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A six-week program using selected songs as a means of developing
good listening skills with a group of ten Infant II pupils at

Saint Joseph Primary School, Belize City
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CHAPTER I

INTRODUCT ION

Background of the s tudY

Considering llstening as a

and shouLd be Eaught is

education. Listening is

plays an imPortant role

serves as lhe medium

cordmunicat lon between

subject or a skill that can

a fairly recen! develoPment rn

of outmost imPortance since r!

t.hat. puIIs and iniEiaces the

individuals.

in the cornrnunication process It

Listening is necessary both for classroom instruct:'on

andforeffecti'vecommunicationamongsludentsandadulcs'
He are able to understand the

OnIy through Iistenrng

meaning of sPoken Ianguage and in

Authorlties who maintain that

major Ianguage art

PauI Rankin (1926) stated " ch i ldren

return express E hough t

Iistening is a skiII

deserving to be taught, Point ouE Ehat ]i'stening is the

utilized bY both chr. Idren and adulcs

spent 45t of Eheir oul-

to 30t in sPeaking'" in
of-school t ime Iistenrng, compared

contrast to what PauI Rankin stated in (1926) / recent

research points out that elementary school chilCren speno

over 5Ot of cheir classroom time Iistening raLher !han

speaking or reading' They also stress that children do not
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In BeIize, they are some Primary schools especially

the infant classes, where teachers take for

Iea rn the skiII of Iiscening

granted that

by !hemselves.

a waste of time to teach a lesson on such

teachers who do teach it as a lesson Lo

children shou I d

They think ic is

a skill. Those

develop children's Iistening skiIIs' do not ceach rc rn a

motivational manner Iike using selected songs' ecc' They

teach it rather just for the sake of teaching it because rL

is on their Eimetable ' Since Iisteni'ng

role in comprehension' they..f.irst have

children' s Iis!ening skiII '

The researcher stronglY believes that actron needs co

be taken from now if teachers want Ehe children co develop

plays an imPortanL

to deve IoP

Eheir lisEenrnq skrII f ul'Iy' so as Eo beEter PrePare ..:rern

for BeIize Junior Achievement Test (BJAT) exam and BeIrze

National Selection Examination (BNSE) exams' They wrl'l be
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automatically Iearn !he varied Iistening skills necessary

for comprehension Iistening' This is showing that as Ehe

years pass, the percentage of time used for lisLening rs

increasing more than sPeaking. Chj'Idren need to develop

their Iistening skills from the very first day they starc

school. Childrenfiare deficienE when rE comes Eo I'iscen:'ng

and foll'owing instructions and as a result this affect

their learning.



able to give information, fo1low instructions and even

foflow directions in an accurate manner. In return

teachers need to praise children for their effort and

encourage chil"dren to be attentive Iisteners at school and

at home.

Belizean teachers are faced with the task of inparting

to children skilIs necessary to listen, which would l-ead

them to comprehend. This however, is like the sinking of

"Titanic" for teachers do not consider it important to

train students in listening skiIls involved in attentive

listening, directed, and reactive; but rather sink down the

ship and forget it

In attenti-ve

ever existed.

Iistening the children Iisten to specific

skills

information whiLe in reactj.ve listening the children

listens to foIIow instructions. In directed Iistening

children 1j- s tens to comPrehend.

Last year, the researcher's nephew was j,n Infant I and

he was 5 years old going onto 5' Whenever the teacher

te1Is him to tell his mother that she wants to speak to

her, he would forget to telL his mother. This was

constantly haPPening. One

test him in his Iistening

day the researcher decided to

by reading a short storY

researcher noticed that heto him. But while doing so, the
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was watching but not l-istening, The researcher waved her

hand in front of him and he did not even blink his eyes.

The researcher concluded that his listening skilIs must

have not been devel-oped fu11y. Hj-s mj-nd seemed far away.

A simifar situation occurred in class with a nine

years o1d girl. She was following in her reading book but

actually not

the parent of

teacher, who

listening. Her mind was far away. one day

this chi.Id came at school to taLk to the

was the researcher, and conunented that the

child is an idler and has a short time span in J-istening.

The researcher strongly beJ.ieves that by using

selected songs, chiLdren wil-l- be motivated in wanting to

develop their listening skills which will help them later

in their comprehension skills and for lj.fe.

After conducting a survey of some teachers at three

primary schools in Corozal Town, orange Wal,k Town and

BeLize City to lend validity to what was stated in the

background, this researcher realized that since the

population of schools are increasing year after year

teachels have more children in their classroom and cannot

cope with al-I of them at the same time. The Infant
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Division in Belize City, especially, is a good example of

having classes $rith as much as (40) children in a class and

even more. Listening skills are not fully developed due to

overcrowdedness of the classrooms. In addition to this, in

the northern districts they have Spanish as their mother

tongue especially in the viflages.

Teachers with no teaching experience are teaching

Infant I. They have no idea about developing children's

listening skil1s as part of their timetable or lesson. At

San Pedro Government School- in the Corozal- District where

this researcher taught for the past 4 years, children do

not know how to fo1low instructions, give directions,

information and especially when given dictation. In most

cases chiLdren get frustrated when they cannot hear a word

or move and give up easily by stop writing. This shows

that chiLdren in that school especially at the lower level

are not good listeners. There are even some Standard VI

students that are very weak when it comes to listening and

then actuaLly writ ing

are weak in following

Potential lessons or

The teacher told

his students are weak

what they heard on

the researcher last year that some of

in fol.Lowing instructions because

instructions when

News Report. They

doing Learning

activitles.

their listening skil1s was probabl"y not fulfy developed
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when they were in the Infant Division or other classes. In

Orange Wal-k Town and BeLize City teachers concern was the

same.

The researcher then decided to pfan, implement and

evaluate a six week program which has its goal to develop

listening skj.lls in a motivatj.onal way which is by using

selected songs that children can enjoy and appreciate.

Purpoae of the study

The purpose of this study is to design, implement and

evaluate a six week program to improve children's Iistening

skills r.rith a group of Infant II pupils at Saint Joseph

School in Belize City using selected songs. It is hoped

that through this program the following goals wi]l be

achieved :

(1) Develop good }istening skj.l1s enabling children to

complete given tasks.

(2) Improve aII subject areas when it comes to following

instructions, giving information and giving

directions,

(3) Enabling children to become active listeners and

participate activel-y in group work or in a holistic

way.
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Significance of the s tudy

With the implementation of this program, the

researcher hopes that this research can be of great use by:

(1) Teachers in the different primary school-s in the

country of Belize who face a similar probLem in their

classroom and by the entire educational system,

Through this study the teachers will be able to use

the activities used by this program to develop and

improve pupiJ.s listening skills in the c.l-assroom. In

addition to this, to be able to share these ideas with

other teachers in the educational system who are not

aware of such acCivities.

(21 Any teacher who

will be motivate

reads this paper the researcher hopes

d

ng

by this research and convj,nce them

that by

wilL be

of fun.

developing a classroom with a rich environment
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(3) Principals and teachers could become aware of some of

the potential listening deficiencies that may exist in

their school, and some of the possible means of

addressing the problem.



(4) Also, it is hoped that it

researchers doing further

and deveLoping a simi 1ar

serves as a guide for other

investigation or planning

program.

(5) This research can aLso serve as a guj-de for the

Education Development Center in cof fusj.on with the

Ministry of Education when planning and developing

language arts curriculums for the primary school.

Definition of terms

(1) Attentive lj.stening - Listening keenly to specific

information.

(2) Directed Listening -Listen with understanding.

(3) Reactive listening -Listening to follow specific

information.

(4) E.D.c Education DeveLopment center

(5) BJAT Belize Junior Achievement Test

( 6) BNSE Bel-ize National- Selection

Examination
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cLl-qb-w' .,,il-o

. Many action

different reading

many approaches to enhance

CIIAPTER I I

LI TER,ATT'RE REVIEW

research studies have been done to improve

skil-1s of students. Teachers have tried

students reading skills

stori.es, phonetic approach,

Listening is a part of the

including the

cloze method,

Language arts

Some teachers

use of focal

and folklore.

program but

teach i,t as

is not always considered as such.

literature, music, social

studies, and/or music (Reneau, 1998). Some teachers treat

listening as an ancillary skill Ehat is taught as part of

other reading and writing ski11s. other teachers consider

listening as being autonomous to the other language

J.earning (Norton, 1985) . BUE on a whole listening is not

primary schools,Eaught consistently by teachers in

What ie listening?

Listening is an important skill in communication. It

is. necessary for classroom instruction and for effective

communication among students and adults (Norton, L985). In

oral comrnunication someone must listen to the person

sending the message in order to understand the message the

way it is intended to be interpreted. The listener must
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project himself into the mind

understand not just what the

of the speaker and attempt to

speaker says but what he means

two to communicate andta kes(Shrope, 19?0). So it

exchange information.

speaker' s needs just as

reach the listener,

particuLarIy

when learning

Psychologists

baby is born

The }istener must be aware of the

the speaker must know how best to

The skil-ls of l-istening are developed at an early age

j-n conversatj.onal situations. An example is

to taLk and listening

say that Iistening is

by responding to sound

to family members.

developed from before a

i,n her mother's womb'

Linguists argue that the first contact with language a

child comes in contact with is through tistening' (Rosado

1997). what axe the listening skills? According to Norton

(1985) Iistening involves a sequence of activities whj'ch

are hearing, auditory perception, attention and

concentration, and auditory comPrehension. This highlights

the point that listening i.s not only hearing as is

presented fater in this review.

Iaportance of Listening

In school chi$ren spend a considerable amount of

their time listening to the teacher and their colleagues '

Brewster (1995) stated that a teacher spends 80t of his
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time speaking in the classroom. Therefore the abili.ty to

Iisten is a skill that is necessary for the mere survival

of a student much less to do we1l" in school. At time

students might hear the teacher but is not listening. The

distinction is that when the student li.stens, he/she is

attentive, and when helshe hears, he/she is not paying

attention. In other words l-istening is more than just

hearing. !,lhen the teacher gives instructions, information,

correct error, praise, or discipline unruly behavior, she

assumes that the students are listening attentivel-y. This

is listening demands on the pupits. Since there are many

of these listening demands in a classroom, Problems are

likeIy to arise if children don't have listening skills'

Listening is an

other than language

important skilL for other

arts and many applications

a musician you need

subj ects

outside of

to be ab.Leschool . For examPle, to be

to listen to notes, tunes. etc.; a telephone operato! must

Iisten keenly to the instructions of callersi sPort players

must listen to each other to succeed; and a hunter must

libten to the movements of games. There are many more of

these situations that demonstrate the importance of

listening. A rapidly developing area in Belizean schools

is the need for students whose fj-rst language i's not

English to be able to fisten to teachers and others to
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tearn the language to become functionaf. Craig (L998) said

if native speakers benefit from training in Iistening in

their own language, just imagine how important it is to

train developing bilingual to Iisten to English with

understanding.

. Experts estimate that students and adults learn about

eighty-five percent of what they know by listening, but

that they remember only about twenty percent of what Ehey

hear. This reinforces the great benefit to be realized

from improving your Iistening skiIls (Shrope' L970) '

Listening is enhanced when the message is interesting'

There are six strategies that can be employed by the

teacher to develop the listening skilIs of the students'

These include getting

predi ct ing ,

opinion or

recognizing

ext racting

not expected to

spoken message,

the reasons for

the general Picture or the gist,

specific information, inferring

attitude, work out meaning from context, and

discourse patterns and markers (Norton, 1985)'

In preparing students for l"istening, the teacher must

develop a suPportive listening environment which coufd be

achieved in the following ways: teachers can build up their

pupils' confidence listening by emphasizing that they

understand or remember

teachers should make it

are

every word of a

explicit or clear

teachers can becomeIistening to someth ing,
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aware of the common listening demands they make on their

shou.Ld encourage pupils to usepupils, and

iintelligent

knowledge or

of what they

teachers

guesswork', such as using their background

context clues, such as pictures, to make sense

hear.

Teaching Listening Ski11s

There are some subtle techniques that can be employed

by the teacher to enhance listening. She can d'eat the

students close to the speaker and reduce the visua.I

dj-straction of the environment. A specific activity cited

by Reneau (1998) is the use of a sound box. She said thaE

the teacher can place sevelal objects that has a

characteristic sound, as beIl for ringing, baIl for

bouncing, whistle for blowing, etc. The teacher can use a

Screen to hide the objects, the teacher or a volunteer

sound each object. The other students will listen

carefully and identify the. sounds. The researcher believes

that these strategies are effective in devel'oping Iistening

skills because she has seen colleagues successfully using

them.

There are a few studies done in Belize by primary

school teachers to develop reading skills of students. Two

of the most xecent ones are discussed in this review.
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Rosado (1997) implemented a six-week program to develop

listening skiLls with a group of students at Chan Pine

Ri,dge Government School in orange Walk District and

conc.l-uded that listening is essential and important in

order to excel" and to obtain optimal learning. Rosado

recommended that the Curriculum Unit incfude a "Monitored

Listening Program" in the Language Arts Curriculum Guide to

ensure that the skiII is taught and developed in students

from an early stage in thej.r Iife.

Reneau (1998) did a sj.milar program after she observed

a Iack of listening skills in the students, which hindered

their performance. The main Purpose of her study was to

help develop a positive attitude toh'ards listening in its

entirety using music and poetry. According to Reneau the

program was successful because at the end

all the students exhibited a higher level

at the beginning. She, therefore, recommended

who experience similar problems could develop

programs to suit their pupils and environment '

of the program

of Iistening than

that teacher

similar

Using Music to develop listening skills

like music, is an exceflent source forSongs,.

aPpreciat ive Iistening. A variety of songs and records are

available for classroom use. The enjoyment of various
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kinds of music is a highly individual- matter. Students

wilL not enjoy the same type of songs or music. Some songs

and music are so vivid that they paint pictures just as

literature paints picture with words (Norton, 1985). That

is why the researcher endeavors to use songs to develop the

listening skilts of a group of her students.
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CHAPTER III

RESEJARCH METHODS

The researcher planned, designed, executed and

evaluated an action research, which had as its objective to

develop listening skills using selected songs. The

research was conducted for six weeks. It was administered

on January 18 to February 19, 1999 for three times a week,

i.e., on Monday.s, wednesdays and Fridays, for thirty

minutes to the ten students.

This program consisted of fifteen lessons involving

activities on comprehension, grammar, music, physical

education, science, social studies and other subject areas

to enhance students' listening skilfs-

Sanple

Sample groups for this program consisted of ten

students ages six to nine (6-9) of an Infant II cfass at

Saint Joseph School in Belize City. In order to protect

researcherthe identity of each

named each student as

their name. Students

popufation of thirty '

and four females; who

student in the samPle, the

a subject and assigned a Ietter for

were chosen randomlY from a

The sample is made uP of six male

are Creoles and Mestizos and whose

first Ianguage is Creole and or Spanish.
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Instlu&ent

The instrument used to col.Lect the data for this study

was a test used as the pre- and post-tests. The same test

was used as pre- and post-tests to avoid the argument that

the students did better on the post-test because the post=

test was easier than the pre-test. The test was divided

into three sections, Section I deal,t with attentive

listening which consists of listening to a short news

report and answer questions related to the recording.

Section II involved directed .l.istening whereby children

listen to a short story and answer each comprehension

question by ci.rcling the correct letter for their answer.

Section III involved reactive listening which included

following directions and instructions.

The test was deveJ-oped by the researcher using a table

of specification and with guidance fron her advisor. See

Appendix A for a copy of the test.

Procedure for Data Colection

After sefecting randomly the ten students as sample

group and pre-test was administered at the beginning of the

of 20 points. A

each subj ect

program. The test was graded from a totaL

checklist of 20 points was used to record

scores. The checklist was divided into five sections which
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gow data were analyz€d

The data were analyzed at the end of the program after

administering pre- and post-test scores. The scores were

then placed on a checktist and tabulated to a total score

to be placed on a table to show the difference of success

between pre- and

point increase in

the difference of

post-test. The researcher used a five-

the y-axis of the graph, which meant that

success was from five to twenty Points to

evaluate the program.

Data of pre and post-test was presented on a bar

graph. This

int erpre t ed

makes data of the program to be easily

and analyzed by anyone.

determine if there was anyA t-test was done to

difference between the pre- and post-tests' The level of

signiflcance was set at .05.
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instructions and directions, and news. A checkmark was

uled by the researcher to show a point score. Checkmarks

were scored and tal,l,ied on the checklist adding it to a

total score. The lesearcher used the same procedure when

recording the scores for each subject.

The researcher used a table and an attendance chart to

show the difference of success between pre and post-test.
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CEAPTER 4

DESCRIPTION OE TEE PROGRIAI{ME

?he following is a description of the program implemented

to have improved the listening skiLl of the ten students in

the study. The lessons are given individual,ly but one plan

j-n many instances was used for two class sessions.

Plan #1

Iopic: .(I) Long vowel sound

(II) Ten i.e., words

Concepts: 1) I and e are vowefs

2) I and e have short sounds as in ig.Ioo

and Eskimo.

3) I and e when joined together make the

long i.e. sound e.g. mice and rice

4l i.e. can be found together as in lie,

pie or separated by a consonant as in

ice and bi ke

Skil1s: and

Ti.me:

Decoding, Iistening, drawj-ng, matching,

writing

1) Phonics - 30 minutes

2) Spelling - 30 ninutes

3) Penmanship- 25 minutes
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Previous Knowledge: Children know that I and e are vowels.

Children have spelt words with I and e

Chil-dren have written words that

contain I and e in them.

Objective:1) Given a Iist of words children wiII be able

to find them in a hidden word search getting

Matelials:

Reference:

at least 8 out of 10 correct.

2l .Chifdren will coPy of List of 10 i'e' words

in their exercise book forming the letters

correctly while teachbr supervises '

3) To learn the song "Eather Abraham"

Flash cards with letters i and e; puzzle;

penci 1 .

Basic Reading 3 Book 1

Procedure

Intloduction: Teacher asks a riddle' Have children come

. out with two words igloo and Eskimo' My

house is made of ice and we have no mice to

eat our wooly cLothes' glho am I? and where

do I live?

D€ve]-opDent:1) Write words j-91oo and Eskimo on board' Ask

them to identify first letter of each word'

Hil#S:ffx'sl*Jr 24
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2) Take out flash cards I and e, stick them on

board and ask children to give other words

that begin with I and e. e.g. ink, Indian,

eIf, egg.

2) Now repeat riddle but this time write

words ice and mice and ]'et t.hem

identify the difference.

Objective: 1) Given a puzzle with 10 j-.e. words,

children wil,L be abLe to read, identify

word in the puzzle and circle the i.e

2l

3)

words .

Using

write

right

Join I and e

the 10 i.e. words children will

a J-ine of each words using the

strokes to form each letter.

pronunciation

children what

together to give correct

and then elicit from

other words have long

i,e., sound and write the Iist on

board.

4\ Now ask children j.f there is another

word they hear that has i.e., but

without the sound of another letter at

the end. e.g. 1ie, fire, etc. ExPIain
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s)

6)

Conclusion: PuzzLe

this do not take a consonant in thee

middle bu! are read and written and

spell with long i. e. , sound.

Write words in Basic Reading for

correct formation of words and l-ist of

spelling words.

1) Bite 6) vine

2) Dries 1) wh i t.e

3) Eive B) wife

4) Line 9) smi Ie

5 ) Pine 10 ) time

Have children sing the song "Lord of

the Dance"

1) give puzzle and have children search

for

2) Sing

g iven

the

i. e. words .

song "Lord of the Dance".

Evaluation: I think the

was good.

activities

involved.

feLt bored

attention.

Learnt the

idea of setting out the lesson

But I need more apparatus and

for children to be actively

For this reason some children

and did not pay too much

But even so, almost all- chj-l,dren

sound of i.e. and can read words
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P.l-an #2

Topic:

Concept:

Skills:

Ti-me :

with i.e. One thin that children l-iked a 1ot

was finding the ie words j-n the puzzle.

Next time I need to have children involved

many times to avoid this disruptive

behavior.

Main Characters

1) Oral Reading permits a child to

pronounce sounds to make a word and express

themselves.

3) Some words in passage are i.e. words.

4) Characters are the persons, animals or

objects who are in a story e.g. The

Brave Litt1e Tailor.

5) The main characters of the story

Brave Little Tailor' are: tailor,

giant, kin9.

6) Sing th.e song "Lord's ArmY'

Analytlcal thinking, reading comparison

10:15 to 11:25 a.m

Previous Knowledge: Children can read oral-Ly.

the story 'The braveAfter listening to

'The

Ob3ective:

littIe Tailor' children wi"l1 listen when

2',1
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musrc stops and Iist and give a sentence

about a character of the story.

Sing the song "4 little habits"

Materi.als: Cassette, tape recorder, puppets, and card

with sentence shop paper,

Reference: Storyboo k

Procedure

Introduction: Chil-dren will find card with a sentence

Development:

written on it. (Treasure Hunt) Those $,ho

found a card will read it loud to children'

The rest of chiLdren must do what the

sentence is indicating to them. If not need

to give a j oke.

1) Present short rhymes doing the actions.

'Two l-ittIe blackbirds','Georgie

Porgie'

2l Ask whom are we talking about. Discuss

and share charter.

3) Children wj-II dramatize a story and

name characters or role-PIaYS it.

4) Chj-ldren wilf l-isten to two pieces of

music. Then identify main character

(s) in each piece of music. (Songs
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s)

6)

1)

8)

9)

10)

'Sandf1y mek wa dance', 'Possum in di

tree') Children can move to the rhythm

while listening,

Children wil.l sit by the learning

centers at the back.

Teachers use puppets to tell. the story

'The Brave LittIe Tailor'.

Children wil-I identifY the main

characters of the story.

Children wil-1 draw main characters of

the story and write a sentence about

each one. E.g. The tail-or was very

brave.

Children read out their sentence about

each character Loud to the class -

Ask oral questions about the story.

Chifdren answer orally in complete

sentences.

side with

other grouP

When the

11) Sing the song.

Conclusion:'MusicalArms'

A group of children stand at you left-hand

left arm on hips and the other hand down. The

wilI stand besj.de them, one without a partne!.
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music stops the one without a partner must name a character

of the story and tel-]" something about him/her.

Evaluation: Children were actively involved throughout

the lesson. There was one child that dldn't

know what to draw. He looked tota]l,y lost.

While the other children were working I

explained to him and

work. Some chi ldren

al, L main characters of the story and some

not af1. When playing the 'MusicaI Arms'

game children made noises putting themsel-ves

in order to be ready to

character of the story.

not so interested rather

children looked total ly

then he began doing his

were able to ident i f y

dance then name a

My development was

boring since

.Iost. But I think I

did achieve my obj ective.

Sing the song "4 little habits."
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PIan #3

Subj ect :

Topic:

Concepts :

SkilIs:

Time:

Previous Knowledge:

obj ective S:

Language Arts (Phonics, SPeIlin9, Penmanship)

(I) igh sound

1) i and e are vowels

2l i and e have short sounds as in igloo

and eskimo.

3 ) When 1 comes before gh it has the

sound of f as in long vowel sound.

e9. Iight, fight, might

spelling, singingr listening

t hour and 15 minutes

1) Phonics - 30 minutes

2 ) Spelling - 30 minutes

3 ) Penmanship - 15 ninutes

children know that I and e are vowels.
Children know that when i 4nd e are
i"i""a-i"g.ther it has an T sound.

t ) Pupils will be able to identify and

read igh words.

2 ) Pupils will copy a list of 7 igh words

in thelr exercise book forming the

Ietters correctly while teacher supervises'

3 ) Pupils wilt sing in lntonation the song

"I cant t spell llipPoPotamus'l

4) Pupils wiII llsten keenly to the song

"r cantt spell Hippopotsamus" for specific

informationr with understanding and to

foIlow specific information.'
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lilaterials:

Reference:

Introduction:

Phonics
1)To see

tape
flip

recorder, cassette, flash cards,
chart

Books

2 )A pface
ourselves
for me

Procedure

pi6 - p-i-e
Iie - l-i-e
die - d-i-e
spelI HiPPopotamus.

Children wiII sing the song:
"r can't spell Hippopotamus" to review
the ie sound.

I I can
I can
I can
but I

spe 11
speII
spel l
can I t

II I can sPel I
I can spell
I can spel I
but I can' t

Present the ie words of the
Children wiII read it.

song on flash cards -

bike
t ime
line
spel l

- b-i-k-e
- t-i-m-e
- 1- i-n-e
Hippopotamus.

Development: 1)

2l

siqht, light
Children wi 1l
explain that
sound of i.

Present words with igh on flash cards'
eg. night, fight, right, tight, might,

read it. Teacher will
19h have the long vowel

Children will filI out missing Ietters
( igh) from fliP chart.

the song "I can' t
with the igh words.

oral sentences using

3) Children wiII sing
spell HippoPotamus

4 ) Chlldren will give
the igh words .

5) Children will read words
flash cards and spell it
two times.

with igh
out to a

from
fr iend

5) Children form two Iarge groups to play a
spelling game. when their number is called
tire two-children with the same number must
write an igh word called by the teacher'
The group. with most Points wins.
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7l Children wiII write the 7 igh words in
their exercise book

Conclusion:

Evaluation:

Children form two Iarge groups. A number is
chosen by them. When their number is called
they must dance around the chairs and when
music is stopped the child that is not sitting
must say, spell and write an igh word.

children $rere able to read and spell words

with ie sound without any difficulty' children

when playing the spelling game got a little

too excited and tend to made too much noise'

I had them stop playing the game and reminded

them about other. classes beside' Afterwards

the game continued. Some children got 4 t0

7 corrects out of 7. children enjoy listening

to the song and dancing since they were very

attentive to hear when the music will stop'
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PIan #4

Subj ect:
Topic:

Concepts:

Music/singing

Intonation, 1i stening ("Skip to ny Lou" )

1) warm up exercLses help to prepare our

voices for singing eg. breathe in, out,

move neck side ways, rub jaws with hands.

2l The song contaj.ns new words:

(i) shoo - is an expressi-on used when

chasing something.

(ii) butter milk - is the butter made

from the mi Ik.

(iii) darling - is a dear or loving

friends .

3) The name of the song is "Skip to my Lou"

and it is a game song.

Words of the song are:

Flies, in the butter milk,

Shoo fly shoo (3x)

Sklp to my Lou, nY darling.

Little red wagon, painted blue (3x)

Skip to mY Lou, mY darling.

4 ) The song is used to practice the skill of

skipping and its meaning is what one does

when flies are around us.

5) The song can be sung with good intonation

and develop childrenrs attentive, directed

and reactive Iistening skills.
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Skills:

Tine:

skipping, singing, I i steni ng

25 minutes

Previoua Xnowledge: Children knov, hot,

for singing. They

eg. do, re mi...

Obj ectives :

l{aterials:

Reference :

Introduction:

Development:

to prepare their voices

can also sing in scale.

1) Puplls wl1l be able to slng the song

"Skip to my Lou" with good intonation.

2l Through music children wiII be able to

develop their attentive, directed and

reactive Iistening.

flip chart, cassette, tape recorder,

flash cards

The Craft of Music Teaching page 236

Procedure

Children will do warm up exercises $rhen

teacher calls them out. Children must be

standing or sitting showing correct posture.

Children wiII sing the scale do, re mir...

1) Children will read the words of the

song from flip chart. Present the

words shoo, butter mifk and darling

on flash cards. Each word is defined

by giving oral sentences using context

c1ues.

2l Teacher wj.ll sing the song while

observing children for .listening skiII.
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Conclusion:

Evaluation:

3) Children wiII listen to the song

while playing in tape recorder.

4') Teacher and children will sing

together.

5) While children are singing their

voices will be recorded.

6 ) Children will llsten to their

voices PIaYed on taPe recorder for

good intonation.
'll Discussion of the meaninq of the

song .

A1I girls wilL form a group.and all

boys will forrn another group. Then

children will take lurns in their

respective grouP to sing and skiP

while theY sing the song with {ood

intonat i on .

ChiLdren enjoY singing the song

"Skip to my Lou" especially when they

hatl to skip. Girls first skipped and

sang the song and then the boys' when

I told them that the lesson is over

because theY have to write their

home-work, they became very sad' I told

them that tomorrow they wiII sing again

and they became very anxious'

Univehiw of Bclize LibrarY

BcbnoPaD Ccntr:rl (i tnrPus 36
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Plan #5

subj ect:

Topic:

Concepts :

Physical Education

Jumping "Mix and Match Game"

1) Warm-up exercise prepare the body for

more physical activiti,es e9. run stiII,

backwards / forward .

2l Fitness development devotes time to

develoP fitness ln ankles and arms

musc les -

3) JumpLng means taking off with both

feet and landing on both feet. The

arms helP with an uPswi-ng, and the

movement of the bodY helPs lift the

vreight along with the force of the

feet.
4) A game that involves jumping and

listening 1s "!lix and Match. "

5) CooI down activity helps to release

tension and bring the bodY to its

normal state.

6) Reactive llstening is listening to

follow sPecific information.

flexibi I ity,

and landing,

balancing, skills in take off

reactive I i steni ng

SkiIIs:
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TiEe:

Previous Knowledge:

Obj ectives :

l,taterials:

References:

Introduction: Wa rm- uP exercises

30 minutes

Children know how to do running

exercises.

After playing the game "mix and

Matchl children wiII be able to:

(i) perform correct Posture

and jumPing tnotion.

(ii) Iisten to follow sPecific

information.

playground, cassette, tape recorder

1) Dynamic Physical Education

page 198-199

2l Play for the Health of It

page 15-16

3 ) About Games Page 103

Procedure

Children will form two rov's at arms length'

Teacher demonstrates to the children how to

run sti11, backwards / forward '
Children wilI observe and then follotp'

Main exercise

1 ) Children wiII observe the teacher as she

demonstrates how to jump forward' side-

wards, big jumPs, Iittle junPs' Then

children wiII follow.
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Conclusion:

2l Teacher will show children how to jump.

Have a practice exercise with children

whlle standing bY rows.

1) Swlng your arms forward as fast as

possible.

2l Bend your knees.

3) on your toes.

4l Land tlght1Y with bent knees'

5) Jump up and try to touch the ceiling'

3) Children will practice jumping'

A line is established through the middle

of the area. Half of the children are on one

side and half on the other. There must be an

odd person, the teacher or a child' The teacher

put on the music for the children td move as

dlrected on their side of the line' Children

can jump, run, hop, etc. when the music stops'

the children w1ll run to the dividing line'

and each reaches across to join hands !''ith a

child from the opposite group. Children may

reach over but may not cross the line' The

person left out is moved to the opposite side

so that players Ieft out come from alternating

sides of the area.
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Evaluation:

CooI-down activity
Breathe in, out

Stretching legs while sitting

My Infant II class enjoys activities and
exercises for Physical Education. I noticed
that they like running. Children quickly
stand in rows and were ready to perform the

exercises. The girls onl-y ran one time in a

circle form. But the boys ran two times because

they tanted to. Immediately after the running
exercise chifdren did a cool down activity of
breatheing in-out because they were breathless.
I donrt know if because they were tired they
were too silent or because they are enjoying
their P.E. So I had them sit in a circle
form and sing for 2 to 3 minutes. Then I gave

specific information and instructions for children
to follow during the concluding activity. Children
had to listen keenly to the music playing other
wise they lose.
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CEAPTER 5

DATA PRESENTATION AND ANATYSIS

The pretest and posttest scores of the ten students in

in Tab1e I. A11 the students showed

the posttest, which ls attributed to

program. Two students, Subjects C and

the passing mark of 70t 1n the

improved drasticallY over the

the program are shown

great improvement in

posttest but theY did

pretest. Their di f ferences in pre and post-test scores are

the effectiveness of

G, did not perform at

38 and 45, respectivelY.

this improvement in these

The researcher was Pleased with

students especially because these

students r.rere among the academically slowest children in

the cIass.

TabIe 1: Pretest and Posttest scores of students.

Subject Pretes t Pos tte s t Difference
A
B
C

D

L

E

G

H

I
J

23
48
a<

45
13
58
20
't8
10
60

75
70
63
83
90
70
65
89
'75

85

52.00
22.00
38.00
38.00
17.00
12.00
45.00
11.00
65.00
25.00

4 4 . 00 75.50 32 .50
Standard Deviation 23 .51 18.08
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Subjects E, E, and

percent on the posttest

posttest score improved

highest score of 90 on

towards his work. She was

H showed improved of Iess than 20

over Ehe pretest. Subject E

by 17 points.

the posttest,

This student got the

So even though thi s

student did not show the greatest improvement in the group

she was the most comPetent in listening at the end of the

program, Subject F is a student who demonstrated great

potential but was J,azY and had a lackadaisical- attitude

from a family that Provides

This is a possible reason foreverything that he wants '

her attitude towards school . Sub j ect H perf ormed we]-I on

was less room for her to havethe pretest so there

improved. She along with Subject E were the most competent

in listening skills at the end of the program.

posttest

is one of

posit ive

scores.

Subj ect I had the highest di fference

She had a difference of

in pretest and

65. The student

that has athe slowest in the class but one

attitude towards school. She tried hard and was

in the activities of the program. IttotaLly involved

appeared that the

student.

As a whol e,

32.50t on the Posttest over

activities were very j-nteresting to this

the class aII improved bY an averaqe of

the pretest. The range of

90 for thescores on the Pretest was 10 78 and 63

42

I
T

E

E

E

I
I
E

I
E

E

l
I
I
ft

T

E

t
I



posttest. A graph that shows the improvement can be seen

in Figure I.

Figrrre 1: Pretest and Posttest scores.

100

o
ooo

50

0

1 2 3 4 5 6 7 I 9 10

' Subject

t Pretest t Postest

The t-test was run using SPSS' The t-value is 5'65

and with nine degrees of freedom the P-va1ue is less than

.OOO1. This means that the probability that the difference

(average

the pre-

that the

of di- fferences 32.55) that is observed between

effectiveness of the Program '

and post-test is remotely by chance ' This means

researcher coul-d contribute the difference to the
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CHAPTER 5

CONCLUSIONS A}ID RECOMMENDAT IONS

Concf.us ions

The researcher concludes that the program realIy

helped the students to develop the listening

that she wanted them to have acquired. This

compe t en cy

success could

have been the result of the interest the students had in

the songs used to devel-op the skill-s. The songs were local

and they were relevant to students' experience.

A second conclusion of the researcher is that a1f the

students improved their reading skills to the level' that

they can more effective participate in classroom activities

and others activities that require them to listen. This

was evident in the Posttest.

. A third conclusion is that the program can be used by

teachers who want to develop listening skil1s of their

students, The literature made mention that fistening

skill-s shoutd be developed from an early age and Shrope

(19?0) said that students learn about eight-five percent of

what they know by listening. The Iiterature also discusses

other means of developing Iistening skiIIs j-ncluding using

a sound box (Reneau, 1998).
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Recorouendations

The researcher recommends the following as a resul-t of

the conclusi.ons make from this research.

1. Teachers eval-uate students listening skills on

entrance to each class to determine the extent to

which they need to develop student Iistening

sklIL Erom this assessment teachers wifl know

if the students have the required level of

competency in listening for their age, and

consequently the teacher wj.II be able to plan

accordingly.

2. Thj.s program or similar ones can be used by

teachers, educators, and education offj-cers who

are desirous of improving the li.stening skil-1s of

students.

3. The Ministry of Education can deveLop a Iisting

of some effective means of teaching skills and

make them available to teachers. The Ministry

should use research done in Belize to generate

this list.

4. Other researchers could try this method so that

it can be va.Iidated and build upon. The

researcher has found the approach to work but it
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would be interestj"ng to know under what condition

it is effective and ineffective.
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