit tlrese skills that are

required by leamers; as a rezult, learners become frustrate4 less motivued and hence,

become poor readers.

Edward Fry in his bool Teacher Faster Reading , (1%5), Sates that 'Good readers

should know something ofthe relationship between thc latter that they read and the

speech soun4 which is called Phooics. Sometimes an unfamiliar printed word will

become familiar when spokerq and learning new words will become familiar when

spoken; and learning new word is often aided by pronouncod it as well as seeing it.x

Based on the researchers' observation in the teaching ofphonics, teachers repeat

words constaffly unt'rl children are un8ble to hear them or see thern This gets children

confused. The children then laok the opportrnity to practice the use ofthe word in tleir

orperiences, end the word does not beoornc part of the child's vocabulary. The child will

eventually forget the word and no leaming will take place. To avoid such mishaps, it is

important to constnrol meaningful lessons that will be accompanied by tcaohing aids and

games to motivate chil&en.

Language elrpertg havo broken down English into tuo cat€gories, which are vowels

and consonants. There is a disagreement at times about the difer€nce between a vowel

and a colsonant. One distinct charactcristic ofa vowel is that it uses the vocal cords, for

example g as in all, s as in he. Based on ttre researcher's observ'ation, some teachers are

unable to differentiare between the vocal and nasal soutr4 and lack the intrinsic

motivation in researching to enhance their knowledge. ltis ls atr important element in the
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learning and teaching ofreading since the letters ofthe alphabet have diferent sounds.

Ahhough most young children can tell the difference baweeo print and picture, and

distinguish from other graphic symbols, an essential understanding for continued literacy

growth is the conc€pt tbat prht represents meaningful language in rcading. While

children can understand the meaning of features in print, when they come to school,

others do not see any connection between oral langgagB and print. To provide

opportunities for children, teachers should Iet children focus on the conc€pt thst the print

represeots messagqs. These messages must be sensible as spok6 language and it will

enhance the development in childreo that the concep which is printed meaningful.

Marion Monroe and Bernice Rogers in Foundation for Reading (1964) catqorizc the

causes of difficulties in learning to read as follows. 'A child's emotional balance or

unbalance has e'? effort upon his ability to leanr, and reain what he has learnt.

(i) Emotionally disturb children are under pressure when they are placed in reading

situations. Anxieties, hostilities and withdrawals are sonre factors that contribute to

children experiences thst hinder theh progress in reading."

(ii) Visual Defects of various kinds may retard learning to read. One is myopia- near

sightedness. Crtrildren are not uzually aware ofthe visual defects, as th€,y believe that

weryone rees just like they do.

(iii) Hearing Defects is one ofthe many infectious illnesss to which children are prone

and may result in hearing loss. Sorne children sometimes go tirough periods of
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tomporary hearing loss just d a p€riod when tbe learning tasks reqube hearing activity. A

teacher should bc on the al€f,t to ideotifu children who are even ternporarily hard of

hearing and give them seats near enough for them to hoar hivher voice in the classroom.

(iv) Problem.e resuhing fiom chang+hand reference. Serious reading problems may

dcvclop ifa child who naturally prefers his right hand has boen pressured into

using his left hand instead- HiCher wlnle system of motor ooordination may be

affeotod as well as hiVher paception of space.

(v) Neurological hoblem- since they are more difticult to identi! their problems of

vision or hearing ftequently to diagnosed. A child must havo an adequate,

org;anized central nervous system in order to coordinate and link visual symbols

with rheir meaning. These associations take place in the centrsl nervous system

where association fibres between the sens€ areas ofthe brain are coordinated with

each and motor resporues. Ifthe brain has been darnaged by birttu injuries or

illness so that the association fibres are injured, there may be an organic basic for

a child's dilEculty in learning to read.

It is important that the teaohers are familiar with all the causes ofreading difficulties.

It will enhance their development and they will be able to recognize who is affected by

one ofthe problems stated above. Teachers should stcp up their ability and alertness in

identifying children by working with individuals rather than in large groups and will

administer help and seek the need for a specialist if it is required.
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Research Method

After mecting with the class teacher of St. Isabella R.C. School, the researcher

becamo familiar with the problems affecting the pupils ofthat school. As this rescaroherb

was once a teacher at this school, he decided to design a programme that would rssist

therr The programme lasted for six wecks and was administered on lanuary lE to

February 26, 1999. Ar the beginning of the programme, s pre.test was given and at the

end of the programme a post-test was givcn.

The areas t}at were covered by the Std.I class teacher w€re comon nts sounds, short

and long vowel sound blends and diagraphs. This was done because many ofthe children

had problems using consonants to form blends.

The researcher and the class t€acher came up with the idea that instructional lessons

were t4ught four days a week for t}irty minutes per day (10:00 a.m. to 10:30 a.m.I from

Monday to Thursday. On Friday, a test was given to sum the units for each woek. This

was recordcd on a table but was not used as a part ofthe dua analysis.

The grades from thc pro-te.st and post-test were recorded to be used in the data

analysis.

Samnle

The sample for this study consist€d 12 ont of Standard I pupils at St. Issbella RC.

School. The pupils' age ranged from E to I I years old. The sample included pupils who

had g€st difticulty in reading and problem in decoding new words when they

eftcolmtcred th6m.

The pupils in the sample arc referred to as zubjects. 19



Instruments

Weckly tests were given after each unit \r,ls coryleted brd was not used in the data

analysis. This information was used to check pupils progress.

The pretest and the post-test that were given were usod to analyze data basod on

their results. These can be seen on s table chart on Figure 3.1 and a bar graph on

Figure 3.2.

How Data wes Anelvzed

The data was analyzed using the results ofthe pre-tost and the post-tes. The numbem

on the graph and chart indicat$ a closI interpretation ofthe data mllected indicathg less

difercnce in percentage ofeach zubj€c't. A table chart and a bar graph was used to

illustrate the difference between the subjects pre-test atrd post-test scores.

20
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Descrinti on of the Pr amme

The programme lasted rix weeks. Eac;h lesson was taught for a period of 30 minuteg

fow days a week. On Friday, a test was given to srm up each unit.

The following is a summary ofthe programme.

Week I -Day I

Topic -Initial Consonants

Objective -Pupils will be able to give different sounds ofconsonants and identifu them.

Using pictures as clues pupils will be able to complete a word by writing the

initial consonsnts, getting at least 7 out of l0 corrcct.

Materials -Wortsheetg consonants card, picture cards, srprise box.

Activities -Have a student walk around the class with a surprise box and have studerts

select a consonant card. Pupils who are given the card will stand and arrange thernselves

in alphabetical order, give the sound ofthe lettcr that that they sclected and choose a

word that begins with the letter, and tell the clars the word. The child will be rewarded

with a clap and will sit. Teaoher u/ill place pupils in groups of tlnee and will distribute

picture cards to the groups and let pupils select a box the initial consonant ofeach picture

and arrange them in the order then pin them on the chalkboard. Pupils will be given a

sheet ofpaper and will write the initial consonant to the conesponding pictures to

complete the words. 22
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Evaluation - Pupilr were able to identifu some ofthe consonants, the pictures and give

the initial consonants to complete the words. The activities were interested to them and

they enjoyod the lesson.

e.g.

_og _upln

23



We€k I -Day?

Topic -MedialConsonants

Objective -Using pictres as cfues pupils will be able to idemiS the middle corsonant

sound in a wod by insertirg the letter ofthe sound in the medial position ofwords ar

least 7 out of l0 correc-t.

Matoials -Objects, picturesr flash cards, flipohart

Activities -llave pupils show the class pictures and the teacher writes t]re picture's name

on the flipchart. Irt pupils look at tle word and give the similarities in the letter and their

position. Pupils will identi$ only the medioal oonsonants in oach word. Pupils will be

placed in pairs ud they will maroh objects with their names by using tapes and places

and place the flash cards on the objects and circle the medial consonatrts.

Pupils will be glven a worlaheet to complece by using the pictures as clues rnd write the

medial consonads on the blar* spacc provided.

Evaluation -Not all pupils were able to give the correct oonsonants. Ir,Iany ofthem wrote

any letten for the picnrc.

e.g

se en bo es
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Weekl -Day3

Topic -Final Consonants

Objective -Using picture illustrdion and letter for clucs pupils will be able to identiff

the final coosonants by coloring the pictures and complete the words getting at leaS 7 out

of l0 words correct.

lvlataials -Surprise bag work cards, objectg worksheet, flash card

Activities -Teacher will present pupils whh a zurprise bag. Have pupils select an object

from the bag; tell the class whu the object is and find a flash card to match the picture.

Pupils will be asked what are the similarities betwocn the words; pupils will be asked to

give the ffnal consonarts of each word. Each pupil will be given a work card with

pictures and will circle the pictures that ends with a corulrloant and read the words to the

class. Pupils will circlc the pictures that contain a consonan in the last word and will

comple{e each word.

Evaluation -Mo* pupils were able to identiS and color the correct pictures, and

conplete each word. It was shown that there was a significant improvement in their

gades.

e.g.

spoo_ es_ ba kit
a
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Week 1 -Day4

Topic -Consomnt h initial, medial and final position

Objective -Children will be able to recognize the consonant sound in all three positions,

by providing consonants in the idtial, medial and final position getting ar least 7 out of

l0 correct.

Material -Workshee( game @uss in the Tree), flash cerds

Aqtivities -Have pupils play the game nPuss in the Tree". Let pupils take two flash cards

from a box and write tieir names on the card placing the initial, medial and final position

of each word and place it in the center ofthe tree until they caq reach the puss. The

person to place the las card and place it correctly will ga the Puss and inside the package

will have rnany kittens. Children who got both words correct will get a kitten. Pupils will

be given a worksheet to insert initia[ medial and final consonants.

Evaluation -Some pupils still had diffrculty in inserting the medial position. There were

few prpils who had difficulty in inserting the lettcr to the final position of the word. The

initial insertion ofletter was improved significantly

e.g.

un oat ta le
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Initial

hive

fun

nut

Medial

wagon

sprder

cmel

Final

man

fun

mrt
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Weekl -Day5

Topic -Test on Consonants

Objective - Provide with a worksheet , pupils will be able to place words correctly

according to their position getting at least seven out oftwelve correct.

Material s- Wortstreet, puzzle

Activities- llave pupils cOmplAe a p,rzzls Sy &mnging letters selecting only the

consonsnts and placing them in the puzzle with the pictures.

Evaluation- Most pupils were unable to place the consonants in their medial positions.

This resulted in a low grade in their performance; only four pupils were able to obtain

sixty percent passing mark.
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Week2 - Day I

Topic - Short "A" vowel sound

Objective- Pupils will be able to circle words that contain the short "a' vowel geBing at

least eight out often correct.

Maerials- Pictures, worksheet, flipchart, chart

Activities- Teacher will have pupils present pictures and let the class name them arrd she

will record the names on tle flipchart. Teacher will elicit from pupils through questioning

what letter is common to each word after they have pronounced the words. Using a chart,

pupils will identift the vowel "a", sound it out, and will underline the word tha the short

"&" vowel sound by circling the words.

Evaluation- Children enjoyed looking at the picures and identifring the letters. This

assisted them in pronounoing words.
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Week2 -Day2

Toptc -Short ne'and'i'vowel sound

Objective -Pupils will be able to iderti$ words that contain short

sound usiog picturc clues and promrnciation of words by underlining the words gating at

least seven out oftetr corre{t

lvlsterials -Shop paper, markers, worksheet

,dctivitios -llave pupils place themselves in groups ofthree and provide each group with

a sbop paper and marker. Ilave the leader ofthe group write ten words that has the letter

"e" and ten that has thc letter "I". Let pupils identifr the words that have the short 'e" &rd

"i' sound and circle therq The leader will preseot to the olass the words and prcnounc€

them.

Evaluation -Pupils enjoyed worting in groups and being assigned to a position they were

able to come up with many words and this helped in expanding tleir vocabulary.
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Week2 -Day3

Topic -Short no* vowel soutrd

Objective -Using picturcs and objects, prpils will bc able to select short 'o' r,owel sound

gotting u least seven out often ctrrect.

Materials -Pictures, rml objects

Activities - llavc pupils say the vowels and give the short sound of each.

-Have pupils givo words thrt oontain the short 'o' sound and let the others

pronounce it.

-Teachs will have an oral test with pupils by having them name ten djects

with picturcs urd let them select the ones that has a short "on vowel sound

Evaluation -This was not a diffcuh lesson for the pupils. They were able to name the

objects and piclures and had less difficulty in giving the names ofobjects tha has short

no" vowel sound.
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Week2 -Day4

Topio -Short "u" sound

Objective -Pupils will be able to identiS the short 'un vowel sound in words by circling

the conect picnre and naming the picture by circling th. corr6.t dternative.

Matsials -Have pupils select a flash card fiom a box and lst tlem use the two

urderlined letters to build new words on it.

e.g.

Sun Bun Fun

-llave students read scnteaces and let them identiS all the short "un vowel

sound words and write them in their notebook.

-Itovid€d with a wortsheet, pupilr will oircle the picture that cortain the

short nu' vowel souad and circle the @rroct name.

Evaluation -Most prrpils were able to circle the correct ticture and name them by circling

the conect word.

o.g. cap sun

cin sum

cup bum
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Week2 -Day5

Topic - Test on short vowels

Objectivo- Pupils will be able to form words using consonant letters as clues by placing

vowels on th€ missing blank getting seven out ofthen correct.

Ivlateriel - Tape recorder (song), cassette, worksheet

Activiti€s- tlsve pupils listen to a song on a tape recorder about vowels then have tlrem

sing the song with the recorder. Teacher will stop the tape and ask five students to give

five words with ghort na" sormd; this process will continue uutil all vowels sre completcd.

- Pupils will form words by placing the correct vowels on the blank space.

Evaluation - Five pupils were unable to obtain a passing mark. Most of tlem were unable

to insert the same beginning consorunts aod vowel in soctiotr two. They changed tbe

entire word by placing any consonant or vowel in the blank space.

E.g.- New beginning New ending New Vowel
coulonant conl}o mt

Pen H t

Bad H J
d

a
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\Yoek3 -Day I

Topic -[ong 'a" vowel souod

Objective -Pupils will be able to give the long sound of vowel 'a". Ideotifo words with

the long vowel sound 'a' tfuough visual and auditory clues and apply the rule in order to

form long "a" vowel sound gening at least seven out often correct.

Matoials - picture cards, puzzlq workshect, pocket chart

Activities - Have pupils idertify picture cards witt pictures tbat contain tlre long *an

vowel sound. The child who idenfifies the picure will select the corresponding flash card

and place it in the pocke chart. Children will identi$ the long "a' vowel sormd and use

the words to create the rule. Pupils will apply the rule to find five words in a short puzde

in five minutes. Have pupils form words using the short "a' vowel in words.

Evaluation - Pupils er{oyed the aotivities especially the p',""Ie. This will help them in

applying the rule. Only tlree of them got below passing mark.
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Week3 -Day2

Topic - Iong vowel sound non and "i"

Objective - Pupils will be able to identi! the long vowel sound of "e" and "i" using the

long vowel sound rule by circling the name ofthe given picture geting at least $even out

often conect.

Materials - Flipchart, sentenc€ strips, workdreeq objects.

Activities - Have pupils identif three objects and write the names ofths objects on the

flipchart. [Iave them idcntiS the vowel and use it to form the rules ofthc long vowel

soufld. Present setrtence strips and put pupils in pairs to identifr the long ie.' ard 'rin

vowel sound in them and let them present to the class.

Evaluation - Pupils work dtentively in pairs and were ablc to identify long "en and "i"

vowel sound in them. Mogt were able to do tie exerciscs.

e.g.

pin bik pal

pine bike pale
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